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Abstract: This study explores the significant role of motivation and emotional
engagement in enhancing reading and writing success among English as a Foreign
Language (EFL) learners. Drawing on Self-Determination Theory and the Affective
Filter Hypothesis, the paper investigates how intrinsic and extrinsic motivation
influence learners’ attitudes and performances in literacy tasks. Emotional
engagement, including interest, empathy, and personal connection to texts, is also
examined as a factor that deepens comprehension and expression. By analyzing
recent studies and theoretical frameworks, this article highlights classroom strategies
that foster student motivation and emotional involvement, ultimately leading to
improved reading comprehension and writing proficiency in EFL contexts.
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Annotatsiya: Ushbu tadgigot ingliz tilini chet tili (EFL) sifatida o'rganuvchilar
o'rtasida o'gish va yozish muvaffagiyatini oshirishda motivatsiya va hissiy
faollikning muhim rolini o'rganadi. O'z-0'zini aniqlash nazariyasi va affektiv filtr
gipotezasiga tayangan holda, magola ichki va tashgi motivatsiya o'quvchilarning
munosabati va savodxonlik vazifalarini bajarishiga ganday ta'sir gilishini o'rganadi.
Matnlarga qgizigish, hamdardlik va shaxsiy alogani o'z ichiga olgan hissiy jalb gilish
ham tushunish va ifodalashni chuqurlashtiradigan omil sifatida ko'rib chigiladi.
Oxirgi tadgiqotlar va nazariy asoslarni tahlil qilib, ushbu maqola talabalar
motivatsiyasi va hissiy ishtirokini kuchaytiruvchi sinf strategiyalarini ta'kidlaydi,
natijada EFL kontekstlarida o'gishni tushunish va yozish malakasini oshiradi.

Kalit so‘zlar: motivatsiya, hissiy faollik, EFL o‘quvchilari, o‘qish
ko‘nikmalari, yozish muvaffaqiyati, o‘z taqdirini o‘zi belgilash nazariyasi,
ta’sirchan filtr, o‘quvchining ishlashi.

AHHoTaumMs: B 3TOM uccrnenoBaHUM M3ydaeTcsl BaXkKHas pOJb MOTHBALIMM U
HMOIIMOHAJILHON BOBJIEYEHHOCTH B MOBBIIIEHUU YCIEUITHOCTH YTEHHS W MHChbMa
CpelM M3y4YarolllUX aHrJIUMHCKUN Kak uHOcTpaHHbld s3Ik (EFL). Onumpascs Ha
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TEOPHUIO CAaMOOMPEICICHUs U TUNoTe3y aPpPEeKTUBHOTO PUIbTPa, B
CTaTb€ MCCIEAYEeTCSl, KaK BHYTPEHHSS M BHELIHSIS MOTHBAIMS
BIMSIOT Ha OTHOIICHWE M YCIEBAaeMOCTh Y4YAllUXCS TpHU
BHIMIOJTHEHUH  33/IaHUA MO0  TPaMOTHOCTH. ODMOITMOHATbHAs
BOBJICUEHHOCTb, BKJIIOUasi MHTEPEC, IMIATUIO U JIMYHYIO CBSI3b C
TEKCTaMHU, TaKXe paccMaTpuBaeTcsi Kak (hakTop, KOTOPBIH
yrayOsieT MOHMMAaHWe M BBIpaKEHUE. AHAIM3Upys HEJIaBHHE HCCICIOBAHUS U
TEOPETHUUECKHE OCHOBBI, B 3TOI CTaThe OCBEIIAIOTCS CTpaTeruu 00y4eHus B Kiacce,
KOTOpBIE CIIOCOOCTBYIOT MOTHUBAIIMU M YMOIIMOHAIBHON BOBJICYCHHOCTH yUaIXCA,
YTO B KOHEUYHOM HUTOre MPUBOIUT K YJIYUIICHUIO NOHUMAaHUS MPOUYUTAHHOTO U
BJIAaJE€HUA ITMCEMOM B KoHTekcTe EFL.

KiroueBble c10Ba: MOTUBALMSL, SMOLIMOHATIbHAS BOBJICUEHHOCTb, U3yUalOlI1e
EFL, HaBblkM 4TeHMs, YCHEIIHOCTh NMCbMa, TEOPUS CaMOOIPEACIICHNUS,
ap(HeKTUBHBIN PUIBTP, yCIEBAEMOCTh YYaITUXCS

Introduction: Reading and writing are fundamental skills for English as a
Foreign Language (EFL) learners, playing a crucial role in academic success and
language acquisition. For EFL learners, the development of these skills is often
impeded by a variety of factors, including lack of motivation and emotional
engagement (Gardner, 1985; Ushioda, 2001). Motivation, defined as the internal or
external drive to pursue language learning goals, directly impacts learners’
willingness to engage with literacy tasks (Dornyei, 1994; Schunk, Pintrich, &
Meece, 2008). According to Deci and Ryan’s (2000) Self-Determination Theory
(SDT), intrinsic motivation fosters a more sustainable and effective learning process
compared to extrinsic motivation. Furthermore, emotional engagement — the degree
to which students feel connected to the material and invested in their learning — has
been found to be an equally important factor in enhancing reading and writing
outcomes (Pekrun et al., 2002; Fredricks et al., 2004).

Emotional engagement plays a pivotal role in how EFL learners approach
reading and writing activities. Krashen’s (1982) Affective Filter Hypothesis
suggests that when learners are emotionally engaged, they are more likely to lower
their “affective filter” and absorb language more effectively. This emotional
connection to the material not only enhances comprehension but also motivates
learners to produce written content that reflects deeper understanding (Cheng &
Chen, 2009). Moreover, emotional engagement can increase learners’ resilience,
leading to more sustained effort in the face of challenges (Pekrun, 2017). Studies

indicate that motivated learners, especially those who are intrinsically motivated,
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engage more actively with reading materials, which results in better
comprehension and retention (Brophy, 2010; Guthrie et al., 2007).
Similarly, writing success has been linked to motivation, as it
encourages students to view writing as a process that requires effort
and revision, rather than simply a task to be completed (Graham &
Perin, 2007). According to Bandura’s (1997) self-efficacy theory,
learners who believe in their ability to succeed in reading and writing tasks are more
likely to achieve success.

In the EFL context, creating an environment where both motivation and
emotional engagement are nurtured is essential for improving literacy outcomes.
Teachers who provide autonomy-supportive environments, foster positive feedback,
and offer relevant content based on students’ interests can significantly enhance
motivation and emotional engagement (Reeve et al., 2004; Ryan & Deci, 2000). This
paper explores the mechanisms through which motivation and emotional
engagement contribute to reading and writing success among EFL learners, drawing
on theoretical frameworks and empirical evidence to highlight effective classroom
strategies.

Methodology: This study employs a mixed-methods approach, combining
both qualitative and quantitative research designs, to investigate the role of
motivation and emotional engagement in enhancing reading and writing success
among English as a Foreign Language (EFL) learners. This approach allows for a
comprehensive understanding of how these psychological factors contribute to
learners’ literacy development in EFL contexts.

Participants: The study focuses on university-level EFL learners from various
institutions across Central Asia. A total of 180 participants were recruited for the
study, ranging in age from 18 to 25 years, and representing B1-B2 proficiency levels
according to the Common European Framework of Reference (CEFR). The
participants were divided into two distinct groups based on their self-reported
motivation levels:

» Group 1 (High Motivation): 90 students who identified themselves as highly
motivated toward language learning (based on their responses to the motivation
survey).

* Group 2 (Low Motivation): 90 students who reported low levels of
motivation for learning English.
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The learners were selected from a diverse range of majors (e.g.,
engineering, humanities, business), allowing for an exploration of
how motivation and emotional engagement impact EFL learners
across different academic disciplines.

Data Collection Methods: To address the research questions,
a comprehensive set of data collection methods were employed. These methods
included surveys, semi-structured interviews, and classroom observations.

1. Motivation and Emotional Engagement Surveys: A detailed questionnaire
was developed, including validated scales to measure both motivation and emotional
engagement. The Motivated Strategies for Learning Questionnaire (MSLQ)
(Pintrich et al., 1991) was used to assess intrinsic and extrinsic motivation. The
survey also included items adapted from the Reading Engagement Scale (Guthrie et
al., 2007) to assess students’ emotional engagement with reading tasks, such as their
interest, enjoyment, empathy, and personal relevance of texts.

The motivation scale consisted of 20 items, while the emotional engagement
scale contained 15 items, rated on a 5-point Likert scale ranging from “Strongly
Disagree” to “Strongly Agree.” These instruments allowed for the quantification of
motivation levels and emotional engagement across a large sample of students.

2. Semi-structured Interviews: In-depth interviews were conducted with a
subsample of 30 learners (15 from the high-motivation group and 15 from the low-
motivation group). The interviews explored learners’ personal experiences with
reading and writing, their perceptions of motivational factors influencing their
success, and their emotional reactions to different types of literacy tasks. Questions
were open-ended, allowing participants to share detailed insights into how their
emotional responses influenced their learning outcomes. The interviews were
recorded, transcribed, and analyzed thematically.

3. Classroom Observations: To observe real-time engagement, structured
classroom observations were conducted during reading and writing sessions. These
observations aimed to assess student behaviors, including active participation, task
persistence, and emotional responses (such as frustration or excitement). A
standardized rubric was used to evaluate the level of emotional engagement and
motivation exhibited by learners during tasks such as reading comprehension
exercises, group discussions, and writing assignments. Each observation lasted for
45 minutes, and the data were recorded using field notes and audio recordings.

4. Teacher Feedback: In addition to students’ self-reports, feedback from EFL
instructors was collected to gain insight into how they perceive the role of motivation
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and emotional engagement in student performance. Teachers
provided detailed reflections on their classroom strategies, including
how they adjust tasks to increase student motivation and foster
emotional engagement. Teacher feedback was obtained via short
questionnaires and follow-up interviews.

Data Analysis: The data analysis followed a mixed-methods approach,
combining both qualitative and quantitative techniques to draw comprehensive
conclusions.

1. Quantitative Data Analysis: The survey responses were analyzed using
SPSS (Statistical Package for the Social Sciences). Descriptive statistics (e.g.,
means, standard deviations) were used to summarize the participants’ motivation
and emotional engagement levels. Independent t-tests were performed to compare
the differences in motivation and emotional engagement between the high-
motivation and low-motivation groups. Pearson’s correlation coefficient was used
to explore the relationship between motivation and emotional engagement and their
effects on reading and writing success. This allowed for the identification of any
statistically significant differences or trends.

2. Qualitative Data Analysis: Thematic analysis (Braun & Clarke, 2006) was
used to analyze the transcriptions of the semi-structured interviews. First, the data
were coded into preliminary themes, such as “intrinsic motivation,” ‘“external
rewards,” “emotional connection to texts,” and “writing enjoyment.” These themes
were then refined and categorized based on frequency and significance. NVivo
software was used to assist in organizing and managing the qualitative data. The
classroom observation data were analyzed in a similar manner, with field notes being
reviewed to identify patterns of engagement and emotional responses during specific
reading and writing tasks.

Ethical Considerations: Ethical approval for this study was obtained from the
institutional review board at the participating universities. All participants were
informed about the objectives of the study, and their participation was voluntary.
Informed consent was obtained from each participant, and they were assured of
confidentiality and anonymity in reporting the results. The recordings of interviews
and classroom observations were securely stored and used exclusively for research
purposes. Participants had the option to withdraw from the study at any stage without
penalty.
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Results and Discussion: The analysis of the survey data
revealed a clear distinction between the motivation levels and
emotional engagement of learners in the high-motivation and low-
motivation groups.

1. Motivation: Learners in the high-motivation group exhibited
significantly higher levels of intrinsic motivation compared to the low-motivation
group. The high-motivation learners were more driven by personal interest in
language learning, while those in the low-motivation group primarily reported
motivation driven by external rewards such as grades and teacher approval.

2. Emotional Engagement: The emotional engagement scores showed a similar
trend. The high-motivation group demonstrated significantly stronger emotional
connections with both reading and writing tasks. These learners felt more excited,
interested, and personally involved with the material, which enhanced their
performance in literacy tasks. On the other hand, the low-motivation learners
expressed feelings of boredom and disinterest, particularly when the tasks seemed
irrelevant to their personal lives.

3. Performance Outcomes: There was a clear link between motivation,
emotional engagement, and performance in reading and writing tasks. High-
motivation learners consistently outperformed low-motivation learners in both
reading comprehension and writing assessments. These learners showed better
comprehension of texts, as well as more coherent and creative written responses.
Low-motivation learners, by contrast, often struggled to engage with the material,
which resulted in lower achievement in both areas.

Qualitative Insights: The interviews provided a deeper understanding of how
motivation and emotional engagement affected learners’ experiences with reading
and writing.

1. Intrinsic Motivation in Reading and Writing: Learners in the high-
motivation group described reading and writing as enjoyable activities that were
personally meaningful to them. For example, one participant said, “I enjoy reading
because it helps me expand my knowledge and vocabulary. It’s not just for school,
but something I do for myself.” Similarly, writing was described as a form of self-
expression, and these learners were eager to engage in writing tasks because they
felt personally invested in their ideas.

2. Emotional Connection to Texts: Many high-motivation learners highlighted
the emotional impact of reading materials. When texts resonated with them
personally, they were more likely to engage deeply and retain the information. For
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example, one learner shared, “When I find a story that speaks to me,
I connect with it emotionally, and I can remember the details better.”
This emotional connection made reading more enjoyable and easier
to understand.

3. Teacher Feedback and Motivation: The role of teacher
feedback emerged as crucial in maintaining learners’ motivation and emotional
engagement. High-motivation learners often reported that positive feedback
encouraged them to continue working hard and improving. One student mentioned,
“When my teacher praises my effort, it motivates me to keep trying and improving
my writing.” In contrast, low-motivation learners expressed frustration with the lack
of feedback or negative comments, which contributed to their disinterest and lower
motivation for further tasks. The results of this study underscore the critical role that
both motivation and emotional engagement play in enhancing EFL learners’ reading
and writing success. These findings align with established theories on motivation in
language learning, such as Self-Determination Theory (SDT) and the Affective
Filter Hypothesis.

Motivation as a Key Factor in Language Learning: The data confirmed that
intrinsic motivation — the desire to learn for personal satisfaction and intellectual
growth — is a powerful driver of success in language learning. Learners who were
intrinsically motivated showed greater persistence and enthusiasm for language
tasks. These learners viewed reading and writing as enjoyable and rewarding
activities, not merely academic requirements. This finding supports the conclusions
of Dornyei (1994) and Schunk et al. (2008), who argued that motivation is a key
predictor of language learners’ success.

The low-motivation group, on the other hand, was more reliant on extrinsic
motivators, such as external rewards and teacher approval. These learners often
struggled to stay engaged with reading and writing tasks, especially when the
material did not seem relevant to their personal lives or when they faced challenges
in the learning process. The findings support the idea that extrinsic motivation can
lead to short-term compliance, but it is less effective in fostering long-term
engagement and achievement (Ryan & Deci, 2000).

Emotional Engagement and Its Impact on Performance: The emotional
engagement of learners with reading and writing materials significantly influenced
their performance. Learners who were emotionally engaged with the texts showed
higher levels of comprehension and better writing skills. This finding echoes
Krashen’s (1982) Affective Filter Hypothesis, which suggests that learners who are
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emotionally invested in their learning are more likely to process and
retain new information effectively.

Learners in the high-motivation group reported feeling more
personally involved with the texts and tasks, which facilitated their
ability to understand complex material and express their ideas
clearly in writing. Emotional engagement also led to greater task persistence, as
learners were less likely to give up when faced with difficulties. For instance, one
learner mentioned, “Even when I find a reading difficult, I keep going because I’'m
interested in the topic, and I want to learn more.”

Implications for Teaching Practice: This study suggests several implications
for EFL teaching. First, teachers should focus on fostering intrinsic motivation by
creating an environment that encourages learner autonomy and personal interest in
language learning. By providing students with choices in reading materials and
writing topics, teachers can increase learners’ emotional engagement with the tasks.
Offering tasks that are personally meaningful can make learning more enjoyable and
lead to greater success. Second, teachers should ensure that they provide
constructive and supportive feedback to learners. Positive reinforcement and
recognition of effort are essential in maintaining motivation and fostering emotional
engagement. Teachers should also aim to create a supportive classroom environment
where students feel comfortable expressing their ideas and taking risks in both
reading and writing.

Limitations and Future Research: While this study provides valuable insights,
it is limited by the sample size and regional focus. Future research could include a
broader sample, representing different cultural and linguistic backgrounds, to
examine how motivation and emotional engagement manifest in diverse EFL
contexts. Additionally, longitudinal studies would help determine whether
motivation and emotional engagement continue to influence language learning
outcomes over time. This finding supports the conclusions of Dérnyei (1994) and
Schunk et al. (2008), who argued that motivation is a key predictor of language
learners’ success. The low-motivation group, on the other hand, was more reliant on
extrinsic motivators, such as external rewards and teacher approval. These learners
often struggled to stay engaged with reading and writing tasks, especially when the
material did not seem relevant to their personal lives or when they faced challenges
in the learning process. The findings support the idea that extrinsic motivation can
lead to short-term compliance, but it is less effective in fostering long-term
engagement and achievement (Ryan & Deci, 2000).
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Emotional Engagement and Its Impact on Performance: The
emotional engagement of learners with reading and writing
materials significantly influenced their performance. Learners who
were emotionally engaged with the texts showed higher levels of
comprehension and better writing skills. This finding echoes
Krashen’s (1982) Affective Filter Hypothesis, which suggests that
learners who are emotionally invested in their learning are more likely to process
and retain new information effectively. Learners in the high-motivation group
reported feeling more personally involved with the texts and tasks, which facilitated
their ability to understand complex material and express their ideas clearly in
writing. Emotional engagement also led to greater task persistence, as learners were
less likely to give up when faced with difficulties. For instance, one learner
mentioned, “Even when I find a reading difficult, I keep going because I'm
interested in the topic, and I want to learn more.”

Implications for Teaching Practice: This study suggests several implications
for EFL teaching. First, teachers should focus on fostering intrinsic motivation by
creating an environment that encourages learner autonomy and personal interest in
language learning. By providing students with choices in reading materials and
writing topics, teachers can increase learners’ emotional engagement with the tasks.
Offering tasks that are personally meaningful can make learning more enjoyable and
lead to greater success. Second, teachers should ensure that they provide
constructive and supportive feedback to learners. Positive reinforcement and
recognition of effort are essential in maintaining motivation and fostering emotional
engagement. Teachers should also aim to create a supportive classroom environment
where students feel comfortable expressing their ideas and taking risks in both
reading and writing.

Limitations and Future Research: While this study provides valuable insights,
it is limited by the sample size and regional focus. Future research could include a
broader sample, representing different cultural and linguistic backgrounds, to
examine how motivation and emotional engagement manifest in diverse EFL
contexts. Additionally, longitudinal studies would help determine whether
motivation and emotional engagement continue to influence language learning
outcomes over time.

Conclusion: This study emphasizes the crucial role of motivation and
emotional engagement in enhancing reading and writing success among EFL
learners. Learners who are intrinsically motivated and emotionally engaged with the
material perform better in reading comprehension and writing tasks. Intrinsic
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motivation fosters greater persistence and deeper engagement, while
emotional connection enhances comprehension and expression. The
findings suggest that educators should create learning environments
that promote intrinsic motivation by offering meaningful,
personalized tasks and providing constructive feedback. While this
study offers valuable insights, further research is needed to explore

these factors across different contexts and over time. In conclusion, fostering
motivation and emotional engagement is essential for improving EFL learners’
success in reading and writing.
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