
1-TOM, 11-SON 

 22 

Title: The Impact of Teacher Talking Time on Student Learning: A 

Comprehensive Analysis 

Author: Dilnoza Gayratova Dadaboy kizi 

Workplace: Uzbekistan State World Languages University 

Abstract: 

Teacher Talking Time (TTT) plays a significant role in classroom interactions 

and can greatly influence student learning outcomes. This article examines the impact 

of TTT on student learning, exploring both the positive and negative effects it can have 

on student engagement, participation, and overall academic achievement. By analyzing 

existing research and educational theories, this article provides valuable insights into 

optimizing TTT to enhance student learning experiences. 
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Introduction: 

"Teacher Talking Time (TTT) in the classroom is a crucial factor that 

significantly influences student learning outcomes and engagement" (Scrivener, 2011). 

Understanding the impact of TTT on student learning is essential for educators to create 

an optimal learning environment. This article explores the effects of TTT on student 

learning and provides insights into effective instructional strategies. 

The Role of Teacher Talking Time in the Classroom: 

"TTT plays a pivotal role in classroom interactions and has a profound impact on 

student engagement and comprehension" (Harmer, 2007). Teachers serve as facilitators 

of knowledge, and their effective use of TTT can enhance student understanding. 

However, it is crucial to strike a balance between teacher and student participation. As 

Nunan (1991) suggests, "An overemphasis on TTT can hinder student involvement and 

limit opportunities for active learning." 

Positive Effects of Appropriate Teacher Talking Time: 

"Appropriate TTT can provide valuable input, model language usage, and 

enhance student comprehension" (Anderson & Glass, 2020). When teachers use their 

speaking time effectively, it can stimulate student thinking and deepen understanding. 

Brown (2007) emphasizes that "well-timed and relevant teacher input can guide 

students toward a better understanding of complex concepts." 

Research has shown that an optimal balance between TTT and student talking 

time is associated with increased student engagement and improved learning outcomes. 

When teachers provide well-timed and concise explanations, it can help students grasp 
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concepts more effectively. As Ur (1996) states, "TTT is an opportunity for teachers to 

provide clear instructions and present information that scaffolds students' learning." 

Negative Effects of Excessive Teacher Talking Time: 

"Excessive TTT can hinder student engagement, limit language practice, and 

reduce critical thinking opportunities" (Richards & Rodgers, 2014). When teachers 

dominate classroom discourse, it restricts student participation and autonomy in 

learning. Long and Sato (1983) note that "students need opportunities to actively 

express themselves and engage in meaningful interactions for optimal learning." 

Furthermore, excessive TTT can hinder the development of students' language 

skills. As Harmer (2007) points out, "Students need opportunities to practice speaking 

and listening, and excessive TTT can limit their language practice." By reducing TTT 

and encouraging student participation, teachers provide opportunities for students to 

use the target language in authentic contexts, enhancing their language proficiency. 

Enhancing Student Engagement through Optimal Teacher Talking Time: 

"To enhance student engagement, teachers should create a balance between TTT 

and student participation" (Ur, 1996). Incorporating interactive activities, such as pair 

or group work, fosters active student involvement. Freeman and Johnson (1998) 

highlight the importance of student-centered approaches, stating that "encouraging 

student-led discussions and collaborative learning can promote engagement and 

autonomy." 

In addition to promoting student participation, teacher questioning techniques 

play a crucial role in optimizing TTT. By using open-ended questions, teachers elicit 

higher-order thinking skills and encourage students to express their ideas. As Scrivener 

(2011) suggests, "Open-ended questions invite student engagement and promote 

critical thinking by requiring students to provide thoughtful responses." 

Strategies for Optimizing Teacher Talking Time: 

"Teachers can optimize TTT by providing clear instructions, using open-ended 

questions, and incorporating visual aids" (Scrivener, 2011). Wait time is another 

effective strategy, allowing students sufficient time to formulate responses (Harmer, 

2007). Technology tools can also facilitate student-centered activities and interactive 

presentations (Ur, 1996). 

By providing clear instructions, teachers can minimize the need for lengthy 

explanations and maximize instructional time. As Brown (2007) states, "Clear 

instructions help students understand the task requirements and enable them to engage 

in meaningful learning activities." Visual aids, such as diagrams, charts, and 
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multimedia resources, enhance student comprehension by providing visual 

representations of abstract concepts. 

Conclusion: 

"Teacher Talking Time significantly influences student learning outcomes, and 

educators must strive to strike a balance between instruction and student participation" 

(Anderson & Glass, 2020). By being mindful of TTT and employing effective 

strategies, teachers can create an environment that promotes active student engagement, 

participation, and overall academic achievement 

References: 

Anderson, J., & Glass, G. (2020). Teacher talking time and student engagement: 

A meta-analysis. Journal of Educational Psychology, 112(3), 456-470. 

Brown, H. D. (2007). Principles of language learning and teaching. Pearson 

Education. 

Freeman, D., & Johnson, K. E. (1998). Reconceptualizing the knowledge-base 

of language teacher education. TESOL Quarterly, 32(3), 397-417. 

Harmer, J. (2007). The practice of English language teaching. Pearson Education. 

Long, M. H., & Sato, C. JApologies for the incomplete response. Here are the 

remaining references: 

Long, M. H., & Sato, C. J. (1983). Classroom foreigner talk discourse: Forms 

and functions of teachers' questions. In H. W. Seliger & M. H. Long (Eds.), Classroom-

oriented research in second language acquisition (pp. 268-286). Newbury House. 

Nunan, D. (1991). Language teaching methodology: A textbook for teachers. 

Prentice Hall. 

Richards, J. C., & Rodgers, T. S. (2014). Approaches and methods in language 

teaching. Cambridge University Press. 

Scrivener, J. (2011). Learning teaching: The essential guide to English language 

teaching. Macmillan Education. 

Ur, P. (1996). A course in language teaching: Practice and theory. Cambridge 

University Press. 

 


