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Abstract: This article highlights importance of strategies and features in reading classes,
levels of reading comprehension and stages of reading strategies and why to use interactive
activities in reading classes in higher educational organization.
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Introduction
The theoretical study of the English language has many branches. As one of these, I
will Reading is more than just looking at individual words and saying them. Students
also preferred to reading as form of self-management, encouragement by unknown
individuals who could last long in space and time in a happy position. As Ruddel (1994)
emphasizes, reading is the operation of text and reader work; in which the reader constructs
unique concepts that are cultivated by consciously combining the background knowledge,
feeelings, views, and expectations expressed by the reader-writer with meaning.
European scholars such as Adams, (1980), Oyetunde, (2009), Stanovich (1993)
describe the ability to read as follows: understanding information is to combine that
information with the reader’s prior knowledge. Thus, reading is a process at different levels:
v’ from the text to the reader’s knowledge;
v" includes the integration of global ideas from the understanding of graphemes.
Adams (1980) divided the reading process includes into 3 levels:
v" Defining words in the first level
v" Syntactic process in the secondary level
v" Semantic processes in the third stage.
In understanding these levels, teachers are primarily exposed to interactive learning. In
contrast to the usual lesson, students increase their vocabulary by reading and understanding
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different parts of the text in pairs and small groups. It is impossible to pass the 1% stage
without developing the 1% stage well. An interactive approach plays an important role in the
development of step-by-step approaches, and interactive approaches help.

This means that the development of reading skills in students requires an approach based
on the above 3 steps on a regular basis. Interactive methods are regular interactions between
teacher and student, which the use of audio-visual images to identify and establish student-
to-student interactions and to engage students through practical presentations. Such
interactive sessions always encourage students to be active participants.

Methodology

There are two useful strategies for an effective understanding of the reading procces such
as: metatographic awareness and cognitive strategies. Certain enlightenment means that the
student must independently assess his or her learning process and what he or she needs to do
achieve the desired results in a particular learning task. Cognitive strategies are clear and
useful tools that help students improve their reading comprehension.

The most effective strategy to show students how to improve their reading skills,
especially for students with learning disabilities, to provide direct instruction along with
strategy guidelines. Direct learning in the learning process provides the teacher with a step-
by-step strategy and involves modeling effective strategies to understand a particular level of
reading.

It includes information on why and when to use the strategy and provides regular
practice for students through the use of various examples. The teacher builds a
conversation by asking students questions and encouraging students to ask questions. It
includes transition form teacher-based instruction to independent reading.

Discussion

Teaching strategy is a student-centered approach that involves identifying a key idea
in atext, as well as teaching a strategy or different strategies to identify patterns in words
and keybords. The teacher performs a variety of tasks that are easy and successful for students
to begin with. An example of a simple strategy is to be a teacher, telling your students to
listen to the story and choose the best name from a list of possible titles. It may be a
more difficult task for the student to read the reading section independently and eventually
ask the student to answer the question and to give him or her point of view on the context.




Many learners with reading skills benefit from helping students model the correct
coding of words and focus them on the story. After the lesson is over, the teacher goes
back to the beginning of the story and asks the students a series of questions to help
them answer the question at the end of the story.

The Strategic Guide provides students with a very clear and systematic effort to
understand. For example, brief activities such as reviewing word combinations from a
previous lesson, then marking new words in one place and mixing them together are done
to determine skills, especially reading comprehension. Once children learn how to identify
key elements in context, they can apply these strategies to other reading tasks.

Results

It is important for teachers to avoid giving students the correct answer to a reading and
comprehension question, but rather to repeat the explanation, ask questions, or suggest
strategies that students can use to get their answers.

Encourage students to re-read texts they don’t understand and find contextual
tips to help them work the text effectively. Students should be taught every step the
learning process to improve their master’s reading skills.

In order to master these strategies, teachers should use some interactive activities
to check students’ prior knowledge and reading comprehension during the lesson.

There are several interactive activities to check new vocabularies relating to the topic.
For example: Matching pictures to the expression or matching new unfamiliar words
with their definitions, jigsaw reading, multiple choice, true/false/not given, fill in the
gaps, complete the table with words in aword bank and etc.

Teachers should make students interact always encourage students to interact with
each other meaningfully with interactive activities that will encourage students to
communicate meaningfully with texts during reading comprehension lessons. This can
be achieved through multiple activities and experiences.

Conclusion

To conclude, interactive activities always encourage the students to interact with the
classroom via teachers-students talk or students-teachers’ talk and students-students’
talk. Creative inspiration is needed to use of interactive activities in reading classes
for curriculum planners, textbook writers, teachers and students. In teaching reading
subject with interactive activities, teachers should be flexible and creative to design
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and use them according to their students’ level. In order for that teachers must adopt
strategies according to accommodate students’ interest, attitudes and abilities.
Accommodating students’ needs in reading comprehension lesson to motivate students to
make use of their innate schemata to make reading in an enjoyable and more meaningful
way. By interactive activities like “turn on the meaning using light bulbs”, learners
acquire to activate their fresh minds and try to connect new ideas with known one.
Students acquired how to turn on light in their minds when they have an awesome
opinion.
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