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Introduction

Pronunciation plays a vital role in successful oral communication in English.
While vocabulary and grammar contribute to accuracy, pronunciation is central to
intelligibility—the degree to which a speaker’s message is understood by listeners:.In
many EFL contexts, pronunciation instruction has historically been neglected or
limited to occasional correction. However, modern approaches view pronunciation as
a fundamental component of communicative competence, requiring systematic and
explicit instruction. Developing pronunciation skills involves addressing both the
sounds of the language (segmental features) and larger rhythmic and intonational
patterns (suprasegmental features).This article explores the principles, challenges, and
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instructional techniques for teaching pronunciation effectively in the EFL classroom.

It provides a structured framework that teachers can use to help learners build
confidence and clarity in speaking.

The Importance of Pronunciation in Language Learning

Pronunciation is integral to oral communication. Even when learners possess
strong grammatical knowledge, unclear or unnatural pronunciation may hinder
understanding. Research shows that intelligibility is more important than accent
reduction; students aim to be understood rather than to sound like native speakers.

Pronunciation affects:

« Comprehensibility: how easily listeners understand speech

. Confidence: learners speak more willingly when théy feel understood
« Fluency: accurate rhythm and stress allow smoath h

« Listening skills: learners become better at perge

Segmental and Suprasegmental Features é
'i i h
Pronunciation instruction typically includes two keycompone?nts: B
: '/.’:3‘\ “‘
1. Segmental Features

These are individual sounds such as vowels and consonanfs;‘ Common. learner
difficulties involve: A |

« English vowel contrasts (e.g., /i:/ vs. /1/)

- Voiced vs. voiceless pairs (e.g., /b/ vs. /p/)

o Consonant clusters (e.g., “str,” “spl”)

o Silent letters and spelling-pronunciation mismatches

Segmentals are foundational, yet teaching them alone is insufficient.
2. Suprasegmental Features

These include:
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« Word stress

« Sentence stress

« Rhythm

« Intonation

« Connected speech (linking, assimilation, reduction)

Studies show that suprasegmentals have a stronger impact on intelligibility than
individual sounds. Effective pronunciation instruction therefore balances both levels.

Challenges in Developing Pronunciation Skills
Learners face multiple challenges when developing pronunciation:

1. Native language interference: Learners transfer soun;j patterns from their first
language.
2. Lack of exposure: In EFL contexts, students hawe
Engllsh speech.

planning.
4. Low confidence: Students may feel anxious or em
sounds

distinguish.

Understanding these challenges helps teachers tailor mstructlon to Iearner neg ds J,.“

Principles of Effective Pronunciation Instruction

A well-designed pronunciation lesson follows several key principles.:n

1. Focus on Intelligibility, Not Perfection

The goal is to communicate clearly, not to imitate native-speaker accents.
2. Integrate Pronunciation into Communication

Pronunciation practice should be linked to speaking tasks, dialogues, and real
interactions.
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3. Build Awareness First
Learners must hear and notice differences before producing them.
4. Provide Explicit Instruction

Teachers should explain articulation, use phonetic symbols, and model correct
production.

5. Use Multisensory Techniques
Visuals, gestures, diagrams, and tactile cues enhance learning.

6. Offer Repetition and Practice

Regular, varied practice helps learners develop new habi
Instructional Strategies for Teaching Pronunciati

1. Minimal Pair Activities

distinguish phonemes.

2. Phonetic Training

apps improves accuracy.
3. Drilling and Modeling
Repetition drills, choral practice, and shadowing build fluency and automat|C|ty A\
4. Stress and Intonation Practice

Activities include marking stressed syllables, practicing rising and falling intonation,
and rhythm drills.

5. Listening and Imitation

Learners listen to authentic recordings and imitate patterns of speech.

8
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6. Communicative Pronunciation Tasks

Role-plays, interviews, storytelling, and presentations promote real use of
pronunciation skills.

Teacher’s Role in Pronunciation Development
The teacher plays multiple roles:

« Model: providing clear, consistent pronunciation

« Coach: giving feedback and correction

« Facilitator: creating a supportive environment where learners feel safe practicing
o Analyst: identifying learners’ pronunciation needs

« Guide: integrating pronunciation into broader Ianguggﬁelessons

%l

Modern technology offers valuable tools:

« Speech analysis software (e.g., PRAAT) :
« Pronunciation apps with sound recognition

. Online dictionaries with audio

« Video platforms for exposure to authentic speec‘h
« Classroom tools like interactive whiteboards

Technology increases opportunities for independent practice.
Conclusion

Pronunciation is a central element of communicative competence in. EFL
learning. Effective pronunciation instruction balances segmental and suprasegmental
features, addresses learner difficulties, and uses varied, engaging strategies. Teachers
must provide explicit instruction, meaningful practice, and supportive feedback. When
pronunciation training is systematic and student-centered, learners achieve greater
intelligibility, confidence, and fluency, contributing to overall language proficiency.
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Reading is one of the most essential skills in second language acquisition; sérving as
a gateway to vocabulary development, grammatical awareness, cultural understanding, and
academic success. However, teaching reading requires more than simply giving students a
text and asking them to answer questions. A well-designed reading lesson. must be
purposeful, structured, and engaging, while also supporting learners’ comprehension. and
critical thinking. The concept of the “perfect reading lesson” refers not to an ideal that is
universally fixed, but to a flexible, principled approach that ensures learners interact with a
text meaningfully and effectively.

In modern English language teaching, reading instruction is shaped by
communicative methodology, cognitive learning theories, and the increasing role of learner

11
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autonomy. A perfect reading lesson harmoniously combines these principles: it activates

prior knowledge, guides students through the text, and encourages interpretation and
reflection. This article analyzes the components, stages, and strategies that define a perfect
reading lesson and provides practical recommendations for implementation.

Theoretical Foundations of Reading Instruction

Effective reading instruction is built on several core theoretical principles. First,
reading is an interactive process in which the reader actively constructs meaning using both
bottom-up (decoding words and grammar) and top-down (prior knowledge and
expectations) strategies. Successful lessons therefore support both processes.

Second, reading is influenced by schema theory, which suggests that comprehension
depends on the reader’s background knowledge. Actlvatlng schema before reading
facilitates smoother comprehension, while providing ,'ffoldmg helps learners connect
new information with what they already know.

relevant to learners’ needs and experiences.
Essential Components of a Perfect Reading Lesson

A well-constructed reading lesson contains several mterconnected components each
serving a specific purpose in the learning process.

1. Clear Objectives

Objectives define what students will achieve by the end of the lesson. They may:focus
on comprehension skills, vocabulary development, analytical thinking, or reading strategies
such as skimming, scanning, or predicting.

2. Appropriate Text Selection
Choosing the right text is critical. A perfect reading lesson uses a text that is:

12
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« level-appropriate
« culturally accessible
« authentic or semi-authentic
- engaging and logically structured
« rich enough to support instruction, yet not overwhelming

3. Structured Stages

Every perfect reading lesson contains three main stages:
Pre-reading,
While-reading,
Post-reading.
These stages guide learners from preparation to comprehensionand finally to reflection and
application. y

4. Balanced Interaction

learning and strengthens comprehension.

5. Scaffolding and Support

independence.
6. Assessment and Feedback

Effective lessons integrate both formative and summative assessment
Comprehension tasks, discussions, and reflective questions help the teacher evaluate
progress and provide feedback.

Three Stages of the Perfect Reading Lesson

The goal of the pre-reading stage is to prepare learners for the text. This stage activates prior
knowledge, builds interest, and lowers cognitive barriers.

Common strategies include:

13
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« Predicting from the title, pictures, or keywords

« Brainstorming or mind-mapping

« Discussing guiding questions

« Pre-teaching essential vocabulary

« Connecting the topic to students’ personal experiences

A successful pre-reading stage ensures that students approach the text with curiosity and
readiness.

2. While-Reading Stage

This is the core of the lesson, where learners interact with the text and apply comprehension
strategies. :

" A

Activities may include:

« Reading for gist (skimming)

« Reading for specific information (scanning)
« Identifying the main idea and supporting details
« Making inferences s
- Annotating the text I

« Answering guiding comprehension questlong I L}

The teacher’s role is to facilitate comprehension w1th§5.1t 1nterrupt1n the
Tasks should progress from simple to complex, supportlng deep;gzyndgrstandl :

3. Post-Reading Stage \ \ \

The post-reading stage focuses on analysis, interpretation, and'pErgonaI response. It
encourages higher-order thinking and integrates language skills such as speaklng and
writing.

Possible activities include:

o Summarizing the text

« Discussing themes or messages

« Debating characters’ actions or the author’s viewpoint
« Role-plays and simulations

« Creative tasks such as rewriting the ending

14
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« Writing reflections or opinion paragraphs

This stage turns reading into a meaningful, communicative learning experience.
Teacher’s Role in the Perfect Reading Lesson

The teacher acts as a facilitator, guide, motivator, and evaluator. A perfect reading lesson
depends heavily on the teacher’s ability to:

« Create a supportive classroom atmosphere
« choose appropriate materials

« scaffold learning effectively

« encourage participation

« ask meaningful, thought-provoking questions
« adapt tasks to learners’ needs

« integrate technology when appropriate

The teacher maintains a balance between guidance
responsibility to students.

Challenges and Solutions in Teaching Reading é

il ‘
Even well-designed reading lessons may face challenges sucln as Iii
motivation, or mixed proficiency levels. Effective solutlohs |nclude

« using visuals and context clues to teach vocabuiary
« selecting texts relevant to learners’ interests

. differentiating tasks for varying levels

« combining extensive and intensive reading
« incorporating digital tools such as e-books, quizzes, or online dlctlonarles

A perfect reading lesson is flexible, adjusting to classroom realities while maintaining its
core principles.

Conclusion

A perfect reading lesson is not a rigid formula but a dynamic, student-centered
approach that integrates theory, structure, and creativity. By activating background
knowledge, guiding comprehension, and encouraging analysis and expression, teachers

15
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help learners build not only reading skills but also confidence and motivation. The
principles discussed in this article provide a framework for designing effective reading
lessons that support linguistic growth and critical thinking in the EFL classroom.
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prewewmg text paraphrasmg complex ideas, and" reV|eW|ng Linatenal b
others or self-testing. There are many different active readmg strategles I : ,‘
a specific purpose, but students can use these strategies m tandem to fully a
text. Some active reading strategies include looking for the author S purpose- reacf]ng and
thinking aloud, annotating, making predictions, chunking, questlonlng, clarlfylng using

references, and summarizing. Active reading strategies are described,below.

Key words: Strategic reading Approach, Retention of information, Meaning=making, Deep
understanding, Analysis and evaluation, Reader—text interaction, Comprehension
improvement, Interactive reading process, Purposeful reading, Critical thinking, Active
engagement with the text. '

Active reading is a comprehension strategy that helps readers understand a text and
think more critically about it. These strategies do not come automatically to new readers,
so teachers must help students through the process. The active view of reading is important
because it encompasses techniques that help students develop critical thinking skills.
Critical thinking refers to objectively questioning, analyzing, evaluating, and judging an
argument, concept, or idea. Some examples of these reading techniques include questioning

17
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and predicting. Predicting is when students try to guess what will happen in a story or a

text. Summarizing is another important skill in which a writer identifies the most crucial
information. Students can also be asked to clarify whereby they re-read or restate parts of
the text to develop their understanding of what is written. One way a teacher may develop
comprehension is by employing the read-and-think-aloud strategy.

Strategic reading

Strategic reading is a conscious and planned approach to reading in which the reader
uses specific techniques to understand, analyze, and remember information effectively. It
involves active engagement, goal-oriented reading, and the use of various strategies before,
during, and after reading.

Strategic reading is an essential skill that transforms reading from a passive activity
Into an active, intentional, and analytical process. By using a variety of strategies before,
during, and after readlng learners enhance their comprnsmn |mprove crltlcal thinking,

Ik

effective learning.

Retention of information

foc|
understandlng, making information meanlngful and uslng strategles ‘Ilke ‘ tlve, ecal
spaced repetition, visualization, and consistent practice to. combat the natural fdrgettlng
curve. Memory is the faculty of the mind by which data or information is encoded stored,
and retrieved when needed. It is the retention of information.overitime for the purpose of
influencing future action. Poor knowledge retention is caused by factors such as lack of
reinforcement, inadequate training, limited engagement, poor “documentation, and
ineffective Retention gives us the meaning of remembering in retrieving or recalling what
students have learned from experiences, experiences, information and others duringa
certain period after learning and acquisition. There is an ability to retain and remember, and
there are factors that affect retention, including:

skills, and experlences over tlme moving them frdm short term to /ong- bry
[ Ing,
l,

1-If students are more mature, intelligent and experienced, they learn at a remarkable
speed and retain information at a greater and better level.

2-The material with meaning is retained by the students more than the material that does
not have a clear meaning.

18
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3-The internal links that exist to organize the learned material and its relevance to the

learner himself, not only facilitate learning, but are useful or easy to retain well.

4-The student’s level of intention to learn affects the level of information retention, as well
as the rate of the original learning.

5-Through re-teaching and reviewing, the process of enhancing information retention takes
place.Learning leads to raising students’ achievement and achieving their retention of
educational experiences through their mastery of their school duties and the transmission
of the impact of learning, and the need to repeat the progress of experiences, information,
concepts and skills for students so that they can store and retain them appropriately and
remember them easily and easily.

Retention gives other terms that give the same concept of retention, and they have
been used in some educational and psychological studies and«esearch, such as (retention,
deferred collection or deferred collection..), and they de not differ from retention in
anything, as they all share one goal, which is to know t 'finformatlon that ¢an be Students
remember it and recall it after a certain period of timeg”

Meaning- making ‘3*

strategy people use is to create meaning by valuing thelr own life. Peopl%@
meaning in this way may try to cherish the life they have, try to find thei purpose or
change their lifestyles.Meaning making involves revising.one's iew of'the ‘éltuatlon and
reformulating one's beliefs and goals in order to regain consistency‘ameng.them Meaning-
making is the process by which students interpret, understand,-and«make. sense of the
information, experiences, and the world around them. It’s a critical component.of learning
that moves beyond the acquisition of facts and information. It is the process of‘actively
constructing knowledge by building on their prior understanding and experiences and
engaging with content in a meaningful and relevant way. Fostering meaning-making
requires that educators cultivate learning environments and design learning experiences
that encourage students to question, analyze, synthesize, and apply information in new
contexts. There are many vehicles for meaning-making, some individual and some
collaborative. Discussions, debates, problem-solving activities, and reflective practices are
some of the ways that educators can help students connect new knowledge with their
existing framework of understanding. The goal of promoting meaning-making in the
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classroom is to develop independent learners who can think critically, solve problems, and

apply their knowledge. Below are a few examples of meaning-making activities teachers
can ask students to complete individually to construct understanding by deeply engaging
with the content, encouraging critical thinking, and fostering the development of analytical
skills
Create An Analogy: Encourage students to make a comparison or create an analogy.

An analogy, or comparison, challenges students to think about a thing’s qualities or
characteristics to explain how it is similar to something else.

Compare and Contrast: Challenge students to compare and contrast two concepts,
processes, issues, or phenomena to identify their similarities and differences. Students can
capture their work ona VVenn Diagram, in writing or drawings, or with a verbal explanation.

Draw a Concept Map or Flowchart: Ask students to surface their learning visually and
make connections. Encourage them to begin by |dent|fy|ng the main.concepts covered in a
lesson, video, article, chapter of a text, or podcast, and feate a concept map or flowehart

text to build connections and evaluate arguments

In conclusion, active reading strategies transform reading from passive to engaged,
crucial for deep comprehension, better retention, and critical thinking, by, usingtechniques
like questioning, summarizing, annotating, and connecting text“to. priersknowledge,
ultimately making learning more efficient, focused, and impactful for academie success
and deeper understanding. These methods, including previewing, summarizing, and-self-
testing, build a stronger connection to the material, helping readers identify main ideas
and retain information long-term, making it a vital skill for any learner.
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ZAMONAVIY KONTRATSEPSIYA USULLARI, AFZALLIKLARI,

KAMCHILIKLARI.

Samarova Munira Adxamovna
Akusherlik -ginekologiya va oilaviy shifokorlikda ginekologiya kafedrasi 2-kurs
magistranti

Annotatsiya: Zamonaviy kontratsepsiya usullari ayollar va erkaklar sog‘ligini
saglash, homiladorlikdan samarali himoyalanish hamda reproduktiv rejalashtirishda
muhim rol o‘ynaydi. Ushbu usullar orasida gormonal preparatlar (og‘iz tabletkalari,
plastrlari, implantlar), intrauterin qurilmalar (spiral), prezeryativlar, homiladorlikdan
oldingi va postkoital vositalar, shuningdek, tabiiy usullar 'mavjud.«Har bir usulning
afzalliklari va kamchiliklari mavjud bo‘lib, tanlov sha; '1y ehtlyOJ, 50g ‘lig holati va
hayot tarziga bog‘liq. Masalan, gormonal usullar 1 '
ba’zi hollarda yon ta’sirlar paydo bo‘lishi mun
kasalliklardan himoya qiladi, lekin homiladorlj‘
usullarga nisbatan pastroq. Tabiiy usullar xavfsiz bo* 11,- I
talab qiladi. Zamonaviy kontratsepsiya vositalarini tan ;
maslahatlashlsh va |nd|V|duaI tav3|yalarn| hlsobﬁa O|ISh zarur

muhim ahamiyat kasb etadi. ;

Kalit so‘zlar: Zamonaviy kontratsepsiya, gormonal usullar,
intrauterin qurilma, homiladorlikdan himoya, postkoital v03|talar tabny usuIIar
reproduktiv salomatlik, yon ta’sir, shaxsiy tanlov. ‘

Zamonaviy kontratsepsiya vositalari reproduktiv salomatlikni«ta’minlash ‘ya
homiladorlikni rejalashtirishda muhim ahamiyatga ega. Turli metodlar, jumiadan
gormonal, mexanik va tabiiy usullar, foydalanuvchilarning ehtiyojlari, sog‘liq holati
va iqtisodiy imkoniyatlariga qarab tanlanadi. Tadqiqotlar shuni ko‘rsatadiki, ‘eng
samarali vositalar — gormonal preparatlar, intrauterin qurilmalar va implantlar bo‘lib,
ular uzoq muddatli himoya va yuqori samaradorlikni ta’minlaydi. Shu bilan birga,
ushbu usullarning ayrimlari yon ta’sirlar bilan bog‘liq bo‘lishi mumkin, masalan,
kayfiyat o‘zgarishi, bosh aylanishi yoki qon ketishi.

Prezervativlar eng ko‘p ishlatiladigan vositalardan biri bo‘lib, ularning asosiy
afzalligi — yugumli kasalliklardan himoya gilishdir. Shu bilan birga, prezervativlar
samaradorligi gormonal vositalarga nisbatan pastroq bo‘lib, foydalanuvchilarga to‘g‘ri
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foydalanishni talab giladi. Tabiiy usullar xavfsiz va yon ta’sirsiz bo‘lishiga qaramay,

ular past samaradorlik va gat’ity kuzatuvni talab qiladi. Tadqiqot natijalari shuni
ko‘rsatadiki, kontratsepsiya vositasini tanlashda individual maslahatlar va shifokor
yordami muhimdir.

So‘nggi yillarda tadgigotlar kontratsepsiya vositalarining targalishidagi ijtimoiy,
madaniy va iqtisodiy omillarning ahamiyatini ta’kidlamoqda. Misol uchun, arzon va
keng targalgan vositalar foydalanuvchilar orasida tezroq gabul gilinadi, yuqori narxli
yoki murakkab usullar esa cheklangan darajada ishlatiladi. Shu bilan birga,
foydalanuvchilarning bilim darajasi, shaxsiy afzalliklari va sog‘liq holati
kontratsepsiya vositalarini samarali qo‘llashda asosiy omil sifatida namoyon bo‘ladi.

Diagramma va jadval asosida olib borilgan tahlillar shuni ko‘rsatadiki,
kontratsepsiya vositalarining foydalanuvchilar orasidagi targalishi va samaradorligi
doiraviy tarzda vizual ko‘rsatish mumkin. Bu esa geproduktiv salomatlikni
rivojlantirish va homiladorlikni rejalashtirish dasturlarml fs‘hlab chlqlshda muhim asos
bo‘ladi. Shu bilan birga, tadqiqot natijalari foydala
berish, kontratsepsiya vositalari bo‘yicha xabardorli
tizimini takomillashtirishga yordam beradi.

Natijalar shuni ko‘rsatadiki, zamonaviy {fi
homlladorllkdan hlmoya qlladl balkljamlyatnlng reproduktlv al

sog‘ligni  saqglash strateglyalarlm ishlab chlqlsh Zarur Shu | ‘
foydalanuvchilarga vositalarning afzallik va kamchlllklarlnl tushuntlrlsh ham
ahamiyat kasb etadi.

XULOSA

Ushbu tadgiqot zamonaviy kontratsepsiya vositalarining samaradorligi, afzallik
va kamchiliklarini tahlil qilishga qaratildi. Tadqiqot natijalari shumi ko‘rsatdiki,
foydalanuvchilar orasida eng ko‘p tanlangan vositalar — prezervativ va 0g'iz
tabletkalari bo‘lib, ular arzonligi, keng targalganligi va yugori samaradorligi-bilan
ajralib turadi. Shu bilan birga, gormonal vositalar, intrauterin qurilmalar va implantlar
uzoq muddatli himoya va yuqori samaradorlikni ta’minlaydi, ammo ba’zi hollarda yon
ta’sirlar yuzaga kelishi mumkin.

Tadqiqot shuni ko‘rsatadiki, kontratsepsiya vositasini tanlashda individual
ehtiyojlar, sog‘liq holati, iqtisodiy imkoniyatlar va ijtimoiy-madaniy omillar muhim
ahamiyatga ega. Tabiiy usullar xavfsiz bo‘lishiga qaramay, past samaradorligi va
diqqat talab qilishi tufayli kamroq qo‘llaniladi. Shu sababli, foydalanuvchilarga
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individual maslahatlar berish va ularni kontratsepsiya vositalari haqida to‘liq xabardor

gilish zarur.

Doiraviy diagramma va statistik ma’lumotlar asosida tahlil shuni ko‘rsatadiki,
kontratsepsiya vositalarining tarqalishi va samaradorligini vizual tarzda ko‘rsatish
mumkin. Bu esa reproduktiv salomatlikni rivojlantirish va sog‘ligni saqlash
strategiyalarini ishlab chigishda muhim vosita hisoblanadi.

Umuman olganda, zamonaviy kontratsepsiya vositalarining afzallik va
kamchiliklarini chuqur o‘rganish, foydalanuvchilarning ehtiyojlarini hisobga olgan
holda tanlov qilish, reproduktiv salomatlikni oshirish va noxush homiladorlik
holatlarini kamaytirishda katta ahamiyatga ega. Shu bilan birga, kontratsepsiya
vositalari bo‘yicha ta’lim va maslahat xizmatlarini rivojlantirish jamiyatning sog‘lom
rivojlanishini ta’minlaydi.
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MEXANIK SARIQLIK HOLATIDA O‘T YO‘LLARI TO‘SILISHI

DARAJASIGA QARAB YUZAGA KELADIGAN GIPOKSIYA VA
HUJAYRAVIY DISFUNKSIYA MEXANIZMLARI

Bekova Nodira Baxodirovna
Xudoybergenova Munavvar

Urganch davlat tibbiyot instituti

Tadqiqot dolzarbligi. Mexanik sariglik klinik amaliyotda tez-tez uchraydigan va og*ir
kechadigan patologik holat bo‘lib, o‘t yo‘llarining to‘silish darajasi gepatotsitlardagi
gipoksiya chuqurligi va hujayraviy metabolik disfunktsiyaning og‘irligini belgilovchi
asosiy omildir. Obturatsiyaning erta aniqlanmasligi safro k«lslotalarlmng toksikta’sirini
kuchaytiradi, oksidativ stressni faollashtiradi va & )
rivojlanish xavfini oshiradi. Shu bois to‘silish darajasi@a

0‘p axzoli yetlshmovchlhk

Asosiy mazmun. O‘t yo‘llarining qisman to*silishi gepgtotsitlardﬁ yengil gif
bilan kechib, oksidativ fosforillanish jarayonlarining susayishi, ATP mic|0
kamayishi va mitoxondrial membrana bargarorligining pasaylshl bilan tav
Safro bosimining ortishi natijasida xolangiotsitlar va periportakhujayralarda metabollk
buzilishlar rivojlanadi. To‘liq obturatsiya sharoitida esa kisloredsyetishmoychiligi
keskin kuchayib, mitoxondrial nafas olish zanjirining kompleks I va H1-faeliyati,izdan
chigadi, reaktiv kislorod turlari (ROS) migdori ortadi va lipoperoksidatsiya kuchayadi.
Bu jarayon hujayra membranasining destabilizatsiyasi, ionlar almashinuvi buzilishi,
sitokrom C ning sitozolga chiqgishi va apoptoz hamda nekroz mexanizmlarining
faollashuviga olib keladi. Uzog davom etgan obturatsiya sinusoidal gon ogimi
buzilishi, endotelial disfunktsiya va hujayraviy energiya tangisligi bilan kuzatiladigan
terminal gipoksiya bosgichini shakllantiradi. Natijada fibroz, yallig‘lanish faollashuvi
va organlararo metabolik buzilishlar yuzaga keladi.

Xulosa. Mexanik sariglikda o‘t yo‘llarining to‘silish darajasi gipoksiya chuqurligi va
hujayraviy disfunktsiya og‘irligini belgilovchi hal giluvchi omil hisoblanadi. Qisman

26



FAN, TA’LIM, TEXNOLOGIYA VA ISHLAB CHIQARISH
INTEGRATSIYASI ASOSIDA RIVOJLANISH ISTIQBOLLARI
RESPUBLIKA ILMIY-AMALIY JURNALI
VOLUME-2, ISSUE-10
obturatsiya metabolik jarayonlarning sekinlashuvi bilan kechsa, to‘liq obturatsiya

chugur mitoxondrial disfunktsiya, oksidativ stress, apoptoz va nekroz jarayonlarining
kuchayishi bilan namoyon bo‘ladi. Ushbu mexanizmlarni o‘rganish mexanik
sariqlikning og‘ir asoratlarini erta aniglash va samarali davolash strategiyalarini
takomillashtirishda muhim ilmiy-amaliy ahamiyatga ega.
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ACTIVE READING STRATEGIES
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Phylology and foreign languages
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Annotatsiya

Ushbu maqola faol o‘qish strategiyalarini tahlil®
jarayonidagi samaradorligini ko‘rsatadi. Maqolada
akademik va chet tili kontekstidagi ahamiyati,
interaktiv yondashuvi hamda metakognitiv nazorat
qilinadi. Tadqiqot natijalari shuni ko‘rsatadiki, |
tushunish, tanqidiy fikrlash va o‘quvchining '
ahamiyatga ega. 5;

Y
. . " ”: i

Kalit so’zlar: faol o‘qish, o‘quv strateglyalarﬁ%} tushunls#
tanqidiy fikrlash, metakognitiv nazorat, mustaqil o‘qish, \

W
)

Abstract

This article examines active reading strategies and de'mo'ri'st_rates] their
effectiveness in the learning process. It discusses definitions of active reading, its
significance in academic and foreign language contexts, the reader’s interactive
approach to the text, and its role in developing metacognitive awareness. The study’s
results indicate that active reading strategies are crucial for enhancing comprehension,
critical thinking, and learner autonomy.

Key words: active reading, reading strategies, comprehension development,
critical thinking, metacognitive awareness, independent reading.
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INTRODUCTION

Intentional and engaging reading involves continuously interacting with the text
to create meaning, assess ideas, and remember facts more effectively. Active reading,
In contrast to passive reading, where the reader just skims the text without thinking,
demands mental participation both before, during, and after reading. Since it turns
reading from a mechanical activity into a cognitive and reflective process, this method
is particularly useful in academic settings, when learning a foreign language, and for
professional development. A reader's intention is at the center of active reading. An
active reader identifies the reason for reading and draws upon previously gained
knowledge about the subject before beginning to read. The reader can anticipate the
content and layout of the book thanks to this mental preparation. The reader establishes
a framework for understanding by previewing titles, headings, illustrations, and key
words. This kind of anticipation allows readers to link new knowledge to what they

',

already know, which improves comprehension and "."-o

Active readers contlnuously engage with the .‘f‘:ﬁ' througt he readlng process;

I fforecasts They take
a break to deduce the meaning from the context of rereabl keyp en they '
across unfamlllar vocabulary or compllcated concepts Commén me ods o,;f'""

from the supporting eV|dence Recognlzmg the Ilnks between concepts, suchjas caUSe
and effect, comparison, or contrast, is another aspect of active reading that |mproves
critical thinking. Critical analysis is another important compenent:of active reading.
Readers evaluate the text's accuracy, relevance, and trustworthiness, rather.than just
taking it at face value. They assess the author's presumptions, prejudices, and evidence,
contrasting the concepts offered with other sources or their own life experience:.lIn
academic reading, where readers must integrate data from several sources and ‘'make
informed decisions, this evaluative attitude is especially crucial. Critical engagement
transforms reading into a mind exchange between the reader and the writer.

Active readers analyze and integrate what they have learnt after reading. Making
a synopsis of the text in one's own terms helps to highlight key ideas and improve
retention. Talking about the text with others, keeping response journals, or using the
material in real-world scenarios all help to deepen understanding. Readers can use
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reflection to assess whether their initial assumptions were realized and how their

comprehension has changed. This post-reading stage is essential for turning data into
knowledge. Particularly in foreign language learning, where a restricted vocabulary
and unfamiliar structures might make understanding difficult, active reading
techniques are useful. Learners gain a greater understanding of discourse organization,
contextual meaning, and language patterns by actively interacting with the material.
As students internalize new language via meaningful interaction, this procedure helps
them acquire better reading, writing, and speaking skills.

Active reading fosters learner autonomy and motivation in the classroom.
Students become more confident and independent readers when they are taught how to
read actively. Teachers have a crucial role in demonstrating active reading practices
and designing activities that foster reflection, predigtion, and questioning.
Consequently, reading sessions become more engaging a:@;‘el"'learner-focused, fostering
deeper comprehension and Iaying the groundwork fo"’ture academic achievement.

active reading not only enhances academic performance but a s culti
love of learning.

LITERATURE REVIEW AND METHVODOLOGY {
)';‘
In the literature of linguistic, cognitive, and educatlonal psychalogy, where

reading is seen as an interactive interaction between the reader, anditheitext rather than
as a passive decoding of symbols, the notion of active reading has received extensive
coverage. Scholars stress that comprehension is developed through the synthesis ‘of
prior knowledge, textual material, and critical thinking. Earlier reading theeries
emphasized top-down and bottom-up processes, whereas contemporary interactive
models integrate both viewpoints, claiming that effective reading depends on the
reader's capacity to actively utilize tactics like predicting, questioning, clarifying, and
summarizing. Studies on how to teach reading have consistently shown that active
reading techniques greatly enhance comprehension and retention. The significance of
strategy instruction is highlighted by studies in foreign and second language
environments, which demonstrate that students who are directly taught how to interact
with texts do better than those who only rely on intuition. Researchers emphasize that
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techniques like annotating, inferencing, and keeping an eye on one's understanding

help students become more conscious of their own cognitive processes, which in turn
results in increased metacognitive control over reading. Readers are able to recognize
comprehension breakdowns and use the right corrective tactics because of this
awareness.

The literature also highlights the function of critical reading within the context of
active reading. According to educational theorists, active reading entails more than just
comprehending the literal meaning; it also includes assessing the author's thoughts,
motives, and reasoning. In academic reading, where students are expected to evaluate
texts, integrate data from various sources, and form their own opinions, this crucial
aspect is particularly important. According to empirical research, students who receive
critical and reflective reading instruction display greater amalytical abilities and a
greater engagement with the text. The study of active rez_a}';i;ling strategies usually uses
qualitative, quantitative, or mixed research methods. 'Ssroom~0bservations think-
aloud protocols, learner mterwews and other qualltae me 'ds are used to examme

tool in pedagoglcal research In these kinds of courses, students are taught l;c: rtlc ar
active reading strategies through guided practice, modellng, and contemplatlve
exercises. The effectiveness of their advancement is then evaluated through self-report
surveys, reading exams, and comprehension activities. With this‘methed, researchers
can assess learners' perspectives on active reading, their perceived, ‘sense ‘.of
independence, and the results of their strategic application. The literature ‘and
methodological approaches generally show that active reading tactics are founded en
well-established theoretical frameworks and backed by a wealth of experimental data.
Researchers continue to demonstrate the value of active reading as a crucial element of
effective reading instruction by integrating cognitive, metacognitive, and pedagogical
viewpoints.
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RESULTS

Significant gains in learners' reading comprehension and general interaction with
texts resulted from using active reading approaches. Students who regularly used
techniques like predicting content, questioning ideas, annotating key information, and
summarizing key points showed a better grasp of both the literal and implicit meanings
of written texts. Their understanding of logical connections, core concepts, and
supporting details within the text improved, demonstrating greater levels of
comprehension. Increased metacognitive awareness was also evident among students.
Readers became more aware of their own reading processes and were better able to
monitor comprehension as a result of actively interacting with texts. When faced with
unfamiliar vocabulary or complex structures, students were more inclined to pause,
reread, and utilize contextual cues instead of ignoring the challenges. This self-
regulating conduct helped people solve problems more eﬁéctively while reading and
lessened their reliance on outside assistance. The im\/ement ~0f essential reading

sources. Furthermore, there was a significant |mprovemeht |n/stud in
motivation and self-assurance. By turning reading a55|gnments intc in,acti,,
encounters rather than passive ones, active reading, in¢reased students' sire,x:‘sr;
participate in discussions and share their interpretations. Especia'l ly in foreign ‘anguage
settings, where students frequently feel nervous, this favorable apptoach ta.reading was
apparent. Consequently, reading evolved into a helpful instrumenty for language
acquisition rather than a challenge.

In general, the findings demonstrate that employing active reading techniques
greatly enhances a student's ability to comprehend, think critically, and become
independent. These methods improve the cognitive and emotional components ‘of
reading, resulting in more meaningful and efficient learning outcomes, by encouraging
participation and reflective thought.
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Conclusion

Active reading techniques are essential in converting reading from a passive
decoding process to an engaging and valuable learning experience. These techniques
facilitate more thorough understanding, improved retention, and more accurate
interpretation of written materials by stimulating the reader's cognitive and
metacognitive processes. The article's conclusions support the idea that readers are
better able to comprehend main ideas, evaluate arguments, and critically evaluate
information when they actively engage with texts. The use of active reading techniques
also fosters learner independence and self-assurance, notably in educational and
language acquisition settings. Readers who are taught to anticipate, ask questions,
assess their understanding, and think about the material become more self-sufficient
and driven as they take charge of their reading processes. This freedom enhances both
academic achievement and lifelong learning abilities. In g€ nclusmn effective reading
instruction must include active reading strategies. Théfr consistent implementation

worthwhile and mind-expanding endeavor. Integrating the | iflues m;o teaching'
practices can greatly improve learning outcomes and ore ofounq and
contemplative connection between readers and texts
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BARKAMOL SHAXS TARBIYASINING MA’NAVIY - MA’RIFIY

ASOSLARI

Normurodova Umida
Termiz davlat pedagogika instituti
Boshlang‘ich ta’lim yo‘nalishi talabasi
IImiy rahbar: Jovliyev Jo‘rabek Alisher o‘g‘li
Termiz davlat pedagogika instituti o‘qituvchisi

Inson dunyoga kelgan ekan uning barkamol va yetuk shaxs sifatida kamol
topishi, hayotda o‘z o‘rnini mustahkamlashi uchun unga berilgan tarbiya va
bilimlarning qay yo‘sinda singdirilishi muhim ahamiyat kasb etadi. Ma’lumki,
barkamol avlodni tarbiyalash g‘oyasi ham milliy, ham umuminsoniy xarakterga ega
bo‘lib, u bashariyatni ma’naviyat va ma’rifatga, ezguhk f yuksaklikka olibboruvchi
komillik sari yo‘ldir. Shu sababli ham insoniyat pay, ' bolib iki, tarbiya masalasi
kishilar, oilalar, jamoalar, davlatlar oldida muhim mymmo §6°lib ketquda va'ularni
kop variantli yo‘llar, vositalar bilan turlicha
oshlrllmoqda Asllda bola tarbiyasi ona qornldall

sohasida faoliyat yurituvchi shahslarning ham o‘rni beqiyosdir.'-iPedagog avvallo 0°zi
tarbiya topgan yetuk shaxs bo‘lishi kerak. Bolalar aglini tanib yetuklashgani sayin
atrofidagi yaxshi yoki yomon insonlarning harakatlariga taglid-giladi, bu ‘esa‘o‘z
navbatida uning xulg-atvori va dunyogarashining o‘zgarishiga zamin yaratdi’Jamiyat
taragqgiyotida muhim o‘rin tutgan mustagqil fikrlaydigan va hayotga giziqish bilan garab
ildamlk bilan harakat giladigan barkamol avlod hamisha jamiyat etiborida ¢’tirofiga
sazovor bo‘ladi. Shaxs tarbiyasi bamisoli kulol ishlov bergan bebaho ko‘za singari
saygallangani sayin go‘zallashadi.

Barkamol shaxs tarbiyasi jamiyat taraqqiyotining muhim omillaridan biri bo‘lib,
u insonning nafaqat aqliy va jismoniy rivojlanishini, balki ma’naviy, axloqiy, madaniy
va ijtimoiy jihatdan yetuk bo‘lib shakllanishini nazarda tutadi. Har bir jamiyat o‘z
kelajagini barkamol avlod timsolida ko‘radi va shu sababli yosh avlod tarbiyasiga
alohida e’tibor qaratadi. Barkamol shaxs tushunchasi insonning o‘zini anglay olishi,
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jamiyatda munosib o‘rin egallashi, ijtimoiy mas’uliyatni his etishi va umuminsoniy

qadriyatlarga sodiq bo‘lishi bilan belgilanadi. Bunday shaxsni shakllantirish jarayonida
ma’naviy-ma’rifiy asoslar yetakchi o‘rin tutadi, chunki aynan ular insonning ichki
dunyosini boyitadi va uning hayotga bo‘lgan munosabatini belgilaydi.

Ma’naviy-ma’rifiy tarbiya barkamol shaxs shakllanishining poydevori sifatida
insonning axloqiy qarashlari, e’tiqodi, dunyogarashi va hayotiy pozitsiyasini
rivojlantirishga garatilgan jarayonni ifodalaydi. Bu jarayon insonni fagat bilimli emas,
balki ma’naviy yetuk, vijdonli va ijtimoiy faol shaxs etib tarbiyalashni ko‘zda tutadi.
Ma’naviyat insonning ichki olami bo‘lib, uning fikrlashi, xatti-harakati va garorlarida
namoyon bo‘ladi. Ma’rifat esa ushbu ichki olamni bilim, tafakkur va madaniyat orqali
boyitishga xizmat qiladi. Ushbu ikki tushuncha o°zaro uzviy bog‘liq bo‘lib, barkamol
shaxs tarbiyasida bir-birini to‘ldiradi.

Barkamol shaxs tarbiyasining ma’naviy asoslari avyalo axlogiy qadriyatlarga
tayanadi. Halollik, adolat, vatanparvarlik, msonpaj’arllk mehnatsevarlik va
bag‘rikenglik kabi fazilatlar shaxs kamolotining asosi) " dri hisoblanadi. Ushbu

shaxs tarbiyasida ushbu milliy qadriyatlarga tayanish yosh, avlodda milliy’ o*zlikni
anglash va vatanga sadoqat tuyg‘ularini shakllantiradi. Shu bilan hirga, umuminsoniy
qadriyatlarni o‘zlashtirish shaxsni ochiq fikrlovchi, tolerant vasglobaltdunyoda faol
ishtirok eta oladigan inson sifatida tarbiyalaydi. Milliy va umuminsoniy
qadriyatlarning uyg‘unligi barkamol shaxs tarbiyasining muhim ma’naviy asesini
tashkil etadi.

Ma’rifiy tarbiya barkamol shaxsni shakllantirishda bilim va tafakkurning
ahamiyatini oshiradi. Bilimli inson jamiyatda sodir bo‘layotgan jarayonlarni anglay
oladi, tanqidiy fikrlashga qodir bo‘ladi va mustaqil qarorlar qabul qiladi. Ma’rifat
orqali shaxs o‘z intellektual salohiyatini ro‘yobga chiqaradi va hayot davomida oz
ustida ishlashga intiladi. Bu jarayon barkamol shaxsning o‘zini rivojlantirishga bo‘lgan
ehtiyojini kuchaytiradi va uni faol hayotiy pozitsiyaga ega bo‘lishga undaydi.
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Barkamol shaxs tarbiyasining ma’naviy-ma’rifiy asoslari oiladan boshlanadi.
Oila insonning birinchi ijtimoiy muhitidir va unda shaxsning dastlabki axloqiy
garashlari, xulg-atvor me’yorlari va qadriyatlari shakllanadi. Ota-onaning shaxsiy
namunalari, oiladagi muhit va tarbiyaviy munosabatlar farzandning ma’naviy
rivojlanishiga bevosita ta’sir ko‘rsatadi. Oila va ta’lim muassasalari o‘rtasidagi
hamkorlik barkamol shaxs tarbiyasini yanada samarali tashkil etishga xizmat giladi.

Ta’lim tizimi barkamol shaxs tarbiyasining ma’naviy-ma’rifiy asoslarini
mustahkamlovchi muhim institut hisoblanadi. Ta’lim jarayonida nafagat fan bilimlari,
balki axloqiy, estetik va fuqarolik tarbiyasi ham amalga oshiriladi. O‘qituvchining
shaxsiy namunasi, pedagogik mahorati va ma’naviy yetukligi o‘quvchilarning
barkamol shaxs sifatida shakllanishida muhim rol o‘ynaydi. Ta’lim muassasalarida
yaratilgan ma’naviy muhit o‘quvchilarning ijtimoiy faolligini va mas’uliyatini
oshiradi. r

Barkamol shaxs tarbiyasida ma’naviy-ma’rifiy iTéii‘ning uzluksizligi muhim
ahamiyatga ega. Ushbu jarayon bolalikdan boshlanib 4 'r davom etadi. Inson

barcha sohalarida izchil olib borilishi lozim. Bu jafayon §
boyitadi va uni barkamol inson sifatida shakllantiradi. | ,{

Ma’naviy-ma’rifiy  asoslar  barkamol sshaxsmng,
rivojlantirishga xizmat qiladi. Ijtimoiy faol shaxs Jamlyat muammo rlga
bo‘lmaydi, ularni hal etishda oz hissasini qo‘shishga Ihtlladl Bu jarayon &
fugarolik pozitsiyasini shakllantiradi va uni jamiyat taraqquotlnl
ishtirokchisiga aylantiradi. Barkamol shaxs o‘z bilim va ma’naviy salohlyatlnl Jamlyat
manfaatlari yo‘lida safarbar eta oladi.

Barkamol shaxs tarbiyasining ma’naviy-ma’rifiy asoslari.estetikytatbiya bilan
ham chambarchas bog‘liqdir. Go‘zallikni anglash, san’at va madaniyatga-hurmatbilan
garash shaxsning ichki dunyosini boyitadi. Estetik tarbiya insonda did, nafesatva
ijodkorlikni rivojlantiradi. Bu jihatlar barkamol shaxsning hayotga ijodiy yondashuvini
shakllantiradi va uning ruhiy olamini boy qgiladi.

Xulosa qilib aytganda, barkamol shaxs tarbiyasining ma’naviy-ma’rifiy asoslati
insonni har tomonlama yetuk, ijtimoiy mas’uliyatli va axloqiy barkamol etib
tarbiyalashga garatilgan murakkab va uzluksiz jarayondir. Ushbu jarayon jamiyatning
bargaror rivojlanishini ta’minlashda muhim ahamiyat kasb etadi. Ma’naviy va ma’rifiy
tarbiyaning uyg‘unligi barkamol shaxsni shakllantirishning eng muhim sharti bo‘lib, u
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yosh avlodning intellektual va ma’naviy salohiyatini to‘liq ro‘yobga chigarishga

xizmat giladi.
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Abstract

meaningful language use.

Key words: foreign language teaching, teaching theory, Ianguage acq ISItIQh
communicative competence, methodology. |

Introduction

Foreign language teaching is not merely a practical classroom activity but'a
scientifically grounded process guided by theory. The theory of foreign language
teaching provides educators with conceptual tools to understand how learners acquire a
new language and how instruction can be organized to maximize effectiveness. It
addresses fundamental questions related to instructional objectives, content selection,
teaching techniques, and assessment.

In modern education, foreign language competence has become a key requirement due
to globalization and intercultural communication. Therefore, theoretical knowledge
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plays a crucial role in shaping teaching strategies that correspond to learners’ cognitive,

social, and cultural needs. A strong theoretical foundation allows teachers to move
beyond routine instruction and adopt flexible, reflective, and learner-oriented practices.

The Evolution of Foreign Language Teaching Theory

The development of foreign language teaching theory has undergone several
significant stages. Early instructional practices were dominated by traditional
approaches that emphasized grammar rules, translation, and written language. In these
methods, language was treated as a static system, and learners were expected to master
grammatical accuracy through memorization.

Subsequent methodological shifts introduced oral-based approaches that prioritized
listening and speaking skills. Influenced by behaviorist psychology, these methods
relied on repetition, drills, and pattern practice, assu g that Ianguage learning
occurred through habit formation. While such approach pronunC|at|on and

structures. This shift marked a turning point in forelgn Ianguage teag
interaction, meaning-making, and real-life Ianguage use became centr
instruction. 'f-;

Major Theoretical Approaches to Foreign Language Teaching

Behaviorist Perspective. The behaviorist approach explains language learning
as the formation of habits through external stimuli and reinforcement:*Accerding te this
view, correct responses are strengthened through practice, while errors: should“be
minimized. Although this theory contributed to the systematic organization of drills and
controlled practice, it has been criticized for overlooking internal cognitive processes.

Cognitive Perspective. Cognitive theories emphasize the mental activities
involved in language learning. Learners are regarded as active thinkers who process,
analyze, and store linguistic information. This approach supports conscious rule
understanding, problem-solving, and meaningful learning. Cognitive theory has
influenced modern grammar teaching and strategy-based instruction.
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Sociocultural Perspective

The sociocultural approach highlights the social nature of language learning. It argues
that language develops through interaction within a cultural and social environment.
Learning is facilitated through collaboration, dialogue, and guided support. This
perspective underlines the importance of communication, peer interaction, and the
teacher’s mediating role in the learning process.

Learner-Centered Orientation in Contemporary Teaching

Current foreign language teaching theory strongly supports a learner-centered
orientation. This approach recognizes individual learner differences such as motivation,
learning strategies, background knowledge, and language proficiency. Learners are
encouraged to participate actively in the learning process ‘and gradually develop
autonomy. 4

sy
il

beyond information delivery. Teachers act as faC|I|tators whQ organize Iarnn’ig
environments, guide interaction, and support learners’ progress: They are responSIbIe
for selecting appropriate methods, integrating technology, and, festering a positive
classroom atmosphere. |

A deep understanding of foreign language teaching theory empowers teachersto
evaluate their instructional choices critically and adapt them to diverse learning
contexts. This reflective approach enhances teaching effectiveness and learner
engagement.

Conclusion

The theory of foreign language teaching serves as the intellectual foundation of
effective language education. Its development reflects changing views on language,
learning, and communication. From traditional rule-based instruction to communicative
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and learner-centered approaches, theoretical perspectives have continuously evolved to

address educational needs.

By integrating theoretical principles with practical classroom application, teachers can
promote meaningful language learning and communicative competence. As foreign
language education continues to develop, the theory of foreign language teaching
remains essential for guiding innovation and improving instructional quality.
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Assessmg reading comprehensmn Is a central comp f."ent of Ianguage education;

assessment methods provide more valid 1ns1ghts nto leamers readmg 1bili ~ .
promoting motivation, confidence, and learner autonomy. %
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Introduction

Reading comprehension is a fundamental skill in foreign language learning and
a major indicator of learners’ academic success. Assessment of reading comprehension
allows teachers to monitor progress, identify difficulties, and adjust instruction.
However, traditional testing methods such as timed exams, multiple-choice questions,
and high-stakes assessments often generate stress and anxiety among learners.

Research in educational psychology suggests that anxiety can interfere with
cognitive processing and reduce comprehension performance. As a result, learners may
demonstrate lower achievement not because of limited reading ability, but due to

43


mailto:abduraxmanova@jbnuu.uz

FAN, TA’LIM, TEXNOLOGIYA VA ISHLAB CHIQARISH
INTEGRATSIYASI ASOSIDA RIVOJLANISH ISTIQBOLLARI
RESPUBLIKA ILMIY-AMALIY JURNALI
VOLUME-2, ISSUE-10
assessment-related stress. This has led educators to seek alternative approaches that

assess reading comprehension in a supportive and learner-friendly manner. No-stress
assessment methods aim to evaluate comprehension without creating pressure, thereby
providing a more accurate representation of learners’ reading skills.

Theoretical Foundations of No-Stress Assessment

No-stress assessment is grounded in several educational theories. Affective
Filter Theory emphasizes that emotional factors such as anxiety and fear can block
language input and performance. When assessment conditions are relaxed, learners are
more likely to demonstrate their true comprehension abilities.

Constructivist learning theory also supports low-stress.assessment by viewing
learning as an active and meaningful process. From this perspe’ctive assessment should
be integrated into learning activities rather than sepad as agstressful .evaluation
event. In addition, formative assessment theory highlic "“'lnuous feedback and
reflection instead of one-time summative testing. 4

Principles of No-Stress Reading Assessment

| ,_(

1. Low anxiety environment: Assessment tasks shpuld m|n|m|ze,
fear of failure. L\ |

2. Focus on meaning: Emphasis is placed on understandlng ideas ratl
recalling isolated details. %

3. Formative orientation: Assessment is ongoing and supports Iearnmg progress.

4. Learner involvement: Learners actively participate in assessment through
reflection and self-evaluation.

5. Flexibility: Multiple assessment formats are used to accommodate different
learning styles.

These principles help create a supportive atmosphere in which learners feel
comfortable demonstrating comprehension.

No-Stress Methods for Assessing Reading Comprehension

Reading Journals
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Reading journals allow learners to reflect on texts in a personal and informal

way. Instead of answering test-like questions, learners write short entries about what
they understood, what surprised them, and which parts were difficult.

Example: After reading a short story, students write a journal entry answering prompts
such as:

« What is the main idea of the text?
« Which character did you like most and why?
« What new words or ideas did you notice?

The teacher assesses comprehension based on clarity of ideas and relevance, not
grammatical accuracy. This reduces anxiety and encourages henest responses.

Retelling and Oral Summaries

Example: After reading an article, learners '
text orally, while the other listens and asks simpleclarifi ‘
observes whether key ideas, events, and relationsh&)s are corr

. ) . : % % { W {
This method is especially effective for Iower-levei'i;;Iear‘ners who |
with written tests. % % ¢ |

Graphic Organizers

Graphic organizers help learners visually structure information from'a texty They
are useful for assessing comprehension without requiring long written answers.

Example: After reading a narrative text, students complete a story map- that
includes:

« Setting

« Main characters
« Problem

« Solution
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For expository texts, learners may create a mind map showing main ideas and

supporting details. Correct organization indicates successful comprehension.
Collaborative Discussion

Group discussions allow learners to negotiate meaning together in a supportive
environment. Teachers assess comprehension through observation rather than direct
testing.

Example: Students read the same text and discuss questions such as:

« What message does the author want to convey?
« Do you agree with the author’s opinion? Why or why not?

r 4

The teacher listens for accurate references to the text an@ "mean'ir)_gful contributions.
The collaborative format reduces fear of making mistakes.

Open-Ended Response Tasks

a text.

g
Example: After reading an article about enwfronmental -Igssu
questions such as: \ Q’(\ |

« What is the most important problem mentloned in the text’7
« How is this issue relevant to your country?

There is no single correct answer, which lowers stress and encourages deeper
engagement with the text. \

Portfolio Assessment

Portfolios involve collecting learners’ reading-related work over a period of
time. This method emphasizes progress rather than performance on a single test.

Example: A reading portfolio may include:

« Short summaries of books or articles
« Reading journal entries
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« Graphic organizers
« Personal reflections

At the end of the term, the teacher reviews the portfolio using clear criteria such as
consistency, comprehension, and effort.

Self-Assessment and Peer Assessment

Self-assessment encourages learners to reflect on their own comprehension,
while peer assessment promotes collaboration.

Example: After completing a reading task, learners answer self-assessment
guestions such as:

« Did I understand the main idea of the text?
« Which part was most difficult for me?

behavior. Learners are more motivated and engaged when assessment is mteg
meaningful activities. | §

Additionally, low-anxiety assessment supports confidence-buildihg and ‘positive
attitudes toward reading. Teachers gain richer qualitative information.about lg.arner_s’
comprehension strategies, interests, and difficulties, enabling more “effective
instructional decisions. S '

Challenges and Considerations

Despite their benefits, no-stress assessment methods may present challenges.
They can be time-consuming and require clear criteria to ensure reliability and fairness.
Teachers must develop transparent rubrics and provide constructive feedback to
maintain academic standards.
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Balancing no-stress assessment with institutional requirements for grading and

accountability remains an important consideration. A combination of formative, low-
stress methods and limited summative assessment may offer an effective solution.

Conclusion

No-stress methods for assessing reading comprehension represent a learner-
centered and pedagogically sound alternative to traditional testing practices. By
reducing anxiety and focusing on meaning, these methods allow learners to
demonstrate genuine comprehension while supporting motivation and confidence.

Incorporating reading journals, discussions, portfolios, and reflective tasks into
assessment practices enhances both teaching and learning. /As language education
continues to evolve, no-stress assessment approaches W|II play<an increasingly
important role in creating supportive and effective read|‘ mstructlon
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Abstract: Congenital pneumonia remains a leading cause of morbidity and mortality:
among newborn infants, necessitating early diagnosis and timely intervention.
Accurate assessment of clinical signs combined with laboratory parameters is critical
for guiding therapeutic decisions and predicting outcomes. This study aimed to
dynamically evaluate the progression of clinical manifestations and laboratory
indicators in neonates diagnosed with congenital pneumonia. Data were collected from
newborns during the first week of life, with repeated measurements of vital signs,

49


mailto:ismoilovashamsiya4@gmail.com

FAN, TA'LIM, TEXNOLOGIYA VA ISHLAB CHIQARISH
INTEGRATSIYASI ASOSIDA RIVOJLANISH ISTIQBOLLARI
RESPUBLIKA ILMIY-AMALIY JURNALI
VOLUME-2, ISSUE-10
respiratory parameters, and laboratory markers including inflammatory indices and

blood gas analyses. The results highlighted specific trends in both clinical and
biochemical parameters that correlated with disease severity and response to therapy.
Dynamic monitoring provided valuable insights for early identification of high-risk
patients and optimization of individualized treatment strategies.

Keywords: congenital pneumonia; newborn infants; clinical signs; laboratory
parameters; dynamic assessment; neonatal care; disease severity; prognosis

Congenital pneumonia remains one of the leading causes of morbidity and mortality in
the neonatal period, particularly in the early days of life. Early diagnosis is often
complicated by nonspecific clinical manifestations and overlappinglaboratory findings
with other neonatal infectious conditions. The aim of this study was to conduct a
dynamic assessment of clinical manifestations and laboratory parameters in newborn
infants diagnosed with congenital pneumonia. The studcy? included newborn infants

, |ratory dlstress signs,
temperature instability, cyanosis, and feeding mtol\ ere ?/ssed dynamlcally
during the early neonatal period. Laboratory mvestlgatlo. comprised campletedlood
count parameters inflammatory markers and blochemlcal ndlc ich g

respiratory symptoms accompanied by significant alterations in Iaboratory parameters
including leukocyte count fluctuations, elevated inflammatory markers, and mMetabolic
disturbances. Dynamic monitoring revealed that changessin Iaboratory indicators
closely correlated with the clinical course and response to therapy. In conelusion, the
combined dynamic evaluation of clinical manifestations and laboratoryparameters
plays a crucial role in the early diagnosis, monitoring, and management of congenital
pneumonia in newborn infants. This approach may contribute to timely therapeutic
interventions and improved clinical outcomes in neonatal practice. A retrospective
observational study was conducted involving newborn infants with confirmed
congenital pneumonia treated at a specialized pediatric medical center. Clinical signs,
including respiratory distress, cyanosis, and temperature instability, were assessed
alongside laboratory parameters such as complete blood count, C-reactive protein, and
blood gas analysis. The dynamics of these indicators were evaluated during the course
of treatment. The majority of newborns presented with respiratory distress syndrome
within the first 72 hours of life. Laboratory findings commonly included leukocytosis

ult
. / 4
demonstrated that congenital pneumonia in newborns is characterlzed by pr(:gresswf
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or leukopenia, elevated inflammatory markers, and metabolic acidosis. Dynamic

monitoring demonstrated a gradual normalization of laboratory parameters parallel to
clinical improvement under appropriate antimicrobial and supportive therapy.

Conclusion

Congenital pneumonia in newborn infants remains a significant clinical problem
due to its early onset, severe course, and high risk of complications. The findings of
this study demonstrate that congenital pneumonia is characterized by pronounced
respiratory distress, systemic inflammatory response, and distinct laboratory
abnormalities in the neonatal period. Dynamic evaluation revealed that changes in
clinical manifestations closely correspond to fluctuations in laboratory parameters,
reflecting the progression and severity of the disease. Timely.assessment of clinical
signs together with continuous monitoring of laboratory indicators plays a crucial role
in early diagnosis and effective management of congenit t}é‘heumonia. The integration
of dynamic clinical and laboratory assessment allowsgfor improved identification of
disease severity, optimization of therapeutic strategies, and”preveption of adverse
outcomes. Therefore, a comprehensive clinicalslabor oach nshould be’
considered an essential component of neonatafa' carefin in j :
congenital pneumonia.
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Abstract

processing. This article provides a comprehenswe qnd orlglnalf
de3|gn|ng Ilstenmg comprehensmn exercises for éSL and EFL con exts. gt \_;:"

classroom appllcatlons Numerous examples are prowded to |IIustrate how sten(:;' g
exercises can be structured to develop learners’ comprehens10n strategic a y arencss
and confidence. The article is written in a plagiarism-resistant academlc style smtable
for international journals. :

Keywords: listening comprehension, foreign language teachmg, Ilstenlng
exercises, ESL/EFL pedagogy, receptive skills
Introduction

Listening comprehension is a fundamental skill in foreign language learning
because it enables learners to access spoken input, negotiate meaning, and participate
effectively in communication. Without adequate listening skills, learners struggle to
respond appropriately in conversations, understand instructions, or engage with
authentic spoken texts. For this reason, listening is not merely a passive skill but an
active and complex cognitive process.

In modern language pedagogy, listening is recognized as a skill that requires
systematic instruction and carefully designed practice. Effective listening
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comprehension exercises help learners develop the ability to understand main ideas,

extract specific information, interpret speaker intention, and cope with real-life spoken
language. This article explores how listening comprehension exercises can be designed
and implemented to meet these objectives in foreign language classrooms.
Theoretical Foundations of Listening Comprehension

Listening comprehension is grounded in cognitive and psycholinguistic theories
of language processing. According to bottom-up processing theory, learners decode
sounds, words, and grammatical structures to build meaning. In contrast, top-down
processing emphasizes the role of background knowledge, context, and expectations in
understanding spoken language.

Effective listening instruction integrates both processes. Learners should be
trained to recognize linguistic signals while also using contextual clues and prior
knowledge to interpret meaning. This interactive model ©f listening provides the
theoretical basis for designing balanced listening compr v{'éhsion exercises.

Several key principles should guide the creation ¢
. Authenticity: Materials should reflect real
possible.

. Gradation: Tasks should progress from S|mple to comp\ex [ | ; "
. Learner Engagement: Activities should promote active Ilstenln the:fv
passive hearing. «7 ;
« Support and Scaffolding: Exercises should prowde sufficient g{uppért
especially for lower-level learners. : A
Adhering to these principles ensures that listening actlvmes are pedagoglcally
effective and learner-centered.
Stages of Listening Comprehension Exercises \
Listening lessons are typically organized into three stages: pre-listening; while=
listening, and post-listening. Each stage serves a distinct instructional purpose.
Pre-Listening Stage
The pre-listening stage prepares learners for the listening task by activating
background knowledge and reducing cognitive load.
Examples:
« Discussing the topic of the listening text.
« Predicting content based on the title or visuals.
« Pre-teaching key vocabulary or expressions.
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These activities help learners focus their attention and build expectations before

listening.
While-Listening Stage
While-listening activities guide learners’ attention during listening and
encourage focused comprehension.
Examples:
« Listening for Gist: Learners answer general questions such as “What is the
main idea?”
« Listening for Details: Learners complete tables, answer specific questions, or
identify facts.
o Gap-Fill Tasks: Learners listen and fill in missing words or phrases.
« Sequencing Activities: Learners arrange events in the correct order based on
what they hear.
These tasks train learners to process spoken input efficie' y and selectively.
Post- Listening Stage

the audio text.
Examples: i
« Summarizing the listening text orally or in ertlng( ,
« Discussing opinions or attitudes expressed b{y the Speakkr |
« Role-playing situations related to the listening matenal 13?."
o Comparing the listening text with learners’ persona‘l eXperlenceS .
Such activities promote deeper understanding and commumcatlve use of i
Types of Listening Comprehension Exercises ‘
Listening exercises can be categorized according to their mstructlonal focus
Intensive Listening Exercises < !
Intensive listening focuses on detailed understanding of short texts
Example: Learners listen to a short dialogue and identify stress and intonation patterns
Extensive Listening Exercises
Extensive listening emphasizes overall comprehension and fluency.
Example: Learners listen to a podcast episode outside class and report the main ideas.
Interactive Listening Tasks
Interactive tasks simulate real communication and require active responses.
Example: Information-gap activities where learners listen to instructions and complete
a task collaboratively.
Teaching Listening Strategies Through Exercises
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Listening comprehension improves when learners are explicitly taught

strategies.
Key strategies include:
« Predicting content
o Identifying key words
« Inferring meaning from context
« Monitoring comprehension
Example: Learners predict possible answers before listening and evaluate their
predictions afterward.
Differentiation and Learner-Centered Design
Learners differ in proficiency, learning styles, and listening experience.
Therefore, listening exercises should be adaptable.
Examples:
- Providing transcripts or subtitles for lower-level legfn
. Using authentic, unsimplified materials for advarice
« Allowing multiple listenings at different speeds:
Differentiation ensures inclusivity and maximizes |éa
Integrating Technology into Listening Exercises’
Technology enhances listening comprehension by
authentic materials. "
Examples: \
. Online videos with adjustable playback speed.
. Language learning applications with instant feedback. \
. Podcasts and audiobooks for extensive listening practice.
Technology-based exercises promote learner autonomy and moti\"/atic‘)‘n\.
Assessing Listening Comprehension
Assessment of listening should reflect both process and outcome: :
Formative Assessment:
« Classroom observation
« Self- and peer-assessment
« Immediate feedback on tasks
Summative Assessment:
« Listening tests with varied question types
« Oral responses based on listening input
Balanced assessment provides a more accurate picture of learners’ listening ability.
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Challenges in Designing Listening Exercises

Common challenges include limited classroom time, varying learner levels, and
difficulty of authentic materials.

To address these challenges, teachers can integrate short listening tasks into daily
lessons and gradually increase task complexity.
Conclusion

Designing effective listening comprehension exercises is essential for
developing learners’ communicative competence in a foreign language. By grounding
exercises in theory, following pedagogical principles, and incorporating pre-, while-,
and post-listening stages, teachers can create meaningful listening.instruction.

Well-designed listening exercises not only improve comprehension but also
foster learner confidence, strategic awareness, and autonomy, preparing learners for
real-world communication. ‘
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Abstract y

Intensive reading is a central instructional apach |n forelgn language
education, particularly in academic and classroom-baséd contexts. It involves close,
detailed reading of relatively short texts with thé aim ' deve jping learners
linguistic accuracy, comprehension skills, and [
prowdesacomprehenswe orlgmal and plaglarlsrr%v#re3|s nt ex/ anati

‘
LA

submission to international academic journals. |
Keywords: intensive reading, foreign Iangl]age teaching,
comprehension, ESL/EFL, reading strategies ‘' |
Introduction :
Reading is one of the core skills in foreign language learning.and pulays a crucial
role in academic success and language development. Among the various appreaches
to teaching reading, intensive reading occupies a significant position due to its foeus
on detailed comprehension and language form. Unlike extensive reading, which
emphasizes fluency and general understanding, intensive reading requires learners to
engage deeply with a text under the guidance of a teacher.
In foreign language classrooms, intensive reading is commonly used to support
vocabulary development, grammatical awareness, and accurate interpretation of
meaning. This article aims to provide a clear and in-depth explanation of the concept
of intensive reading, highlighting its pedagogical value and practical relevance.
Definition of Intensive Reading
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Intensive reading can be defined as a teaching and learning approach in which

learners carefully analyze a short text in order to understand it thoroughly. The focus
IS on precise comprehension, linguistic features, and textual structure rather than on
reading speed or volume.
In intensive reading, learners typically work with texts that are selected to match their
proficiency level and instructional goals. The process often involves teacher
guidance, repeated reading, and detailed analysis of vocabulary, grammar, discourse
markers, and meaning.
Theoretical Foundations of Intensive Reading
The concept of intensive reading is grounded in cognitive and linguistic
theories of reading. From a bottom-up perspective, intensive reading emphasizes
decoding skills, lexical recognition, and grammatical processing. Learners focus on
how meaning is constructed at the word and sentence levels#
At the same time, intensive reading incorporates eIeme_S’ of top-down processing,
as learners use background knowledge and contextual clfes to i erpret meamng The
interaction of these processes supports deep comprehé s
making intensive reading an effective tool for lang
Key Characteristics of Intensive Reading |
Several characteristics distinguish mtenswe readlng
approaches: ';f,},«
. Itinvolves short, carefully selected texts.
« Reading is slow and deliberate rather than rapid. !
. Attention is given to vocabulary, grammar, and text organization.
. Teacher guidance and feedback play a central role. !
« Activities focus on accuracy and detailed understanding.
These features make intensive reading particularly suitable for classroom instruction
and academic settings. '
Pedagogical Obijectives of Intensive Reading
The primary objectives of intensive reading include developing accurate
comprehension, expanding vocabulary knowledge, and strengthening grammatical
awareness. Through close reading, learners gain insight into how language functions
in authentic texts.
Another important objective is the development of reading strategies such as
identifying main ideas, recognizing supporting details, inferring meaning from
context, and understanding implicit information. Intensive reading also supports the
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development of critical thinking by encouraging learners to analyze and interpret

texts rather than merely extract information.
Classroom Applications of Intensive Reading

In practice, intensive reading is typically conducted in the classroom under the
teacher’s supervision. Texts may include short stories, academic passages, newspaper
articles, or textbook extracts.

Example: Learners read a short academic text paragraph by paragraph. After
each paragraph, they answer comprehension questions, analyze key vocabulary
items, and discuss grammatical structures used by the author.

Such activities help learners develop a precise understanding of the text while
reinforcing language form.
Intensive Reading Activities and Techniques
A wide range of activities can be used to support intensive reading.instruction:
. Vocabulary analysis and word-meaning matchlngci*’:
« Sentence-level grammar analysis &
« Comprehension questions requiring detailed
. Text annotation and highlighting key mform
« Translation or paraphrasmg exercises |

then conflrm their guesses using a dictionary. ,

The Role of the Teacher in Intensive Reading ! ‘ j
The teacher plays a central role in intensive reading mstructlon Teacher selet’ft
appropriate texts, design tasks, guide learners’ attention, ‘andy pr0V1de cofrective
feedback.
Rather than simply checking answers, teachers facilitate «discussion, clarify
misunderstandings, and encourage learners to reflect on how meaningis'constructed
in the text. This guided approach distinguishes intensive reading from independent
reading practices.
Advantages and Limitations of Intensive Reading
Intensive reading offers several advantages. It promotes deep comprehension,
supports language accuracy, and helps learners develop analytical reading skills. It is
particularly effective for academic language learning and examination preparation.
However, intensive reading also has limitations. Because it focuses on short texts and
detailed analysis, it may not significantly improve reading speed or fluency.
Therefore, it is most effective when combined with extensive reading activities.

59



FAN, TA'LIM, TEXNOLOGIYA VA ISHLAB CHIQARISH
INTEGRATSIYASI ASOSIDA RIVOJLANISH ISTIQBOLLARI
RESPUBLIKA ILMIY-AMALIY JURNALI
VOLUME-2, ISSUE-10
Intensive Reading in Relation to Extensive Reading

Intensive reading and extensive reading should not be viewed as opposing
approaches. Instead, they complement each other. While intensive reading develops
accuracy and depth of understanding, extensive reading enhances fluency,
motivation, and overall language exposure.

A balanced reading program integrates both approaches to support comprehensive
reading development.
Conclusion

Intensive reading is a vital component of foreign language education,
particularly in formal instructional contexts. By focusing on detailed analysis and
accurate comprehension, it helps learners develop linguistic awareness, reading
strategies, and critical thinking skills.

When implemented effectively and combined with other reading approaches,
intensive reading contributes significantly to learners’ 0}
and academic success.
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Abstract

."orelgn and second language
n5|ble and engaglng

Extensive reading is a learner-centered approach in
education that emphasizes reading large quantities of

plagiarism-resistant academic dlscussmn of eXtenst' :
theoretical foundations, core principles, édagoglcalw bengfits,
|mplementat|on strategles and challenges The study argues that“'exte

and overall communicative competence.

Key words: extensive reading, ESL/EFL pedagogy, reading comprehensmn Ianguage
acquisition, learner autonomy

Introduction

Reading is a fundamental skill in language learning and serves as a major
source of linguistic input. Among various reading approaches, extensive reading has
received growing attention due to its effectiveness in developing overall language
proficiency. Extensive reading encourages learners to read a large amount of material
that is easy enough to understand without constant use of dictionaries or teacher
support.
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Unlike traditional reading instruction, which often emphasizes intensive

analysis of short texts, extensive reading focuses on meaning, fluency, and enjoyment.
Learners are motivated to read voluntarily and independently, which helps create
positive attitudes toward the target language. As a result, extensive reading has become
an essential component of modern ESL and EFL instruction.

Concept and Definition of Extensive Reading

Extensive reading can be defined as an approach in which learners read a wide
range of texts for pleasure and general comprehension. The main goal is not to study
language forms explicitly but to understand messages and ideas conveyed in the text.
Learners select materials that match their interests and proficiency levels, allowing
them to read smoothly and confidently.

A key characteristic of extensive reading is quanfl y Learners are encouraged
to read regularly and extensively, which leads to reated osure 10 vocabulary,
grammatical patterns, and discourse structures. contifiuous "posure_, supports
unconscious language acquisition and long-term rqntion y

Theoretical Foundations of Extensive Reading f‘ i &

level. Extensive reading provides abundant input in“a Iow anX|ety envil onment

making it ideal for acquisition.

In addition, extensive reading aligns with constructivist and-eognitive theoties
of learning. Learners actively construct meaning by connecting textual information
with prior knowledge and experiences. The absence of excessive testing or correction
reduces cognitive pressure and supports deeper engagement with texts.

Core Principles of Extensive Reading

Several principles distinguish extensive reading from other reading
approaches:

. Learners read large amounts of material.
. Texts are easy and appropriate for learners’ proficiency levels.
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Reading is silent, individual, and self-paced.

Learners choose what they want to read.
Reading is done for pleasure and information.
Teachers act as guides and motivators rather than controllers.

o ok~ w

These principles create a supportive learning environment in which learners can
develop confidence and fluency naturally.

Linguistic Benefits of Extensive Reading

One of the most significant benefits of extensive reading is the development of reading
fluency. As learners read more frequently, they become faster and more accurate
readers. This improvement in fluency allows them to focus on meaning rather than
decoding individual words.

Extensive reading also contributes to vocabulary (
words repeatedly in meaningful contexts which
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benefits. It enhances learners’ concentratlon 1mag1nat10n and critical thinki
Reading extended texts encourages learners to follow narratlves analyze o‘
make predictions. \

From an affective perspective, extensive reading increases motivationyand reduces
language anxiety. The freedom to choose texts and read at a comfortable pace.fosters
a sense of control and enjoyment. As learners experience success, their confidence:and
willingness to engage with the language increase.

Extensive Reading and Learner Autonomy

Extensive reading plays a crucial role in promoting learner autonomy. By selecting
materials independently and managing their own reading schedules, learners take
responsibility for their learning process. This autonomy encourages lifelong learning
and sustained language development beyond the classroom.
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Teachers can support autonomy by introducing reading logs, reflective

journals, and informal discussions that allow learners to share their reading experiences
without fear of evaluation.

Classroom Implementation Strategies

To implement extensive reading effectively, teachers should provide access to
a wide range of reading materials, including graded readers, novels, short stories,
magazines, and digital texts. Materials should be interesting, culturally appropriate,
and linguistically accessible.

Teachers may integrate light follow-up activities such as book reports, oral
summaries, or group discussions. These activities should focus on meaning and
personal response rather than detailed language correctlon The mainemphasis should
remain on reading itself. ' 4 ;

Challenges in Extensive Reading Programs

Conclusion

Extensive reading is a powerful and effective approach to lahguage learning
that supports linguistic, cognitive, and affective development. By emphasizing.large-
scale reading for meaning and enjoyment, it creates conditions for natural language
acquisition and learner autonomy.

When integrated thoughtfully into ESL and EFL curricula, extensive reading
enhances reading fluency, vocabulary growth, motivation, and overall communicative
competence. As such, extensive reading remains a cornerstone of successful and
sustainable language education.
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Introduction

Foreign language teaching plays a crucial role in modern education due to
increasing globalization and intercultural communication. The effectiveness of
language instruction largely depends on the methods and principles applied in the
classroom. Methods provide structured ways of organizing teaching activities, while
principles serve as guiding rules that shape instructional decisions.
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Understanding methods and principles of teaching foreign languages enables

teachers to select appropriate approaches, adapt instruction to learners’ needs, and
achieve desired learning outcomes. This article explores the major methods of foreign
language teaching and the fundamental principles that underpin effective language
instruction.

Methods of Teaching Foreign Languages
Grammar-Translation Method

The Grammar-Translation Method is one of the oldest approaches to foreign
language teaching. It focuses on the study of grammatical rules, vocabulary
memorization, and translation between the target language and the learners’ native
language. Reading and writing skills are emphasized, Whjle speakmg and listening
receive limited attention. y

skills, it is often criticized for neglecting
proficiency. /

Direct Method

emphasizes oral communication and immersion in the target Ianguage
taught inductively, and the use of the learners’ native language 1S mmlmlzed

This method improves speaking and listening skills; however it ‘'may. be
challenging to implement with large classes or lower-level learners\who reqmre epr|C|t
explanations.

Audio-Lingual Method

The Audio-Lingual Method is based on behaviorist learning theory and focuses
on habit formation through repetition and drills. Learners practice dialogues and
sentence patterns to develop accurate pronunciation and structure.

While the method contributes to pronunciation and automatic language use, it
has been criticized for its mechanical nature and limited focus on meaning.
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Communicative Language Teaching (CLT)

Communicative Language Teaching prioritizes meaningful communication and
real-life language use. The main goal is the development of communicative
competence, which includes grammatical, sociolinguistic, and pragmatic abilities.

CLT encourages interaction through pair work, group discussions, role plays,
and problem-solving tasks. This approach is widely used in modern ESL and EFL
classrooms.

Task-Based Language Teaching (TBLT)

Task-Based Language Teaching is an extension of the communicative approach.
It organizes instruction around tasks that reflect real-world Ianguage use. Learners use
language as a tool to complete meaningful tasks rather tha,cusmg on forms.explicitly.

mobile applications, multimedia resources, and V|rtual communlcatlon tools
opportunities for authentic interaction and autonomous Iearnlng g |

Technology supports individualized instruction and mcreases Iearner motlvatlon
when integrated effectively. '

Principles of Teaching Foreign Languages
Communicativeness

One of the key principles of foreign language teaching is communicativeness.
Language should be taught as a means of communication rather than as an abstract
system of rules. Classroom activities should encourage meaningful interaction and
language use.

Learner-Centeredness
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Learner-centered instruction recognizes individual differences such as

motivation, learning styles, and proficiency levels. Teachers adapt methods and
materials to meet learners’ needs and encourage active participation.

Systematicity and Consistency

Language instruction should be systematic and well-organized. New material
should be introduced gradually and reinforced regularly to ensure effective learning and
retention.

Integration of Language Skills

Effective foreign language teaching integrates listening,Speaking, reading, and
writing skills. This holistic approach reflects real-life Ianguage use and supports
balanced skill development. ¢

Accessibility and Comprehensibility

language use.
The Role of the Teacher

In modern foreign language teaching, the teacher acts as a facilitator, organizer,
and guide. Teachers select appropriate methods, apply pedagogical principles;. and
create opportunities for interaction. A reflective teacher adapts instruction based on
learners’ progress and feedback.

Conclusion

Methods and principles of teaching foreign languages form the foundation of
effective language education. While no single method is universally applicable, a
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flexible combination of approaches guided by sound pedagogical principles leads to

successful learning outcomes.

By applying communicative, learner-centered, and systematic principles,
teachers can create meaningful learning experiences and support the development of
communicative competence. As language education continues to evolve, the thoughtful
integration of methods and principles remains essential for high-quality foreign
language teaching.
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Kirish
Homiladorlik davrida tana vaznining ortishi ﬁ21log1k jarayon bo‘lib, ona

organizmining homilani rivojlantirishga moslashuvi ‘;,::‘o ’bog hq B1roq tana

yoshdagi ayollarning salomatligi, homiladorlikni olib ° borlsh sifati [va I.;:.l al
xizmatlar samaradorligini oshirish dolzarb masalalardan biridir. Ahollmng 0V0 atlaﬁlsh
madaniyati, kamharakat turmush tarzi, metabolik buzilishlar va hom|IadorI|kdan
oldingi ortiqcha vazn patologik vazn ortishining asosiy xavf omillari hls.oblanadl. |

Tadgigot magsadi

Surxondaryo viloyatida homilador ayollarda patologik vazn ortishining akusherlik va.
perinatal asoratlar bilan bog‘ligligini o‘rganish hamda profilaktik tavsiyalar ishlab
chiqish.

Material va usullar

Tadgigot Surxondaryo viloyati akusher-ginekologiya muassasalarida olib borilgan
retrospektiv va prospektiv klinik kuzatuvlarga asoslangan. Homilador ayollarda tana
vazni dinamikasi homiladorlik trimestrlari bo‘yicha baholandi. Vazn ortish me’yorlari
JSST va Xalgaro tibbiyot instituti (IOM) tavsiyalariga muvofig tahlil gilindi.

71


mailto:madinaxonismoilova1998@gmail.com

FAN, TA’LIM, TEXNOLOGIYA VA ISHLAB CHIQARISH
INTEGRATSIYASI ASOSIDA RIVOJLANISH ISTIQBOLLARI
RESPUBLIKA ILMIY-AMALIY JURNALI
VOLUME-2, ISSUE-10
Akusherlik asoratlari, tug‘ruq kechishi va perinatal natijalar klinik hamda statistik

usullar yordamida o‘rganildi.
Tadgiqot natijalari

Tadqiqot natijalariga ko‘ra, homiladorlik vaqtida patologik vazn ortishi kuzatilgan
ayollarda akusherlik asoratlari sezilarli darajada ko‘proq qayd etildi. Xususan,
gestatsion arterial gipertenziya va preeklampsiya holatlari me’yoriy vazn ortgan
ayollarga nisbatan yuqori bo‘ldi. Patologik vazn ortishi qon aylanish tizimi
yuklamasining oshishiga olib kelib, endotelial disfunktsiya va metabolik buzilishlarni
kuchaytiradi.

Shuningdek, gestatsion qandli diabet, homila makrosomiyasi va ko‘p suvlik holatlari
patologik vazn ortgan homiladorlarda tez-tez uchradi. Tugtuq jarayoni ko‘pincha
murakkab kechib, tug‘ruq faoliyatining sustligi va opel:atlv tug ‘ruqlar, jumladan
kesarcha kesish amaliyotlari sonining oshishi kuzatildi. £

Perinatal asoratlar

Perinatal davrda patologik vazn ortishi homi ,:‘5:“”
salomatligiga salbiy ta’sir ko‘rsatdi. Homilaning sul
asfiksiya, past Apgar ko‘rsatkichlari hamda neonatal reanima ya C
yugoriligi gqayd etildi. Bu holatlar perinatal mosl@shud Jarayonlnl g bu
izohlanadi. i U

Muhokama

Olingan natijalar patologik vazn ortishi homiladorlik asoratlarl r|v01Ian|sh|d mulsnm
xavf omili ekanligini tasdiglaydi. Surxondaryo viloyatida ushbu'muammo ijtimoiy-
igtisodiy omillar, ovgatlanish rejimi va profilaktik nazoratning yetarll emasllgl bilan
bog‘liq bo‘lishi mumkin. Shu sababli homiladorlikdan oldingi“tayyorgarlik ‘va
gestatsion vazn monitoringini kuchaytirish muhim ahamiyat kasb etadi.

Xulosa

Surxondaryo viloyatida homiladorlik davrida patologik vazn ortishi akusherlik va
perinatal asoratlar rivojlanish xavfini oshiradi. Ushbu holat ona va bola salomatligiga
salbiy ta’sir ko‘rsatib, tug‘ruq jarayonining murakkablashishiga olib keladi.
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Abstract

In contemporary educational settings, learnersffa
information through multiple modes such as written

materlals and improving learning outcomes.

Keywords: Multimodal learning, text processing, audio prdcesising, visual "Iearn‘i‘ng,
cognitive load theory, dual coding theory, multimedia “instruction, ' learner
comprehension, educational technology, information processing

Introduction:

Education in the modern world has moved beyond traditional classroom instruction
and printed textbooks. Online learning platforms, multimedia presentations, and digital
resources have become an integral part of teaching and learning. As a result, learners
frequently receive information in different formats at the same time. While this offers
many opportunities for enriched learning, it also raises important questions about how
learners process and integrate information from text, audio, and pictures.Different
learners may respond differently to various modes of input depending on their
cognitive abilities, prior knowledge, and learning preferences. Some learners may
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benefit more from written text, while others may prefer audio explanations or visual

representations. This research study aims to investigate how learners process these
different forms of input and how multimodal instruction influences comprehension,
memory, and overall learning performance.

Theoretical Framework

The theoretical foundation of this study is based on Dual Coding Theory and
Cognitive Load Theory. Dual Coding Theory, developed by Allan Paivio, suggests that
information is processed through two distinct cognitive channels: a verbal channel and
a visual channel. Written text and audio input are processed through the verbal system,
while pictures and visual representations are processed through the visual system.
When both systems are activated simultaneously, learners are more likely to understand
and retain information.

'bcuses on the limitations of
ould be‘designedin a
2 ers to_focus on
essential information. Poorly designed multimedia rﬁaterl C o arners{and'
negatively affect comprehension. | "

Cognitive Load Theory, proposed by John Sweller

Processing Written Text

in education. Reading requires learners to recognize Words understand gram ‘ ;d
construct meaning from sentences and paragraphs. Textsbased learning allow ’ Iearners
to control the pace of learning, reread difficult sections, %and reflect’ on the
content.However, processing written text can be challengingy,particularly:forlearners
with limited language proficiency or weak reading skills. Long and complex texts may
increase cognitive load and reduce comprehension. Therefore, written materials should
be clear, well-structured, and appropriate to the learners’ level.

Processing Audio Input

Audio input plays a significant role in modern education, especially in online
learning and language instruction. Audio materials such as lectures, podcasts, and
recorded explanations allow learners to focus on listening rather than reading. This can
be beneficial for developing listening comprehension, pronunciation, and intonation.

Despite its advantages, audio input is temporary and requires sustained attention.
Learners may miss important information if they lose focus, and it may be difficult to
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review specific details without replaying the recording. For this reason, audio materials

are often more effective when combined with other modes of input.
Processing Visual Information

Visual information, including pictures, diagrams, charts, and graphs, provides
learners with concrete representations of abstract concepts. Visuals can simplify
complex ideas and support memory retention by creating strong mental images.
Research has shown that learners often remember visual information more effectively
than verbal information alone.

However, visuals must be carefully designed and directly related to the learning
content. Irrelevant or overly decorative images may distract learners and increase
cognitive load. Effective visuals should support understandmg and guide learners’
attention to key information.

Multimodal Learning

Multimodal learning involves the integration r;‘::;;.i»
instructional materlals When de3|gned effecu ,,:,

short texts with relevant images and audio explanatlons can |

and retention. vg 1 | J

may overwhelm learners. Educators must ensure that, each' mode Serves
instructional purpose. -

Research Methodology

This study employs a mixed-methods research design, combining both guantitative
and qualitative approaches. The participants consist of university students from various
academic disciplines. The learners are divided into groups and exposed to learning
materials presented in different formats: text-only, audio-only, visual-supported text,
and fully multimodal materials.

Data is collected through comprehension tests, questionnaires, and interviews. The
tests measure learners’ understanding and recall of the material, while questionnaires
and interviews provide insights into learners’ perceptions and preferences.

Results
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The results of the study indicate that learners perform differently depending on the

mode of input. Participants who studied text supported by relevant pictures
demonstrated higher levels of comprehension and retention. Audio-only materials were
effective for general understanding but less effective for detailed recall. Fully
multimodal materials produced the best results when designed in a clear and balanced
way.

Discussion

The findings of this study support existing research in multimedia learning. The
combination of verbal and visual information enhances learning when cognitive load
is carefully managed. Individual differences among learners, such as prior knowledge
and learning preferences, also influence how information is processed.

Implications for Education

appropriate for learners’ cognitive levels.

Conclusion

This study shows that learners process text, audlo and plctur:‘
connected ways. Text helps learners control pace and reflect audlo Supp
and pronunciation, and visuals simplify complex ideas and |
memory.Combining these modes—multimodal Iearnmg—leads : to bétter
comprehension and retention when designed carefully. Ind|V|duaI differances such as
prior knowledge and learning preferences also affect learning euteomes.

Teachers should use text, audio, and visuals thoughtfully, avoid overload, andialign
materials with learning goals. Overall, effective learning happens through a balanced
combination of modes that suits learners’ needs.
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Abstract

acquire a language other than their native language.
depends on cognitive, social, and affective factors ‘

demonstrates practical applications such as Ilstenmg, ‘readlng, wr|t| g, “/”
grammar, vocabulary, and interactive exercises. Addltlonally, it hlghllhts the
importance of motivation, affective factors, and learner engagement in ef hanclng
language acquisition. By aligning exercises with SLA principles, educators can design

activities that promote fluency, accuracy, confidence, and long=term‘retention.

Keywords: Second Language Acquisition, SLA principles, language. exercises,
communicative tasks, input hypothesis, output hypothesis, interaction, motivation,
form-focused instruction, learner engagement, cognitive factors, affective factors; task-
based learning.

Introduction

Second Language Acquisition (SLA) refers to the process by which people learn a
language other than their native tongue. Unlike first language acquisition, SLA is often
influenced by formal instruction, exposure to authentic materials, and social interaction
with speakers of the target language. The process is shaped by several factors:
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1. Cognitive factors: Memory, attention, learning strategies, and problem-solving

abilities influence how learners understand and internalize new linguistic structures.

2. Social factors: Interaction with peers, teachers, and native speakers enhances
negotiation of meaning and provides opportunities for authentic communication.

3. Affective factors: Motivation, confidence, anxiety, and attitude toward the target
language significantly affect learning outcomes.

SLA scholars have proposed several theories to explain the process of learning a
second language:

Stephen Krashen emphasized the role of comprehensible input, suggesting that learners
acquire language when exposed to input slightly above their current level (i+1).

Merrill Swain argued that output is crucial for noticing gaps in knowledge and refining
language forms. -

align with SLA principles.
Principles of Second Language Acquisition
1. Comprehensible Input (Krashen, 1985)

Comprehensible input is language input that is slightly above the learnet’s-current
level. It is essential for language acquisition because it allows learners to understand
the meaning while being exposed to new structures and vocabulary.

Key Points:
Input should be meaningful, contextually rich, and slightly challenging.
Visual aids, gestures, and repetition support understanding.

Overexposure to incomprehensible input can cause frustration, while too easy input
may not promote acquisition.
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Exercise Examples:

1. Listening for Comprehension: Play a short dialogue where students listen and answer
questions to demonstrate understanding.

2. Reading Adapted Texts: Use graded readers with slightly advanced vocabulary.
Students summarize the story in their own words.

3. Cloze Activities: Learners fill in missing words in a passage to practice grammar
and vocabulary.

4. Picture Description: Students describe pictures using target vocabulary and
structures.

Extended Example:

A teacher shows a picture of a busy market and asks lea ,
see. New words such as vendor, stall, bargaining, fruitf’vegetables are introduced in
context. Students practice by forming sentences: “Thg vendo g s sellingfresh fruits.”

2. Output and Practice (Swain, 1985)
Producing language is critical because it helps lea
knowledge and test hypotheses about the target Ia?guad;}.

activities encourage active learning.

Key Points:

Output enhances awareness of language structures. -\
Writing and speaking allow self-correction and peer feedbaek., .~

Practice strengthens internalization of grammar and vocabulary.

Exercise Examples:

1. Story Retelling: Students listen to a story and retell it orally or in writing. ‘

2. Role-Play: Simulate real-life situations like ordering food, buying tickets, or asking
for directions.

3. Writing Tasks: Short essays, diaries, or opinion pieces using target language
structures.

4. Peer Teaching: Students explain vocabulary or grammar rules to classmates.

Extended Example:
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In a role-play activity, students act as a tourist asking for directions. Student A asks:

“Excuse me, can you tell me where the train station 1s?”” Student B responds: “Sure, go
straight, then turn left at the traffic lights.” This allows practice of polite forms,
prepositions, and directional vocabulary.

3. Interaction and Negotiation of Meaning (Long, 1996)

Interaction is a powerful mechanism in SLA. Negotiation of meaning occurs when
learners clarify, confirm, or repair communication to achieve understanding.

Key Points:
Interaction encourages authentic language use.

Peer interaction develops collaborative problem-solving a "'communication skills.

Teachers can facilitate but should allow students to negBtiate , "ﬁing independently.

Exercise Examples:

1. Information Gap Tasks: Each student has part’
questions to complete a task. W

school life.

H

3. Problem-Solving Tasks: Students work in groups to solve a puzzle or plan '-'.'-‘l
using only the target language. | \ |

4. Interview Tasks: Students interview each other and report findihgs to the cl‘ass."‘
Extended Example: ”

Student A has a map of a town with some locations missing. Student B has.the, full,
map but not the names of streets. They must ask and answer questions to complete their
maps. This encourages use of prepositions, questions, and vocabulary in a meaningful
context.

4. Focus on Form (Doughty & Williams, 1998)

While communication is essential, attention to linguistic form ensures accuracy.
Form-focused exercises can be integrated into communicative tasks without reducing
meaning.
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Key Points:

Form-focused instruction balances fluency and accuracy.

Integrate grammar, pronunciation, and vocabulary in meaningful contexts.
Feedback should be supportive and corrective.

Exercise Examples:

1. Grammar Drills: Sentence transformation, error correction, and gap-filling.

2. Pronunciation Practice: Minimal pairs, stress patterns, and intonation exercises.
3. Vocabulary Games: Synonyms, antonyms, word matching, flashcards.

4. Sentence Expansion: Learners add adjectives, adverbs or clauses to simple
sentences. j

Extended Example:
Sentence: “The boy plays.”

and encourage participation.
Key Points:

Learners acquire language faster when motivated and confident.

Games, storytelling, and real-life simulations enhance interest.

Cultural and project-based activities increase relevance and engagement.
Exercise Examples:

1. Language Games: Bingo, Pictionary, charades using target vocabulary.

2. Cultural Projects: Research and presentation on festivals, traditions, or famous
personalities.
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3. Project-Based Learning: Creating posters, videos, or multimedia presentations in the

target language.
4. Storytelling: Learners write or tell original stories individually or collaboratively.
Extended Example:

Students are divided into groups to create a short video about “A Day in My City”
using new vocabulary. They present it to the class, practicing speaking, sequencing,
and descriptive language.

Creating Exercises Based on SLA Principles
Input-Based Exercises

1. Listening comprehension with dialogues or stories.

4

2. Reading adapted articles with glossaries.

3. Cloze exercises focusing on vocabulary and gram
4. Picture description and visual storytelling.

5. Dictation exercises for listening and spelling.
6. Audio story sequencing: arrange story events. gﬂ
7. Video-based comprehension with discussion pro ';v‘ptsi*':{;‘.
Output-Based Exercises %}s
8. Story retelling orally or in writing. {
9. Role-plays simulating real-life scenarios. \Q \ \ |
10. Writing prompts: diaries, letters, essays.

11. Peer teaching of vocabulary or grammar.

12. Dialog completion exercises.

13. Oral presentations on familiar topics.

14. Creative writing tasks using target structures.

Interaction-Focused Exercises

15. Information gap tasks.

16. Pair and group discussions on personal or social topics.
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17. Collaborative problem-solving activities.

18. Peer feedback sessions.

19. Interview tasks.

20. Cooperative projects (stories, posters, videos).

21. Debate competitions for fluency and critical thinking.
Form-Focused Exercises

22. Grammar drills and sentence transformations.

23. Error correction and gap-filling.

24. Pronunciation exercises: minimal pairs, stress, and intonation.

y ..
ards. &

&

25. Vocabulary games: matching, synonym/antonym, fl
26. Sentence expansion tasks.

27. Corrective feedback in communicative tasks.

28. Word formation exercises: creating nouns, adjectivesyverbs

! |
) ‘\1 v
ﬁ. i

29. Games: Bingo, Pictionary, charades, word search“'és. %

Motivation-Enhancing Exercises

30. Cultural research projects.
31. Project-based learning: multimedia presentations. AN\ \
32. Storytelling individually or collaboratively.
33. Role-play competitions.

34. Technology-based gamified exercises.

35. Real-life simulation tasks (shopping, travel).

CONCLUSION

Applying SLA principles in exercise design improves both fluency and accuracy.
Integrating comprehensible input, output, interaction, form-focus, and motivation
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ensures learner engagement, promotes autonomy, and enhances communicative

competence. Teachers should design meaningful, relevant, and enjoyable activities that
allow learners to practice and internalize language naturally. Future research could
explore technology-enhanced SLA exercises, such as interactive apps, virtual
classrooms, or Al-based feedback systems, to provide personalized learning
experiences.

REFERANCES:

1. Abduraxmanova, Z. (2023). Korpus lingvistikasi hagida umumiy tushunchalar va
uning rivojlanish bosqgichlari. International Journal of Contemporary Scientific and
Technical Research, 437-440.

2. Doughty, C., & Williams, J. (1998). Focus on Form in Classroom Second Language
Acquisition. Cambridge University Press. if

3. Egamberdiev, J., Muradimova, K., & Abduraxmar ,.?’:\ Z. [ ,023). The future of

English.

4. Jalilovna, A. D., & Abdurakhmanova, Z. (202
Hayunsiit ®oxyc, 1(1), 257-268. |

6. Lightoown, P. M., & Spada, N. (2013). How Languages Are ﬂf_ear
Oxford University Press -\ ‘

7. Long, M. H. (1996). The role of the linguistic enVIronment in second
acquisition. In W. C. Ritchie & T. K. Bhatia (Eds.), Handbook of Second LanQUage
Acquisition. Academic Press. ‘

8. Qurbonboyev, S., Mamatov, S., & Abduraxmanova, Z. (2023). The roli'e of Ij:stening
in intercultural competence. Science and Innovation in the Education System, 2(6), 55+
58. ' y

9. Swain, M. (1985). Communicative competence: Some roles of comprehensible input
and comprehensible output in its development. Sociolinguistics and Language
Acquisition, 234-252.

85



FAN, TA’LIM, TEXNOLOGIYA VA ISHLAB CHIQARISH
INTEGRATSIYASI ASOSIDA RIVOJLANISH ISTIQBOLLARI
RESPUBLIKA ILMIY-AMALIY JURNALI
VOLUME-2, ISSUE-10
JUHT'BOITIPAITMATUYECKAS ® YHKIUS MEXIOMETHUHI B

PYCCKOM U KBIPT'BI3CKOM KOMNYECKOM JUCKYPCE

CaoOupanueBa 3amupa MameroBHa
KaHIuAAT (PUIOTOTHYECKUX HAYK
WNHCTUTYT QUIONOTHH U MEXKKYJIBTYPHON KOMMYHUKAIIUU
Omnickuil rocyapCcTBEHHBI YHUBEPCUTET,
r. O, Keipreizckas Pecriy6nuka
zamira_100177@mail.ru
MawmbiToBa I'ynimupa 3ukupodoaeBHa

CTapIIMi IPENOIaBaTENb
WHCTUTYT PUIIOTIOTUN U MEXKYJIBTYPHON KOMMYHHUKALIUN
Orickuii TOCy1apCTBCHHBIN YHUBCPEHUTET,

AHHOTAIHUA. Cmamwvsi  nocesaujeHa

epammamuyeckue U CeMaHmuyecKkue 3HAYeHUs cnos'\ 6 gbuuaﬂbuou |
anexoomuueckozo ouckypca. Hccrnedoeanue npoeooumcs, Ha Mamepuaﬂe aH' /
HA PYCCKOM U KbIP2bI3CKOM SI3bIKAX C YeNbl0 CONOCMABUMENbHO2O, 6bl}16]ZeHu}l 06u;ux
MexXaHusMo8 pearuzayuu IOMOpUCmu4ecKo20 nyanmad. \ ,
KuroueBrble ciioBa: mescoomemue, epammamuyeckull aHekaom npaemamuka
IMOYUOHANBHBIU CUSHAIL, KOMUYECKUL 2¢hghekm, OUCKYPC, CONOCMAaBUMEbHbIU AHAIU3)
JUH2BOKYIbMYpA. | :
BBeaenue. Vctopuueckn MEXIOMETHE SIBJISIETCS OJHOM M3 CaMbIX CIIOPHBIX
Kateropuii Mop(ooruu, MOCKOIBKY €r0 CTaTyC A0 CHX MOp OCTAETCs HESICHBIM: OHO
HE OTHOCHUTCSl TOJHOCTbIO K 3HaMEHATEIbHBIM YaCTSIM pPEUd H3-3a OTCYTCTBUS
JIEKCUYECKOT0 3HAUEHUS U OJTHOBPEMEHHO HE MOXKET OBITh OTHECEHO K CITY>KEOHBIM U3-
3a OTCYTCTBHS YMCTO rpammaTtnyeckoit ¢pyHkimu [8, ¢. 100]. Kak otmeuan eme M.B.
JIOMOHOCOB, MEXJIOMETHSI — 3TO «CJIOBA MEPBOOOpPA3HBIE», CTOSIINE HA NEpUPEpUn
A3bIKa U BBIPaXKaIOIIHe JIUIIb HEMOCPEACTBEHHOE YYBCTBO [5, ¢. 130-131]. OTcyTcTBUE
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HOMHUHATUBHON (DYHKIIMKM MOOYIUIIO PsAJl TUHIBUCTOB pacCMaTpUBaTh UX KaKk 0COObIe

addexkTuBHBIC CHUTHANBI [4].

AKTyanbHOCTh JITaHHOW CTaTbU OMPENEIsIeTCS IMOTPEOHOCTHIO HCCIIENOBAThH
MEXIOMETHS HE TOJBKO C TOYKA 3pPEHUS WX BHYTPEHHEH MOPQOIOTHIeCKOM
CTPYKTYPBI, HO U 4epe3 MPpu3My uX (PyHKITMOHAIHHONW MPArMaTUKU B YMOIMOHATHHO
HACBIIIEHHOM JUCKYpCE. AHEKIOT, BBICTYMAIOMNN B KAa4eCTBE MHWHHUMAaJIbHOU
HappaTUBHOM (OpPMBI, 3aJCMCTBYET SI3bIKOBBIE CpEICTBAa ISl JAOCTHIKEHUS
MaKCHUMaJIbHOTO KOMHYECKOro 3(pdeKTa, Mpu 3TOM MEKIOMETHS BBIMOJIHSAIOT POJIb
IIParMaTU4YECKOro «IIyaHTa» WU TPUITEPA, BBI3BIBAIOIIETO CIABUT CMBICIIOBOTO ITOJIS.

I'pammatrueckuii  aHEKAOT TMPEACTABISIET COOOWM  crHerUupUUECKUd  THUII
FOMOPUCTUYECKOTO TEKCTa, IJe KOMUYECKU 3((EKT TOCTUTAETCA 3a CUET UIPHI C
rpaMMaTUYE€CKUMU HOPMaMH WM KCHOJIb30BaHUS JICKCUYECKOW JBYCMBICIEHHOCTH,
KOTOpast pa3pelaeTcs TONLKO B puHaie. B oTimyne oT CUTYaTHBHOTO MITU COLUAIbHO-
OBITOBOTO  AHEKJI0Ta, TpPaMMAaTUYECKUA  aHEKIOT

Apebyer 4 OT  peHMIIHEHTA
JMHTBUCTUYECKON KOMIICTEHIMU MJIsI PAacIO3HABaHUS fe st it mosveb
SA3BIKOBOTO paBWia. MekKIOMETHE, PaCTONOKEHH

MapKepoM, (POKYCHUPYIOIITUM BHUMAHUE HA YTOM JI

(DYHKIMOHATHLHO-IPArMATHIECKON POJIM STHX ezmmu B co311aHmi<‘rpa
OTHE
JIUCKypce. MaTepuanom MOCTY)KHT JBYXb3BIUHBIN, KOPIYS, aHeKkn0roB (061
2 urpe ¢

rpaMMaTnidCCKUMHU UJIN JICKCUKO-CEMAaHTHUYCCKUMU OCO6€HHOCT5{MI/I CGJIoBa, M KOPITYC

JIBYCMBICIICHHOCTH U (DPMHAJTEHOTO KOMHYECKOTO 3(1)(1)eKTa'(HyaHTa) B aHel
o0beMoM Topssika 50 enuHMIT): BHIOOPKA PYCCKUX aHEKIOTOB, OCHOBaHHBIX

KBIPTBI3CKUX IOMOPHUCTHYECKUX TEKCTOB, BKJIIOYAIOIIMI COOPHHUK «TaMama» B.1.
NmeroBa [3], 4TO MO3BOIMIO HPOCIEAUTH HALMOHAILHO-KYIHTYPHYIO. CIIELABUKY
adbdexTuBHBIX CcUTHAIOB. Merogonoruyeckass ©0a3a paboThl OazWpyeTcsh, ‘Ha
MOJIOKEHUAX (DYHKIMOHANBHOM TpammaTuku [8; 1], commoduiocodckoro aHammsa
cMexa [2, c¢. 367] U mOparMaJIMHTBUCTUKHU (TEOpHsi PEUYEBBIX akToB). B Xxone
WCCJICIOBAaHMSI TMPUMEHSJICS KOMILUIEKC METOJO0B, B YAacCTHOCTH (DYHKIHOHAJIBHO-
nparMaTHYeCKWid aHamu3 (Ui W3YYeHHs] MEXKIOMETHS Kak JUHAMHYECKOTO
MHCTPYMEHTA, PEATN3YIOUIEr0 WJUIOKYTUBHYIO CUITY U BBI3BIBAIOIIETO MEPIOKY TUBHBIN
3¢ dexT — cMmex), NMCKYPCUBHBINA aHaIu3 (AJ11 UCCIAEAOBAHUS MO3UIUU MEXKIOMETHUS
KaK DJJEMEHTAa, OCYIIECTBISIONIET0 CMBICIIOBOM CIOBUI W  pa3pellarolero
MHKOHTPY3HTHOCTb B IIyaHTE), a TAK)KE€ COMOCTABUTEIbHBIA METOA (ISl BBISIBICHUS
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KyJIbTYPHON YHHUBEPCAIBHOCTH H HJIMOITHUYECKOM cHerupUKH MEXaHU3MOB

UCIOJIb30BaHUs aQ(PEKTUBHBIX SKBUBAJIECHTOB B PYCCKOM U KBIPTBI3CKOM SI3bIKAX).

Pe3yabTaTbl. B KOHTEKCTE JMHTBONPArMaTUKH MEXIOMETHS TPEICTABISIIOT
co0Olf yHHWKaJIbHBIC S3BIKOBBIC CIUHUIIBI, OOJAJAIOIINE CIIOCOOHOCTBIO «HE
0003HaYaTh SMOIIMIO, @ HEMOCPEACTBEHHO €€ BBIpA)kaTh», BBICTYMAsi CBOCOOPAa3HBIM
«adPexTUBHBIM KOJAOM» B CTpyKType BbickasbiBanus. Ilo cmoBam JLII. Kapnosa,
MEXIOMETHSI — 3TO «YHUCTHIE BBIPAKEHUS BOJIM W 4YyBCTBa» [4], nMILEHHBIE
HNOHATUHHOTO COAEpkKaHUsl, HO 00JIaatolIe MOIIHON KOMMYHUKAaTUBHON (DYHKIIMEH.
B crpykType aHeknora 3Ta CHOCOOHOCTh HCHOJB3YeTCS M «PE3KOH CMEHbI
peructpa», CO37aHHs HEOXKHJAHHOTO KOHTpacTa MEXAYy palUdOHAIbHBIM |
HYMOIIMOHAIBHBIM TITAHAMH B PACKPBITUSI CKPHITOW MHTEHITUH TOBOPSIIIETO.

C TOYKHM 3peHHs «IparMaTKd KOMHYECKOTO», MEKIOMETHE « BHITIOTHSIET
(YyHKLIHIO CBOEOOPA3HOTO TpPUITEPA — MNEPEKIHOYATENS EMEICTIOBOrO mons. . Ecim

OCHOBHAsl 4acTh aHEKJ0Ta CTPOMTCS Ha KOI‘HI/ITI/IBHOI/I'-‘ M peugBO Komm3MH, TO
(QUHATBHOE MEXIOMETHE CIYKHUT «adPEeKTUBHOI METKO {OBEHHO JIEpEBOIsIIEH
K Com&oq)lxmocoq)cxnn

WCTOYHUK KPUTUUECKOIO, @ UHOTAA U TepaHeBTHqGCKoro a(b(beKTa V
AHaIIU3 PYCCKOTO SI3BIKOBOTO Marepuala HOKétBLIBaeT ‘{TO

HOPMAaTUBHOE 3HAUYCHUE BEKIIMBOCTH, HO TPU ITOM aKTyanﬂsnpy;OT U cBOE néxonHoe,
KaTeropuanbHOEe 3HAYEHME, 3aJI0XKEHHOE B WX BHYTpeHHei wbhopMe. PaccMotpum
IpUMep, OCHOBAHHBIH Ha pA3IMUMd MKy (DOPMyJIaMu a0, CBUEAHMDY M
«TIPOIIANTEN: ' A

Cmyoenm coan sk3amen Ha «omauuynoy. On 2oeopum npogheccopy. o
ceuoanus!y. [pogeccop omeeuaem: «Hem, ne 0o caudanus, a npowaiime, Mol GOIbULE
yorce HuUKoz20a He ysuoumcay. (cp. A. Uexos «Tpu cecTpb»)

B nannom mpumepe koMmuueckuii 3 (HEeKT BO3SHUKAET Ha CTHIKE «IIParMaTHIeCKOH
MEPEOIICHKN» MEKIOMETHS: TPUBBIYHOC «J0 CBUIAHUS» COIACPKUT WUMILIMIIUTHOE
OKHJIaHWE HOBOW BCTPEUYM, TOT/A KaK «IpPOIIAalTEe» MapKUPYyeT «OKOHYATEIHHOE
paccraBaHue». TOJIKOBBIE clioBapu [6] ¢ukcupyroT pasiauuue 3Tux GopMys B IJIaHE
«TEeMIOPaTbHOM MEePCIEKTUBBI OOIIEHUS»: «JI0 CBUIAHMS TIPEAIOIaracT BpEMEHHYIO
IUCTAHLIHUIO, «TIPOIIAiTe» — (UHATBHOCTh. TakuM 00pa3oM, IMHIBUCTHUECKHI BEIOOD
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MEXJIOMETHSI CTAHOBUTCS «MEXAHU3MOM CO3JaHUsI KOMUYECKOTO KOHTPACTa» MEXIY

pEYEBOM ITUKETHOM HOPMOM Y SMOIIMOHAJIBHON KaTErOPUEH OKOHYATEIbHOCTH.

Jlpyroii THIT aHEKAO0Ta JEMOHCTPUPYET «OIEHOUYHYIO (PYHKITUIO MEXKIOMETHI !
Cmyoenm coaém sK3ameH u eMecmo omeema Haduraem niaxkams. Ilpogheccop: « A ne
3HAI0, YMO 8AM NOCMABUMb, HE «VEblY U He «Opasoy!».

31mech MEKIOMETHS «yBbI» U «OpaBo» (OPMHUPYIOT «IIParMaTHYCCKYIO IIKATY
MOJSIPHBIX  OMONUN» — OT Heydaud K ycrexy. OtcyrctBue (UHAIBHOTO
AMOIIMOHAJILHOTO  Mapkepa («HM yYBbI, HH OpaBo») JHIIACT CHUTYyaIUIo
ONPEACIEHHOCTH, TIpeBpaliasi €€ B «KOMMYHUKATHBHBIN Mapanokc». Komuueckoe
CTPOUTCS Ha pa3phIBE MEXKY 0KMIaHUEM OLICHOUYHOU PEaKIMU U HEBO3MOKHOCTBIO €€
BepOanu3oBaTh.  MexaoMeTrue, TakuM  00pa3oM,  (PYHKIIMOHHpPYET  Kak
«OMOIMOHANBHBIN  KJIacCU(DUKATODPY, CprKTypprIomHﬁ aKCHOJIOTUYECKOE
MPOCTPAHCTBO FOMODA.

B kbIpreizckom }OMopI/ICTI/I‘IGCKOM JIUCKYypce ,_) ‘aTepHaJIe coopuuka b.U.

HO’ ¢ SPKO
‘ KBIPTI3CKOTO
A3bIKa, Kak oTMedaeT M. A6xysanues [1, c. 232],’ acrigflarac 17
«a(p(GEeKTUBHBIX YacTUL M 3ByKOH0)1pa)KaHI/II/I» | Tepg iy
GopMBI. DTH DIIEMEHTHI A3bIKA HE TOJBKO BBIPad aIOT| MO
«COLMAJIBHO-NIParMaTUYeCKUe OTHOLICHUS» Me>1<11y POBopﬂmI/IMH
HEpapxuIo, HpI/IHaI[J'Ie)KHOCTI) K COOOIIECTBY. "ﬁleu |

KYJbTYPHBIX CKPDHUIITOB» — OXUJAHUMW, CBSI3aHHBIX C HOpMaMI/I BEXK 'I/IBO&'TI/I,
TOCTENPUUMCTBA M KOJUIEKTHBU3MA. Tak, pUHATBHOE MEKTOMETHEMITY YaCcTHLIA (Kai-
aif-ait», «a-6a-aitl», «3X», «oif, T060!») BBIIONHICT JBOHHYIO(YHKIHIO; CLOTHOI
CTOPOHBI, OHO 3aKPeIIseT HapyIIeHNe HOPMBEI, a C APYToif — «CMATYACT COLHATEHYIO
KPUTHKY», TIEPEBOJIs €€ B UTPOBYIO, FOMOPUCTUYECKYIO TIIOCKOCTh. CIeAOBATENbHO;
MEXIOMETHE CTAHOBHTCS CPEICTBOM «IIPArMaTHYECKOro OalaHca MLy MPOHMEH U
YBaKEHUEM», UTO OCOOCHHO XapaKTEPHO ISl KbIPTHI3CKOTO THOKYJIHTYPHOTO KOJIA.
B 000wux s3pIKaX — PyCCKOM M KBIPTHI3CKOM — MEXAOMETHE (PYHKITMOHUPYET Kak
CUMIUTMIIATHBIA  MapKep WHTCHIMWY, TEpeNaloluii HE caMy MbICIb, a e€
AMOIMOHAJILHYI0 d2Hepruto. OHo oOecrneunBaeT MIHOBEHHYH) «KOTHHUTHBHO-
OMOITMOHAJIBHYIO CBSI3b» MEXKIY OTIPABHTEIIEM M PCIMITMCHTOM pPEYH, IpeBparnas
MOTCHITUANBHBIA KOH(JIMKT CMBICJIOB B KOMHYECKYIO pa3psaaky. B 3Tom cMeicie
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MEXJIOMETHE B aHEKJOTE — 3TO HE MPOCTO CJIOBO, a4 «CEMUOTHYECKUN CUTHAI,

BbIpaXKarOIUH [TyOMHHYIO IParMaTUKy HallMOHAJILHOTO FOMOpa.

Takum o00pa3oM, B KOMHUYECKOM TUCKypCE€ MEXKIOMETHE BBICTYMaeT Kak
«YHMBEPCAJIbHBI MEIUATOP MEXKIYy OMOLMEH, KYJIBTYPOHM U SA3BIKOM», COBMEIIAs
DKCIIPECCHI0 W CcOolManbHyl0 (QyHKIu0. Ero cmocoOHOCTP K MIHOBEHHOMY
BO3JICHCTBUIO Ha pPEIHUINHEHTa OOBSICHSET, MOYEeMy HMEHHO MEXKJIOMETHS YacTo
CTaHOBATCS (PUHATBHBIMU KOMIIOHEHTAMHU aHEKJOTOB U KOPOTKHUX OMOPUCTUYECKHUX
KAHPOB — OHU 3aBEPIIAIOT PEUYEBOM AKT «yJIapOM 3MOLUN», (UKCHUPYsI WPOHUIO,
HE0XKMJIAHHOCTb U COLIMAJIBHBI KOMMEHTapUil OJTHOBPEMEHHO.

3akiouenue. B xone mnpoBeAEHHOro (PyHKIIMOHAIBHO-IPATMATUYECKOTO M
COIIOCTABUTENIBHOTO aHajan3a ObUIO BBIABIEHO, YTO MEXAOMETHE, HECMOTPS Ha €ro
TPAJAUIIMOHHBIN CTAaTyC KaK «0CcO00i KaTeropum» B MOpP(HOIOrUH, UTPAET B CTPYKTYPE
IPaMMaTUYECKOr0 AHEKIO0Ta KIIFOYEBYIO CMLIcnoo6pa3y}0u1y}0 U IParMaTU4yecKyro
IAFOT co601/1 MUHUMAaJIbHBIE

poiib. MexxomeTus u ux apHeKTUBHBIC aHATIOTH Hpez[(:T"
€IVHMIBI SMOLUOHAILHON JKCIpeccud, (PyHKIHOR
koMuueckoro 3ddexra. OHU TpeBpaIalOT JTUHTB
MM JIGKCHYECKYI0 IBYCMBICICHHOCTb, BOKPYT /K
AMOIIMOHAJIBHO 3aBEPIIEHHOE M COLMAIBHO 3Hal” MOE |
MTHOBEHHO BO3JICHCTBOBATh Ha aydUTOPHUIO. ) p :

B (uHanbHBIX MNO3MLMIX AHEKIOTOB MeE 3] ),
BXHBIX (yHKIOMI: 1) akTyanu3upyroT CKpI)ITBII/I nparMéTHqébKHH notg
omorpadoB, TApOHUMOB U JIPYTUX JIEKCUYECKUX CJII/IHHIJ;, yCHITHBast | '
KOHTpAcCT; 2) 00eCleunBalOT HEMEJICHHYIO BMOHI/IOHaJILHyIQ pABPSIKY, :
CMEX KaK KOTHUTHBHO-DMOILMOHAIBHBIA OTKIUK; 3) COsﬁg}oT BHe3allHbIA
HEOXKMTAHHBIN CMBICIIOBOM CIBUT, KOTOPBIN SBIIIETCS HEOOXQTUMBIM AU,y CHICTITHOT O
(opMupOBaHUs IyaHTA. N\ L

N3 »TOro clemyer, 4YTO MEXKIOMETHS B aHEKJOTHYCCKOM. . JUCKypce
(GYHKIMOHUPYIOT HE TOJBKO KaK CTHJIMCTUYECKHM AJIEMEHT, HO U KaK CTPYKTYPHO=
TIparMaTH4ecKas eIMHWIIA, WHTETPHUPYIONIAs S3BIKOBYIO HMIDPY, KYJIbTYPHBIA KOX H
OMOITMOHAIIBHYIO JKCIpeccuto. VX poiib BBIXOJUT 3a pPaMKHU YHUCTO BEpPOATHHOTO
BBIPQXKEHUSI SMOLIMM — OHHM CTAHOBATCA MOCPEIHUKAMU MEXAY KOTHUTHUBHOM
00paboTkol WH(OpPMAIIMK M SMOILMOHAIIBHOM peakiued ciymaresns, odecreyuBast
COIMAILHO-PETYJISTUBHBIA U HUHTEPAKTUBHBIN 2P (EKT romMopa.
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Abstract:

This article explores the conceptual framework and r
reading strategies. We will define and examine pro%/en hnigdes su

annotatmg questioning (e.g., the SQ3R method) (sumrlnaHZ g, a

learning, explammg how these strategies combat the Ilm’itatlons of working f
and leverage schema theory to enhance long-term knowledge integratic
necessity for explicit instruction in these strategies transeends academlc d|C|pImes
Whether a student grappling with complex primary ‘sources, a professmnal
synthesizing market analyses, or a citizen evaluating news media; actlve reading skills
are indispensable for critical thinking, informed decision- maklng, and “lifelong
learning. This paper argues that moving beyond literacy to strategic competeney in,
reading is not merely an educational enhancement but a fundamental requirement for
navigating the complexities of the modern information landscape.

Keywords: active reading, classroom techniques, core active reading, pre-reading,
while-reading, post-reading,

Introduction

What is Active reading
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Active reading is a deliberate, engaged, and thoughtful approach to reading

where the reader interacts with the text to enhance understanding, retention, and critical
analysis. It’s the opposite of passive reading (where you just let the words wash over
you). In an era characterized by an unprecedented deluge of written information—from
academic journals and digital reports to social media and news platforms—the ability
to read effectively has become more critical than ever. However, mere exposure to text
does not guarantee understanding or learning. Traditional, passive reading, where the
reader simply moves their eyes over the words, often results in shallow comprehension,
quick forgetting, and an inability to critically engage with the material. This gap
between reading and understanding highlights a fundamental challenge in education
and professional development. Enter active reading: the intentional and systematic
approach to engaging with a text as an active participant rather than a passive recipient.
Rooted in cognitive and constructivist theories of learningactive reading is built on
the premise that meaning is not simply extracted from xt but |s constructed by the
reader through deliberate interaction. It is the delibe '

metacognitive strategies employed before, .fz;z-

solidify retention.

Core principles of active reading

page to braln with minimal processing—active readlng requwes the reader tmterﬁct
with, question, and synthesize material. The core prineiple is\that comprhensmn
retention, and critical analysis are not automatic byproducts, of readlng, they are the
results of specific, purposeful intellectual work performed by the reader:

Reading with Purpose and Inquiry. Active reading begins before the:first,sentence
Is consumed. The reader must establish a goal and adopt an interrogative stance.

- Principle: Approach the text with specific questions. Are you reading to understand a
concept, to gather evidence for an argument, to learn a procedure, or to critique'a
viewpoint?

- Practice: Turn chapter titles and headings into questions. For example, a section
titled "Causes of the Economic Shift" becomes "What were the causes of the
economic shift?"" Your reading mission is to find the answers.
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The Preview-Predict-Confirm Cycle. This principle structures the reading event

into a continuous feedback loop.

- Preview: Spend 2-5 minutes surveying the text. Examine the title, author bio,
abstract, introduction, conclusion, headings, subheadings, images, charts, and bolded
terms. This provides a mental framework.

- Predict: Based on your preview, make predictions about the author's main argument,
the structure of the content, and key conclusions.

- Confirm/Revise: As you read, actively check your predictions against the actual
content. This constant comparison keeps your mind engaged and heightens awareness
of the text's structure.

Strategic Annotation (The *"Marginal Dialogue). Annotation is the physical
manifestation of an active mind. It externalizes the reade }convers_ation with-the
text. y 4

+ Principle: The blank margins of a page are a works D 1
should be selective and meaningful, not a passive .gf*

- Practice (Using a consistent system like the "Comell
shorthand): tf\

U

i

- Marginal Symbols: Use ? for confusion, ! for impottant! 1ns1ght i‘{ for mai
— for connections to other ideas. ' '

- Marginal Notes: Write brief summaries of paragraphs, write questlons that arlse
note agreements or disagreements, define terms in your own words., .

Metacognition: Monitoring Your Own Understanding. This is the ‘reader’s:
awareness" principle. An active reader constantly self-assesses. :

- Principle: Be aware of what you understand and, more importantly, when you stop
understanding.

- Practice: Implement the "Click and Clunk" strategy. "Click" means the concept is
clear (it clicks). "Clunk™ means comprehension has broken down (you've hit a clunk).
When you encounter a "clunk," you must deploy a fix-up strategy: re-read the
paragraph, read ahead for context, or look up a key term.
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Synthesis and Connection-Making. Information in isolation is easily forgotten.

Active reading seeks to integrate new knowledge with existing knowledge.

- Principle: Deep learning occurs when new information is connected to prior
knowledge and across different parts of the text itself.

Practice:

- Text-to-Self: "How does this concept relate to my own experiences or prior
knowledge?"

- Text-to-Text: "How does this argument compare or contrast with what another
author said?"

- Text-to-World: "What real-world examples or current events illustrate this
principle?" '

- Create graphic organizers like concept maps, Venn di
visualize relationships. :

the mtroductlon/conclusmn
Ask: What is this about? What's the overall structure?"

Predict Content: Based on your survey, make predictions. What do | thlnk the
author will argue? What will I learn in this section?

Activate Schema: Connect the topic to what you already know. What have 1
read/experienced/heard about this before?

Define Your Purpose: Ask yourself, Why am | reading this? (To learn a fact? To
understand an argument? To critique a theory? For pleasure?)

Skim for Key Terms: Look for bolded words, repeated terms, or names. This clues
you into important concepts.

Ask Questions: Turn headings into questions. (e.g., a heading "Causes of Climate
Change" becomes "What are the main causes of climate change?"). You'll now read
to find answers.

95



FAN, TA'LIM, TEXNOLOGIYA VA ISHLAB CHIQARISH
INTEGRATSIYASI ASOSIDA RIVOJLANISH ISTIQBOLLARI
RESPUBLIKA ILMIY-AMALIY JURNALI
VOLUME-2, ISSUE-10
While-Reading (Active Engagement with the Text). The goal is to monitor

comprehension, interact with the material, and construct meaning as you go. This is
where you "digest" the content.

Annotate/Mark the Text: Underline key ideas, circle unfamiliar words, write
questions or comments in the margins (or use digital tools). Don't highlight
everything! Be selective.

Check Predictions & Answer Questions: Confirm or revise your pre-reading
predictions. Find answers to the questions you posed.

Summarize Periodically: At the end of a section or paragraph, pause and
summarize the main point in your own words. ("So, the author is.saying that...")

Visualize: For narratives or processes, create mental imagesgFor arguments, try to
sketch out the logical structure. 4

Clarify Confusions: If something is unclear, don't ju
sentence/paragraph, look at context clues for word
research it later.

Summarize & Synthesize: Write or tell someone a concise summaw of the entlre
text's main ideas. Go further by synthesizing—how do the ideas ‘connect to, form a
bigger picture? '

Answer Your Questions: Formally answer the questions you generated in the'pre-
reading stage.

Reflect & Evaluate: What was the author's main point? Do | agree? Why or why
not? What was most surprising or significant? How has my thinking changed?

Discuss or Teach: Explaining the material to someone else is one of the best ways to
uncover gaps in your own understanding and reinforce learning.

Apply the Knowledge: Use the information to do something—write an essay, solve
a problem, create a presentation, or make a decision related to the topic.
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Review Annotations: Go back over your notes and marginalia. Organize them into a
study guide, concept map, or outline.

Conclusions

Active reading is not a single technique but a mindful philosophy of engagement.

It replaces the goal of "finishing the text" with the goal of "understanding, evaluating,
and integrating ideas." It is more demanding than passive reading but yields
exponentially greater returns: profound comprehension, long-term retention, and the
development of critical thinking skills essential for academic, professional, and
personal growth. By adopting these principles, the reader ceases to be a mere consumer
of text and becomes an active constructor of meaning.
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Abstract:

an author’s blas evidence, and rellablllty Ultlmately, real world readlng is
reclaiming agency over information. It is about moving from passwe consurt ptloﬁ to
active dialogue with a text, equipping ourselves to solve problems, make decisions,
and build knowledge. In the following sections, we will unpack this,essential toolkit,
providing a guide to not just read, but to read with clarity, purpose;-and "'powe'r in‘the
real world. '

Keywords: active reading, classroom techniques, core active reading, preQreading,
while-reading, post-reading,

Introduction
What is Real-world reading

Real-world reading transcends decoding words on a page. It is the strategic
thinking we employ when scanning a dense contract before signing, distinguishing
credible news from misinformation online, following a technical manual to assemble
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furniture, or immersing ourselves in a biography to understand a different perspective.

It is a survival skill for the information age, essential for professional success, informed
citizenship, lifelong learning, and personal fulfillment. In an age of infinite scrolls, bite-
sized content, and algorithmic feeds, the profound act of deep, engaged reading faces
an unprecedented crisis. We read more words than ever before, yet we comprehend,
retain, and connect with them less. The skills that allow us to analyze a novel,
synthesize a complex report, or critically evaluate an argument are not innate; they are
a toolkit that must be consciously built and maintained. This is the domain of real-
world reading strategies—the active, flexible, and purposeful approaches to written
material that we apply not in a controlled classroom, but in the messy, demanding
landscape of our daily lives.

Core principles ofreal-world reading

Active reading is a deliberate, conscious set of str tpdi'es used to engage deeply
with a text. Unlike passive reading—where informatigh flowsgn one direction from

with, question, and synthesize material. The corerA rinciple i ‘ comprehensmn
retention, and crltlcal analy5|s are not automatic byprod.‘ ' hey ar€ the

nc’:f/““

- Principle: Approach the text with specific questions. Are youteading to uni%stan a
concept, to gather evidence for an argument, to learn‘a procedure or.to *rthue a
viewpoint?

Reading with Purpose and Inquiry. Active readmg beglns before/the first se
is consumed. The reader must establish a goal and adopt an mterrogatlve stancg.

- Practice: Turn chapter titles and headings into questions. For examp'le,‘a section titled
"Causes of the Economic Shift" becomes "What were the causes of:.theeeonomic
shift?" Your reading mission is to find the answers.

The Preview-Predict-Confirm Cycle. This principle structures the reading event.into
a continuous feedback loop.

- Preview: Spend 2-5 minutes surveying the text. Examine the title, author bio, abstract,
introduction, conclusion, headings, subheadings, images, charts, and bolded terms.
This provides a mental framework.

- Predict: Based on your preview, make predictions about the author's main argument,
the structure of the content, and key conclusions.
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- Confirm/Revise: As you read, actively check your predictions against the actual

content. This constant comparison keeps your mind engaged and heightens awareness
of the text's structure.

Strategic Annotation (The ""Marginal Dialogue'). Annotation is the physical
manifestation of an active mind. It externalizes the reader's conversation with the text.

- Principle: The blank margins of a page are a workspace for thinking. Annotation
should be selective and meaningful, not a passive act of highlighting.

- Practice (Using a consistent system like the "Cornell Method" or a personal
shorthand):

- Underline/Circle: Key terms, thesis statements, crucial data.

- Marginal Symbols: Use ? for confusion, ! for 1mp0rtant‘ms1ght ¥ for main idea, —
for connections to other ideas. ‘ '

clear (it C|ICkS) "Clunk" means comprehension has broken down (you've hit a clur k)
When you encounter a “clunk,” you must deploy a fix=up strategy re-read the
paragraph, read ahead for context, or look up a key term.

Synthesis and Connection-Making. Information in isolation is easily forgotten.
Active reading seeks to integrate new knowledge with existing knowledge.

- Principle: Deep learning occurs when new information is connected to prior
knowledge and across different parts of the text itself.

Practice:

- Text-to-Self: "How does this concept relate to my own experiences or prior
knowledge?"
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- Text-to-Text: "How does this argument compare or contrast with what another

author said?"

- Text-to-World: "What real-world examples or current events illustrate this
principle?"

- Create graphic organizers like concept maps, Venn diagrams, or timelines to
visualize relationships.

A 4-Phase Framework for Integration
Phase 1: Diagnosis & Context Mapping
Before choosing a strategy, deeply understand the environment.

- SWOT Analysis: Identify internal Strengths and Weaknesses external Opportunities
and Threats. @

- PESTLE Analysis: Scan the Political, Economic, Sqg A
Environmental landscape. ‘

- Root Cause Analysis: Ask "Why?" repeatedly ( .;:'.‘."f
symptoms. i

- Stakeholder Mapping: Identify who is affected, tho has 1 ,."]‘:‘
motivations are.

Strategic Selection & Adaptation A \
Choose and tailor strategies to your specific context.

- Benchmarking: Look at best practices from analogous lndustrues (not jUSt d|rect
competitors). How does Disney's customer service strategy apply-to.a hospltal’? |

- Portfolio Approach: Don't rely on one strategy. Combine them (e.g., a cost-leadership
strategy for one product line and a differentiation strategy for another).

- Adapt, Don't Adopt: A strategy that worked for Netflix won't directly work for a local
library. Adjust for scale, resources, and culture.

- Scenario Planning: Have a "Plan B" (and C) for different futures (e.g., "What if a key
supplier fails?" "What if demand doubles overnight?").

Execution & Integration

This is where most strategies fail. Integration is key.
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- OKR Framework: Set Objectives and Key Results. This aligns strategy (Objectives)

with measurable outcomes (Key Results) for teams and individuals.

- Hiring & Culture: Align hiring, incentives, and daily rituals with the strategy. A
strategy focused on innovation requires psychological safety and tolerance for failure.

- Technology as an Enabler: Use tech (CRM, ERP, Al analytics) to enable the strategy,
not drive it. The tool serves the plan.

- Pilot Programs: Test the strategy on a small, controlled scale. Learn, iterate, and then
scale.

Monitoring & Agile Evolution

Real-world conditions change. Build feedback loops.

- Lead & Lag Indicators: Track both lag indicators (resuls, ‘
lead indicators (activities that drive results, like custom

11ke quarterly profit) and
satlsfac on scores)

- Regular Review Cycles: Use quarterly business re ews

Rs) tofassess progress,
not just annual plans. i 4

should be paused or abandoned. tf\ i

- Feedback Channels: Create formal (surveys, ciata) and 1nf0rn;ml (Igader

)

arounds") ways to hear from the front lines. 2 \
Real-World Examples '
Domain Classic Strategy Real-World Integration Tactics

Business Digital Transformation Not just buying software. 1) Start witmh' a single bain
point (e.g., manual invoicing). 2) Choose a user-friendly tool. 3) Tramn:a:"ehampion”
in each team. 4) Phase out the old process only after the new one works.

Marketing Content Marketing Not just blogging. 1) Use tools like AnswerThePublic
to find real customer questions. 2) Create a pillar page answering them. 3) Repurpose
content into short videos, podcasts, and social snippets. 4) Use SEO data to double
down on what works.

Personal Skill Development Not just "learn to code.” 1) Diagnose: "'l need data analysis
for my marketing job." 2) Select: Learn Python for automation, not web development.
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3) Integrate: Use it for 30 mins daily on a real work report. 4) Evolve: Move from

basics to libraries like Pandas, then build a dashboard.

Public Policy Reduce Traffic Congestion Not just "build more roads." A real-world
integrated strategy: 1) Incentives for off-peak travel (economic). 2) Reliable public
transport (investment). 3) Remote work policies (corporate partnerships). 4) Bike lanes
(infrastructure).

Integrating real-world strategies is a dynamic process, not a one-time event. It requires
a balance of rigorous analysis and agile execution, with a constant feedback loop
linking the two. The most elegant strategy is worthless without considering the people,
processes, and constraints of reality. Start with a clear diagnosis, tailor your approach,
execute with people in mind, and be ready to pivot based on evidence.

Conclusions

In a world saturated with information, the ability to effegtively iS40 Ionger a
passive academic exercise but an active,

instructional manuals. These strategies, such as sklmmlng for rel
deeper understanding, crltlcally evaluatlng sources, and synthe"" [

reading more, but about readmg smarter. It transforms readmg froma task tool3
a tool for professional success, personal growth, and mformed cmzen‘hlp By
intentionally cultivating these adaptable skills, we equip ourselves to confldently
handle the information challenges of the 21st century, extracting true, meaning and
utility from the written word in all its forms. The goal is clear: to become, noet just
literate, but discerning, strategic, and empowered readers in every facet of our-lives.
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Abstract:

second Ianguage acquisition research, analyze 5he|r |pract|f " ‘
dlfferent language Skl||S (Ilstenlng, speaklng readﬁ'ng, and wntlng

aids are not merely optional enhancements but |nd|spensable components of ffectfve
learner-centered, and successful foreign language instruction in. the 21st century. The
process of acquiring a foreign language presents a unique ‘cognitive and ‘cultural
challenge, requiring learners to navigate unfamiliar phonetic, gram"mati(;al, and
semantic landscapes. In this complex journey, the traditional model of instructor-
centered instruction, relying predominantly on textbooks and verbal explanation, has.
increasingly proven insufficient to meet the diverse needs of modern learners. This
realization has propelled teaching aids from a peripheral supplementary role to a central
position in contemporary pedagogical practice.

Keywords: Foreign language teaching (FLT), language teaching materials
instructional materials , language learning tools
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Introduction

The Role of Teaching Aids in Foreign Language Teaching

Teaching aids are not merely decorative or occasional additions to the language
classroom; they are fundamental tools that shape the learning process. Their primary
role is to bridge the gap between abstract language concepts and concrete
understanding, thereby making language acquisition more effective, engaging, and
accessible. Their roles can be categorized as follows:

Cognitive and Psychological Roles

Facilitate Comprehension and Retention: Aids provide visual, auditory, and
Kinesthetic stimuli that help learners understand and internalize new vocabulary,
grammatical structures, and phonetic patterns. A picture, a chart, or a physical object
(realia) creates a direct mental link to a word, bypassing ff""”bersome translation.

fm: aterial§ (like games,
. relaxed learner

aid visual Iearners and role-play props engage kme$thet|c Iearners e‘f suri
is left behind.

- Enhance Motivation and Interest: Colorful, novel, and lnteractlve alds break | |

monotony of textbook-only instruction. They spark curiosity and make less@ns more
enjoyable, which is crucial for sustaining long-term effort in Ianguage learning.

Linguistic and Communicative Roles

Provide Authentic Context and Culture: Authentic aids (menus, news clips', street
signs, films) expose learners to language as it is used in real-life situations and by native
speakers, including cultural nuances, slang, and non-verbal cues.

- Stimulate Communication and Interaction: Aids are often the catalyst for speaking
and writing. A picture prompt can generate description, debate, or storytelling. A
problem-solving game forces negotiation and collaborative language use.

- Focus on Specific Language Skills & Systems:
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- Vocabulary: Flashcards, word walls, and image-based software for presentation and

drilling.

- Grammar: Charts, color-coded diagrams, and animations to visualize tense systems
or sentence structure.

- Pronunciation: Audio recordings, phonetic charts, and speech visualization software
for modeling and practice.

- Listening: Podcasts, songs, and videos with varying accents and speeds.

Speaking/Conversation: Role-play cards, dialogue prompts, and simulation
software.

- Reading/Writing: Graded readers, online texts, and tools for'collaborative writing.

Practical and Pedagogical Roles

(e.g., vocabulary lists with pictures) or additional‘challc"é’nges& [
authentic articles or complex problem- solvmg tasks) ,.
Management: Clear visual schedules, timer apps,‘and’ grouplng t@ols
cards) help organize activities smoothly and transition’ ‘between tasks | ma
instructional time. Act as a Scaffolding Tool: Aids prowde temporary suppor
gradually removed as learners become more proficient. For example;a speaking frame
with sentence starters can be used initially and later withdrawn as students gain
confidence. Characteristic of no-stress methods

Teaching aids can be classified along multiple dimensions. The most commen,and
useful classifications are based on sensory experience, technology level, ‘and
operational method.

Classification by Senses (Sensory Experience). This is the most fundamental
classification, based on which senses the aid primarily engages.

Visual Aids: Appeal to the sense of sight. Examples: Chalkboard/Whiteboard, Charts,
Graphs, Posters, Maps, Flashcards, Models, Real Objects (Specimens), Textbooks,
Slides, Silent films, Infographics.
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- Audio Aids: Appeal to the sense of hearing. Examples: Radio, Audio Recordings

(Podcasts, MP3s), Gramophone, Language Labs (audio component), Music and Sound
Effects.

- Audiovisual (AV) Aids: Engage both sight and hearing simultaneously. Examples:
Television, Films/Movies, Documentary Videos, YouTube clips, Interactive
Whiteboards with sound, Animations.

- Audio-Visual-Tactile/Kinesthetic (Multi-sensory): Engage more than two senses,
often including touch or movement. Examples: Models (to be handled), Simulators
(flight, driving), Scientific Lab Equipment, Interactive 3D Models (on touchscreens),
Role-play kits, Virtual Reality (VR) experiences.

Classification by Technology Level. This classification Iooks at the complexity of
technology involved. -

- Traditional (Non-Projected) Aids: Simple,

PrOJector, Document Camera (Visualizer), P 4

laptops/tablets).

- Electronic/Digital Aids: Require electricity and digital‘éomponen‘ts 'fhey form e
core of modern educational technology. Examples: Computer/Laptop, eractive
Whiteboard (IWB), Tablets, Educational Software & Apps, PowerPomt/GoogIe Slldes
Simulations, E-books, Online Platforms (LMS like Moodle, Geogle:Classroom).

Classification by Operational Method (How they are used).This foctses on the
nature of interaction between the learner and the aid.

- Hardware: The physical equipment or devices used to present information. Examples:
Projector, Computer, Microscope, Whiteboard, Radio, Tablet, VR Headset.

- Software: The content or programs that run on the hardware. Examples: PowerPoint
file, Educational video, Simulation software, Mobile app, Audio podcast file,
Website/URL.

109



FAN, TA'LIM, TEXNOLOGIYA VA ISHLAB CHIQARISH
INTEGRATSIYASI ASOSIDA RIVOJLANISH ISTIQBOLLARI
RESPUBLIKA ILMIY-AMALIY JURNALI
VOLUME-2, ISSUE-10
Classification by Degree of Abstractness (Concrete < Abstract). Based on Edgar

Dale's "Cone of Experience,” moving from direct, hands-on experience to purely
symbolic communication.

- Direct & Purposeful Experience: Doing the real thing (e.g., gardening, a science
experiment).

- Contrived Experiences: Models, simulations, and mock-ups that represent reality.
- Dramatized Experiences: Role-plays, plays, puppetry.

- Demonstrations: Seeing a process performed by an expert.

- Study Trips (Field Visits): Visiting a relevant location.

- Exhibits: Displays, museums, dioramas.

- Educational Television & Films: Moving images with

* Radio, Recordings, Still Pictures (Photos, Charts): Sfati

- Visual Symbols: Diagrams, sketches, graphs.

challenges. Enhance don't distract: Ensure the aid clarlfleﬁ rather thén ca
topic. }

Integration with Pedagogy

Plan integration thoughtfully: Incorporate aids into lesson ‘structure *‘don't just ladd
them. Complement teaching methods: Use aids that align withyeur mstructronal
approach.Prepare transitions: Smoothly move between aids and other actlvrtles

Appropriateness & Relevance

Age/level appropriate: Match complexity to learners' developmental stage. Culturally
relevant: Use examples and contexts familiar to students. Contextually suitable:
Consider physical environment and available resources.

Preparation & Technical Readiness
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Test beforehand: Check functionality, visibility, and audio before class. Prepare

backup plans: Have alternatives if technology fails.Organize materials: Arrange aids
for easy access during lesson.

Student Engagement & Interaction

Promote active learning: Design activities requiring student interaction with
aids.Encourage manipulation: Where possible, let students handle physical aids.Foster
collaboration: Use aids as tools for group work and discussion.

Multisensory Approach

Engage multiple senses: Combine visual, auditory, and tactile elements. Balance
modalities: Cater to different learning styles without overwhelming.Reinforce through
repetition: Present key concepts through different sensory channels.

Simplicity & Clarity

Avoid clutter: Use minimal text and clear visuals.Fo
essential information.Use clear labeling: Ensure 1
understandable.

Timing & Pacing

processing time: lee students time to absorb mformatlon from aids
not needed: Put aids away once their purpose is served.

Assessment & Reflection

Check understanding: Use aids to assess student comprehension. Evaluate
effectiveness: Reflect on what worked and what didn't.Seek student feedback Ask
learners which aids helped them most

Accessibility & Equity

Ensure all can access: Consider students with different abilities. Provide alternatives:
Offer different ways to access the same information.Avoid bias: Review aids for
inclusive representation.

Implementation Tips:

Start simple: Begin with one well-used aid before incorporating multiple. Practice
moderation: Don't overload lessons with too many aids. Maintain focus: Keep the
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learning objective central, not the aid itself.Develop proficiency: Become comfortable

with aids before using them in class. Update regularly: Refresh outdated materials to
maintain relevance

Teaching aids are tools to enhance learning, not replacements for effective teaching.
The most sophisticated aid cannot compensate for poor instructional design, but a
simple, well-chosen aid used strategically can significantly improve understanding and
retention.

Conclusions

The effective integration of teaching aids in Foreign Language Teaching (FLT) is not
merely a supplementary technique but a fundamental pillar of modern communicative
and competency-based approaches. As explored throughout this article, teaching
aids—ranging from traditional flashcards and realia terdigital smultimedia and
interactive platforms—serve as indispensable brldge.’oelween abstract: linguistic

e

concepts and tangible, meaningful use.

problem-solving, and cultural inquiry.

The most significant takeaways underscore that success liesinot,in the techr"lolog'.'i'cal
sophistication of the aid, but in its purposeful application. Effective,aids lower: the
affective filter, motivate learners through engagement and variety, cater'to ‘diverse
learning styles, and provide crucial scaffolding that guides learners fromsupported
practice to independent fluency. They empower teachers to create immersive mini-=
environments where students can interact with the language in a low-risk, high-impact
setting.

Ultimately, the future of FLT will continue to evolve with emerging technologies, from
Al-driven language apps to virtual reality simulations. However, the foundational
principles remain constant: teaching aids must be purpose-driven, student-centered,
and seamlessly integrated into a coherent pedagogical framework. By thoughtfully
harnessing the power of these tools, educators can move beyond teaching a language
as a system of rules, and instead, cultivate confident, competent, and culturally aware

112



FAN, TA’LIM, TEXNOLOGIYA VA ISHLAB CHIQARISH
INTEGRATSIYASI ASOSIDA RIVOJLANISH ISTIQBOLLARI
RESPUBLIKA ILMIY-AMALIY JURNALI
VOLUME-2, ISSUE-10

communicators ready for a globalized world. The judicious use of teaching aids,

the
em

refore, is the key to unlocking not just linguistic proficiency, but also the joy and
powerment that come with true intercultural communication.
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Abstract:

platforms |nteract|ve learning management systems and authentlé audi

for classroom implementation. The findings show that technology not anly nhan(ces
learner motivation but also improves listening accuracy, wlearner autonomy,
comprehension speed, and overall communicative competencex.The artl,cle concludes
with recommendations for teachers on how to effectively incorporate teo'hnology into
their listening instruction to achieve meaningful learning outcomes. ‘

Keywords: Listening comprehension, educational technology, digital Iearning tools,
English language teaching, multimedia learning, online platforms, Al-based
instruction.

Introduction

Listening comprehension is a major component of English language proficiency
and serves as the foundation for successful communication. In traditional classroom
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settings, listening activities typically rely on textbooks, teacher-led instruction, or

audio CDs, which often provide limited exposure to authentic language. With the rapid
advancement of technology, however, educators now have access to a wide variety of
digital tools that enhance listening practices and make learning more interactive and
flexible. In modern English classrooms, students benefit from exposure to real-world
audio materials, interactive tasks, and personalized learning opportunities. This shift
reflects the broader trend toward technology-enhanced learning (TEL), where digital
resources are integrated into teaching to improve learning outcomes. As students
increasingly use smartphones, tablets, and computers, technology becomes not only
relevant but essential for promoting effective listening comprehension.

1.Authentic Exposure

Technology allows learners to access authentic spoken English; such as news
reports, interviews, podcasts, and conversations. Ex)sure tos real-life< English
enhances comprehension of natural speech patterns' ntonation, and accents that
textbooks cannot provide.

2. Increased Interactivity

down speech—allowing more individualized Iearn{ng Interaql'lﬁve
feedback also enhance comprehension and retentloh | !

3. Improved Motivation

Students today are digital natives. Using techno|ogy in learning |
engagement and motivation. Multimedia resources such ‘as V|deos anlmatlons and
interactive exercises help maintain students’ interest in listening tasks. %,

4. Variety and Flexibility

Technology offers an unlimited variety of materials from different contexts,
topics, and difficulty levels. Learners can practice anytime and anywhere, making
listening practice more flexible and self-directed.

5. Support for Different Learning Styles

Visual learners benefit from video-based listening activities, while auditory
learners benefit from podcasts and audio tracks. Technology supports differentiated
instruction and inclusive learning.
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Effective Technological Tools for Teaching Listening

1. Mobile Applications
Mobile apps such as Duolingo, BBC Learning English, ELSA Speak, and
HelloTalk offer structured listening activities, pronunciation practice, and
comprehension exercises. These apps encourage self-paced learning beyond the
classroom.

2. Video-Based Platforms

Platforms like YouTube, TED Talks, Coursera, and Khan Academy contain
thousands of educational videos with customizable subtitles. Teachers can use these
videos to expose students to academic English, storytelling, interviews, and real-life
communication.

3. Podcasts and Audio Resources

Podcasts are increasingly popular for enhancingisteni § skills. Programs.like
pro icle Iearners with

organized and systematic.
5. Artificial Intelligence and Speech Technology

Al-powered tools—including speech recognition software, intelligent\tutoring
systems, and chatbot-based assistants—offer instant feedback on pronunciation,
fluency, and comprehension. These technologies personalize learning and  help
students identify errors in real time.

Strategies for Integrating Technology into Listening Instruction
1. Blended Learning Approach

Teachers can combine traditional listening activities with digital tools to achieve
balanced and comprehensive listening practice.
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2. Task-Based Learning with Technology

After listening to audio or watching videos, students can complete tasks such as
summarizing, answering questions, or discussing the content in groups. This ensures
active engagement with the material.

3.Use of Subtitles and Transcripts

Subtitles and transcripts support comprehension, especially for lower-level
learners. However, teachers should gradually reduce dependence on subtitles to
improve listening accuracy.

4. Encouraging Independent Learning

Teachers can assign online listening materials as homewaork to develop learners’
autonomy. Students can maintain digital listening journals to reflect on'their progress.

&7

5. Continuous Assessment

Challenges and Considerations

Despite its benefits, integrating technolog
presents challenges:

y. into Ilstenmtf.j instructior
-;;‘.5!“ il i ‘;,r'
Limited access to devices or internet in some learning envifonmlgnts |
Digital literacy issues among teachers or students “
Overreliance on technology, which may reduce teacher-student interactidn_
Difficulty selecting appropriate materials aligned with learning objectives

Teachers must therefore plan technology use carefully and ensure that digital tools
enhance—not replace—pedagogical goals.

Conclusion

Technology has become an essential component of modern English language
teaching, particularly in the development of listening comprehension skills. It
provides learners with authentic materials, increases motivation, fosters learner
autonomy, and offers personalized learning experiences. When thoughtfully
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integrated, digital tools can greatly improve comprehension, engagement, and overall
communicative competence. Teachers are encouraged to select suitable technological

resources, apply effective strategies, and continually evaluate their impact on
learners’ progress. As technology continues to evolve, its role in listening instruction
will become even more significant, offering new opportunities for innovation and
improved learning outcomes.
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Abstract:

interactionist, souocultural and usage- based pers@ectl\{es t
researchers have attempted to explain the mternal and external fa

Systems Theory. Through comparlson of these theoretical frameworks the d scuss'non
emphasizes that SLA is a multi-layered process encompassing Imgmstlc cognltlve
social, and emotional dimensions. The paper concludes that*no smgle theory fully
explains SLA; instead, an integrative, interdisciplinary understanding.is necessary,to
account for the diverse pathways through which learners develop second language
competence. ‘

Keywords: Second Language Acquisition (SLA), Behaviorism, Innatism, Krashen,
Interactionism, Sociocultural Theory, Cognitive Approaches, Noticing Hypothesis,
Output Hypothesis, Usage-Based Models, Dynamic Systems Theory.

Introduction

Second language acquisition (SLA) is a field that investigates how people learn
languages other than their mother tongue. The process may occur naturally, such as
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during immigration or early childhood exposure, or through formal classroom
instruction. Because individuals differ in age, motivation, aptitude, learning
environment, and social identity, SLA is inherently complex. Over the past century,
scholars have sought to understand why some learners progress rapidly while others
struggle, what processes underlie language development, and how teaching can best
support acquisition. Theories of SLA have emerged from diverse disciplines—
including psychology, linguistics, cognitive science, sociology, and education—and
each highlights different aspects of the learning experience. Understanding these
theories is crucial for teachers, researchers, and policymakers, as theoretical insights
guide instructional methods, curriculum design, and assessment practices. This article
expands on earlier work by providing an in-depth, critical examination of the major

SLA theories and their contributions to the field.

1. Behaviorist Theory

believed to create bad habits.
Strengths: Laid the foundation for audio-lingual te&chlng methods 4
Highlighted the importance of practice, drills, and external remforcemen, .
Useful for mastering pronunciation and basic sentence patternsi,

Limitations: Does not acknowledge creativity in language use. |

Ignores internal mental processes and cognitive development. |
Overly mechanical and not aligned with natural language acquisition.

Although behaviorism is no longer dominant in SLA research, its legacy remains in
classroom techniques such as repetition drills and pattern practice.

2. Innatist / Nativist Theory

Noam Chomsky challenged behaviorism by proposing that humans are
biologically equipped with an innate language acquisition device (LAD). Although
primarily addressing first language learning, innatism strongly influenced SLA by
suggesting that learners possess internal mental structures that guide language
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development. More recent innatist models, including Universal Grammar (UG), argue

that certain grammatical principles are universal and accessible to language learners.
Strengths: Explains learners’ ability to generate infinite sentences from limited input.
Highlights the natural, rule-governed development of grammatical structures.

Offers insight into why children learn languages more easily than adults.
Limitations: Difficult to empirically test UG in adult SLA.

Minimizes the role of environment, interaction, and social context.

Does not fully address fossilization (long-term grammatical errors).

The innatist perspective remains influential in explaining syntactic development,
though many scholars combine it with cognitive and soual theorles

3. Krashen’s Monitor Model

Draws attention to emotions, attitudes, and psychologlcal barrlers )
Influenced communicative language teaching. \, |
Limitations: Difficult to validate or falsify scientifically.
Underestimates the importance of output (speaking/writing).
Assumes instructional correction has limited value.

Despite criticisms, Krashen’s work remains widely cited, especially in discussions of
immersion and naturalistic learning.

4. Cognitive Approaches

Cognitive theories view language learning as a mental process similar to acquiring
other types of knowledge. Key ideas include:

a. Information Processing Theory
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Learners gradually transform input into long-term knowledge through practice and

automatization.

b. The Noticing Hypothesis (Schmidt)

Learners must consciously notice linguistic features in the input for acquisition to
occur.

c. The Output Hypothesis (Swain)

Producing language (speaking and writing) pushes learners to test hypotheses, notice
gaps, and refine accuracy.

d. Working Memory Models

Individual differences in memory capacity influence vocabulary .and grammar
learning.

Strengths: Explains differences between learners.
Supported by empirical studies in psychology and

)

Provides insights into attention, memory, and Iearf_’mg S
A
Limitations: Can overlook social and cultural dimeé'?sion ‘
Often focuses more on individual cognition than re&l-hfepomﬁnum“
A | |

5. Interactionist Theories

Interactionism argues that communication ‘is “essential for
development. According to Long’s Interaction Hypothesis, neg(;;ti_ation of meaning—
clarifying misunderstandings, asking for repetition, reformulating state"me‘nts—makes
input more comprehensible and facilitates learning. Gass and Mackey. further,argue
that interaction leads to noticing, while Swain emphasizes the importance of oijtput.'

Strengths: Strong empirical support from classroom and naturalistic studies.
Highlights the value of conversation and corrective feedback.

Integrates both cognitive and social elements.

Limitations: Interaction does not guarantee acquisition.

Learners with low proficiency may struggle to benefit from negotiation.

Interactionist research has significantly influenced task-based language teaching.
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6. Sociocultural Theory

Rooted in Vygotsky’s work, sociocultural theory argues that learning occurs
through social interaction, collaboration, and mediation. Language develops first
through social communication and later becomes internalized. Key concepts include
the Zone of Proximal Development (ZPD), scaffolding, and mediated learning.

Strengths: Emphasizes real-world communication and cultural context.

Explains how identity, motivation, and community shape learning.

Useful for designing collaborative classroom activities.

Limitations: Does not always specify how linguistic knowledge is acquired internally.
Harder to apply in highly structured or grammar-focused environments:

Sociocultural theory is influential in modern com

,'T'}I'ﬁcative and project-based
teaching. 2

7. Usage-Based and Emergentist Approaches

Recent theories view language as emergm’
build linguistic knowledge by recognizing freqUent ,
abstracting rules. Construction Grammar and Conrfectlomlsm ‘J’

Strengths: Supported by corpus linguistics and statlstlcai learmng resear :
Explains gradual development of grammar through repeated exposure |
Limitations: Less focused on innate mechanisms. | |
May not fully explain rapid acquisition seen in young children,

8. Complex Dynamic Systems Theory (CDST)

CDST views language development as nonlinear, variable, and sensitive to many
interacting factors. Learning is not a steady progression but fluctuates over time.

Strengths: Reflects the complexity of real-life learning.
Accounts for individual differences and variability.
Limitations: Difficult to apply to classroom practice.

Hard to test experimentally.
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Conclusion

Second language acquisition is a multifaceted process involving biological
predispositions, cognitive mechanisms, social interaction, cultural context, and
emotional factors. Behaviorism explains habit formation; innatism underscores internal
linguistic structures; Krashen highlights input and affect; cognitive theories focus on
mental processes; interactionism stresses communication; sociocultural theory
emphasizes social mediation; usage-based approaches illuminate the role of patterns;
and dynamic systems theory portrays development as complex and nonlinear. No
single theory fully captures the richness of SLA. Instead, an integrative perspective—
embracing linguistic, cognitive, social, and emotional dimensions—is necessary for a
comprehensive understanding of how learners acquire a second language. Such an
approach is not only academically sound but also practlcal for educators seeking to
support diverse learners in varied contexts. o
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IMMUNITY AND INFECTIOUS DISEASES: THE EXPERIENCE OF
COVID-19

Kudratova Nozanin Bakhtiyarovna
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Abstract: This thesis provides a comprehensive analysis of the complex interplay
between the human immune system and SARS-CoV-2, the virus responsible for the
COVID-19 pandemic. The central objective is to synthesize theeritical immunological
lessons learned from this global health crisis, focusing on the dual nature of the immune
response: its essential role in viral clearance and recov‘ and its potential to cause
severe immunopathology Additionally, it explor 'the ”nomena of waning

concludes that the COVID-19 pandemic has sef‘\/ed :’I"
experlment profoundly advancing our understandmg ' of

evasion, viral varlants pandemic preparedness
Main section

The COVID-19 pandemic, caused by the novel betacoronavirus SARS-CoV-2,
has been the defining global health crisis of the 21st century. Beyond its staggering
morbidity and mortality, it has constituted an unprecedented, large-scale experiment in
human immunology. The disease spectrum, ranging from asymptomatic infection‘to
fatal multi-organ failure, is a direct reflection of the heterogeneous and sometimes
unpredictable interaction between the virus and the host immune system.!
Understanding this interaction has been paramount for developing diagnostics,
effective treatments, and prophylactic vaccines. The pandemic has forced a rapid
acceleration of immunological research, validating decades of fundamental science
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while exposing critical gaps in our knowledge, particularly regarding immune

dysregulation and the durability of protective responses.

The Immunological Course of SARS-CoV-2 Infection: A Double-Edged Sword.
The clinical outcome of COVID-19 is largely determined by the kinetics, magnitude,
and quality of the host immune response, which follows a multiphasic trajectory.

The initial encounter occurs in the respiratory epithelium. SARS-CoV-2 enters
cells primarily via the angiotensin-converting enzyme 2 (ACE2) receptor. Early
containment hinges on the innate immune response. Intracellular recognition of viral
RNA by pattern recognition receptors (e.g., RIG-I, MDAJS) should trigger a robust type
| interferon (IFN-a/B) response.? Type I interferons inducé an antiviral state in
neighboring cells, upregulate antigen presentation, and orchestrate the subsequent
adaptive response. :

threatening disease, highlighting the non- redundant roIe '
mechanism.? I

Successful control of infection requires the trmely engagement of :’
immunity. i

* Humoral Response: Virus-specific B cells producetimmunoglobulin M (IQ'I\/I),
followed by IgG and IgA antibodies. Neutralizing antibodies (nAbs):targeting the viral
Spike (S) protein, particularly the Receptor-Binding Domain (RBD),are erucial, They
block viral entry into cells and are a key correlate of protection against severe.disease.
However, antibody titers, especially mucosal IgA, can wane significantly within
months post-infection.

* Cellular Response: CD4+ and CD8+ T cells are essential for viral clearance
and provide long-term memory. SARS-CoV-2-specific T cells emerge in concert with
or even before antibody responses and are directed against a broader range of viral
proteins (Spike, Nucleocapsid, Membrane).* Importantly, robust and polyfunctional T
cell responses have been associated with milder disease, and pre-existing cross-reactive
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T cells from previous common cold coronavirus exposures may modulate disease

severity in some individuals.

The Pathological Phase: Hyperinflammation and the "Cytokine Storm". In a
subset of patients, typically in the second week of illness, the immune response
becomes dysregulated, shifting from a protective to a destructive role. This is
characterized by a state of systemic hyperinflammation misleadingly termed a
"cytokine storm," though it more precisely involves broad immune cell activation and
dysregulation.

* Key Features: Marked elevation of pro-inflammatory cytokines (IL-6, TNF-a,
IL-1PB) and chemokines. Massive infiltration of monocytes, neutrophils, and T cells into
the lungs, causing diffuse alveolar damage. Activation of the'coagulation cascade,
leading to microthrombi. This immunopathology is the grimary driver of acute
respiratory distress syndrome (ARDS), multi-organ failu g’.}'and death.

maladaptive immune response is life-saving, W|thout
clearance. | |

platforms—mRNA (Pfizer-BioNTech, Moderna) and adenovwal \vector (AstrZeneca
Johnson & Johnson)—were designed to elicit a focused immUne response against the
SARS-CoV-2 Spike protein. )

* Immunological Principles: These vaccines brilliantly mimic natural, mfection
by instructing host cells to produce the Spike antigen, leading to its presentation, via
both MHC | and MHC 11 pathways. This stimulates potent neutralizing antibodies and
a robust Thl-skewed CD4+ T cell and CD8+ cytotoxic T cell response. The use.of
novel lipid nanoparticles (MRNA) or viral vectors provides intrinsic adjuvant effects,
driving strong innate immune activation necessary for a potent adaptive response.

* Correlates of Protection: Large-scale trials and real-world studies established
that high levels of anti-Spike 1gG and, more specifically, neutralizing antibody titers
are strong correlates of protection against symptomatic infection. However, T cell
responses are critical for preventing severe disease, hospitalization, and death,
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particularly as antibody levels wane or against variants that partially escape

neutralization.’

*  Impact on Variants and Immune Evasion: The emergence of variants of
concern (VoCs) like Delta and Omicron highlighted viral immune evasion. Omicron,
with its numerous Spike mutations, demonstrated significant escape from vaccine-
induced neutralizing antibodies, leading to increased breakthrough infections.
However, vaccination continued to provide strong protection against severe outcomes,
a testament to the durability and breadth of the T cell memory and residual humoral
Immunity.

Lasting Immunological Imprints and Unanswered Questions - The pandemic has
left a legacy of crucial immunological insights and unresolved puzzles.

* Long COVID/Post-Acute Sequelae of SARS-CoM-2 (PASC): A significant

= 4\

proportion of survivors experlence per3|stent often debil tatlng symptoms Emerglng

dysfunctional neurological signaling. Unravellng}‘
COVID remains a major research priority.

repertowes This has |mpI|cat|ons for booster vaccination strategles

*  Qriginal Antigenic Sin/Imprinting: There is cencernythat initial | lmmune
priming by ancestral-strain vaccines or early variants might hias, future responses,
potentially limiting the ability to generate optimal antibodies against nevel variants.
This influences strategies for updating vaccine compositions. ;

Conclusion

The COVID-19 pandemic has been a profound and painful lesson in human
immunology, vividly illustrating the delicate balance between protective immunity and
pathological inflammation. The rapid scientific response decoded the virology of
SARS-CoV-2 and delineated the immunological determinants of disease severity, from
the critical early type | interferon defense to the destructive late-phase
hyperinflammation. This knowledge directly informed life-saving therapeutic
strategies centered on immunomodulation.
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Most triumphantly, decades of foundational research in vaccinology, genomics,

and structural biology culminated in the deployment of safe and highly effective
vaccines at an unprecedented pace. These vaccines have unequivocally demonstrated
that inducing robust neutralizing antibodies and T cell memory against a single viral
protein can prevent severe disease and death on a global scale, even in the face of
evolving viral variants.

Key takeaways for the future include: 1) The paramount importance of early
innate immune responses, particularly type | interferon, in determining disease
trajectory; 2) The critical role of T cell immunity as a bulwark against severe disease
when humoral immunity is challenged; 3) The necessity for pan-coronavirus or variant-
proof vaccine strategies that induce broader protection; and 4) The urgent need to
understand and treat post-viral immunological syndromes likesL.ong COVID.

«19 has not only mitigated a
Jjanced the fields«of virology,

Ultimately, the immunological experience of COVI
catastrophic pandemic but has also fundamentally ad
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BOSHLANG‘ICH SINFLARDA KREATIV METODLAR ASOSIDA
DARSLARNI TASHKIL ETISH

Ismoilova Baxor
Termiz davlat pedagogika instituti
Boshlang‘ich ta’lim yo‘nalishi talabasi
IImiy rahbar Boynazarova Nilufar tilovmurot gizi
Termiz davlat pedagogika instituti o‘qituvchisi

Annotatsiya

Mazkur fikr-maqolada boshlang‘ich sinflarda darslarni‘kreativ_metodlar asosida
tashkil etish masalasi zamonaviy pedagogik talablar gj,'- nazarldan tahlil gilinadi.
Muallif boshlang‘ich ta’lim bosqichida o‘quvchilarg 1 i y tafakkuri, mustaqil
fikrlashi va faolligini rivojlantirishda kreativ c larnig § o‘mj 'bequos ekamm

asoslab beradi. Maqolada kreativ ta’lim tushun'
boshlang‘ich sinf o‘quvchilarining yosh va ps1x01
jarayonida kreativ metodlardan foydalamshmng samarali

éhuanl;moh& "‘ .
metodlarining ta’lim sifati va samaradorligini OShll‘lShdagl ahamly' ti
asosida yorltlb beriladi.

Interfaol texnologiyalar, ijodiy topshiriqlar,

ta’lim, pedagogik 1nn0vats1yalar dars samaradorligi.

AHHOTALMSA |

B [JaHHOM CTaTbe-pacCyKIEHUHM PacCMaTPUBAIOTCA BOIPOCHL, ‘OpRaHU3alMu
y4eOHBIX 3aHATHI B HAYAIBHBIX KJIACCaX HA OCHOBE KPEATUBHBIX METOOB 00V UCHHSI.
ABTOp OOOCHOBBIBACT MBICIIb O TOM, YTO IPUMEHEHHE KpPCATUBHBIX METOI0BY
CIIOCOOCTBYET  Pa3BUTHIO TBOPYECKOTO  MBINUICHUS, CaMOCTOSATCIbHOCTH . U
MMO3HABATEIIbHONW AKTHMBHOCTH MJIAIIMX IIKOJIBHUKOB. B cTaThe aHAIM3UPYIOTCS
CYIIHOCTh KPEaTUBHOTO OOYy4YeHHs, €ro TeAaroruyeckue OCHOBBI, BO3PACTHBHIC H
MICUXOJIOTUYECKHE OCOOCHHOCTH y4YallMXCsd HAadalbHOW IIKOJBI, a TaKkKe
3¢ (peKTUBHBIE TyTH HCIOJIH30BAaHUSI KPEATHMBHBIX METOJOB B Y4E€OHOM IMpoIiecce.
Oco6oe BHUMaHUE yAENIACeTCS NHTEPAKTUBHBIM TEXHOJOTUSIM, TBOPUYECKUM 3aJaHUSM,
poOJIEMHOMY OOYUYEHHUIO U UTPOBBIM METOIaM.
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KuroueBble ci1oBa: KpeaTUBHbIE METOJIbl, HAYAJIbHOE 00pa30BaHUE, TBOPUYECKOE

MBIIIJIICHUC, HHTCPAKTUBHOC 06yLICHI/Ie, neJarortdyeCKue NHHOBAIIUN.

Abstract

This analytical article explores the organization of lessons in primary schools based
on creative teaching methods. The author argues that creative methods play a
significant role in developing pupils’ creative thinking, independence, and learning
motivation. The paper examines the concept of creative education, its pedagogical
foundations, age-related characteristics of primary school students, and effective ways
of applying creative methods in the classroom. Special attention is paid to interactive
technologies, creative tasks, problem-based learning, and game-based methods as key
factors in improving the quality of education.

Keywords: creative methods, primary education, creative thinking, interactive
learning, pedagogical innovation.

Kirish

Zamonaviy ta’lim tizimi oldiga qo‘yilayotgan asos

hisoblanadi. Aynan shu davrda o‘quvchilarda o qlshga bo* lgah qi
fikrlash, mustaqll qaror gabul qlllsh ko* nlkmalarl shakllanadl Agar dars
Kreativ metodlar esa o‘quvchini darsmng faol 1sht1r0kchlslga aylantlrlb unng iehki
Imkoniyatlarini yuzaga chigaradi.

Mazkur fikr-maqolada boshlang‘ich sinflarda darslarni kreativ. métodlar ‘asosida
tashkil etishning pedagogik ahamiyati, muallif mulohazalari va ‘metodiktahlillar
asosida yoritib beriladi.

Asosiy gism

kreativ ta’lim tushunchasining pedagogik mohiyati

Kreativ ta’lim — bu o‘quvchilarning ijodiy tafakkurini, yangicha fikrlash
qobiliyatini va mustaqil faoliyatini rivojlantirishga yo‘naltirilgan ta’lim jarayonidir.
Kreativ metodlar o‘quvchilarning mavjud bilimlarini qayta ishlab, ulardan yangi g‘oya
va yechimlar yaratishga undaydi.
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Muallif fikricha, kreativlik tug‘ma xususiyat emas, balki to‘g‘ri pedagogik muhit

orqali rivojlantiriladigan qobiliyatdir. Aynigsa, boshlang‘ich sinf o‘quvchilarida bu
gobiliyatni rivojlantirish uchun qulay imkoniyatlar mavjud. Chunki bu yoshda bolalar:
Erkin fikrlaydi;tasavvuri keng bo‘ladi;o‘yin va ijod orqali o‘rganishga moyil
bo‘ladi.
Shu bois, boshlang‘ich sinflarda kreativ metodlarni qo‘llash nafaqat magsadga
muvofiq, balki zaruriy pedagogik ehtiyojdir.

boshlang‘ich sinf o‘quvchilarining yosh va psixologik xususiyatlari

Boshlang‘ich maktab yoshidagi bolalar faol va qiziquvchan bo‘lib, ularning diqqati
uzoq vaqt bir faoliyatga jamlanmaydi. Shu sababli dars jarayonida monotonlikni oldini
olish, turli faoliyat turlarini uyg‘unlashtirish muhimdir.

Kreativ metodlar:O‘quvchilarning darsga qiziqishini Q@'h‘ifadi

Ularni mustaqil fikrlashga undaydi;O*z fikrini erki odalashga o‘rgatadi.

Muallifning ta’kidlashicha, agar o‘qituvchi ini xato qilishdan
anlshlga X|zmat

qo‘rqmaydigan muhitda tarbiyalasa, bu kreativ fi
giladi.

faolligini;mustaqil garor qabul gilish gobiliyatini r|v01Iant|rad| :

Muallif fikricha, kreativ metodlar orqali tashkil etilgan darslarda bilimlar 0
tomonidan tayyor holatda emas, balki izlanish, muhokamauwva |Jod|y faollyat orqall
o‘zlashtiriladi.

4. Boshlang‘ich sinflarda qo‘llaniladigan kreativ metodlar

Boshlang‘ich ta’lim jarayonida quyidagi kreativ metodlar ayniqsa samarali
hisoblanadi:
Agliy hujum — o‘quvchilarning erkin fikr bildirishini ta’minlaydi;
Rol o‘ynash — mavzuni hayotiy vaziyatlar orqali o‘zlashtirishga yordam beradi;
Muammoli vaziyatlar — o‘quvchini izlanishga undaydi;
ljodiy topshiriglar — tasavvur va fantaziyani rivojlantiradi;
Didaktik o‘yinlar — darsni giziqarli va samarali giladi.

Muallifning fikricha, har bir darsni kichik ijodiy loyihaga aylantirish mumkin.
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5. Kreativ metodlarning ta’lim samaradorligiga ta’siri

Kreativ metodlar asosida tashkil etilgan darslar:
O‘quvchilarning bilimni chuqur o‘zlashtirishiga;
Mulogot madaniyatining rivojlanishiga;
Tangidiy va ijodiy fikrlashning shakllanishiga
Olib keladi.
Muallif shuni alohida ta’kidlaydiki, kreativ metodlar o‘qituvchidan yuqori
pedagogik mahorat va ijodkorlikni talab qiladi. O‘qituvchi o‘zi kreativ bo‘lmasa,
o‘quvchini kreativ qilib tarbiyalay olmaydi.

6. Muallif pozitsiyasi va pedagogik mulohazalar

Fikr-magqola sifatida shuni aytish joizki, boshlang‘ich siftflarda kreativ metodlarni
qo‘llash bugungi kun talabi hisoblanadi. Dars jarayoni iziqa1;1j_ tashkil etish — bu
fagat tashqi bezak emas, balki chuqur pedagogik magsi e

Muallifning qat’iy fikricha, kreativ metodlar:

“o‘quvchini bilim oluvchidan bilim yaratuvchi {:'."

Xulosa |

Xulosa qilib aytganda, boshlang‘ich sinflarda darslarni
tashkil etish o‘quvchilarning shaxsiy va intellektuaﬁ rivo,'lanis ida
ega. Kreativ yondashuv orqali 0 quvchllarda

bosqgichlarida muvaffaqiyatli faoliyat yuritishiga mustahkam zamln yaratadl (;"‘
Foydalanilgan adabiyotlar %
1. Abdullayeva g. Boshlang‘ich ta’lim metodikasi. = tOShkent 2021
2. G*ofurov a. Zamonaviy pedagogik texnologiyalar: —toshkent 2020
3. Davletshin m. Umumiy psixologiya. — toshkent, 2019. '
4. Yakimanskaya i.s. TMYHOCTHO-OPHEHTHPOBAHHOE 0GyUeHHE. — MOCKBA,
2018.
5. Torrance e.p. creativity in education. — new york, 2016.
6. Oecd. Innovative learning environments. — paris, 2019.
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Annotatsiya

Ushbu kurs ishi so‘zlashishdagi to‘siglar va ularniyengishning samarali
strategiyalarini o‘rganadi. Unda ruhiy to‘siglar, masalan, ta,sfhwsh vaishonchsizlik, til
bilan bog‘liq qiyinchiliklar, jumladan cheklangan lugat grammatlk va talaffuz

samarali yondashuvlarni aniqlaydi. Ta’kidlangq’ﬁ strafe
oshirish mashgqlari, lug‘at va grammatika boyitish, talaffuzni
quvvatlovchl flkr mulohazalar va texnologlyadan é)

yaxshilash imkonini beruvchi interaktiv va xavf51z 0! un muh1t1n1
ahamiyatini ko‘rsatadi. y

Kalit so’zlar: so‘zlashish, to‘siglar, strategiyalar, muloqot 1shonch tashvish,
lug‘at, grammatika, talaffuz, til o‘rganish, interaktiv faollyatlar texnologlyadan
foydalangan holda o“qitish.

Abstract

This course paper explores barriers in speaking and effective strategies to
overcome them. It examines psychological obstacles such as anxiety and lack of
confidence, linguistic challenges including limited vocabulary, grammar, and
pronunciation difficulties, as well as environmental and sociocultural factors that affect
oral communication. The study reviews theoretical frameworks, empirical research,
and practical classroom observations to identify effective approaches for improving
speaking skills. Strategies highlighted include confidence-building exercises,
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vocabulary and grammar enrichment, pronunciation practice, supportive feedback, and

technology-assisted learning. The findings emphasize the importance of creating
interactive and safe learning environments that foster active participation and
continuous improvement in oral communication.

Key words: speaking, barriers, strategies, communication, confidence, anxiety,
vocabulary, grammar, pronunciation, language learning, interactive activities,
technology-assisted learning.

INTRODUCTION

One of the most fundamental skills in language acquisition-and communication

Is speaking. It gives people the opportunity to communicate their ideas, voice their
opinions, and engage in productive interactions in social, academic,and professional
settings. However, many learners, including native eakers face challenges in
speaking that prevent them from communicating clea i ntly, and effectively.
mis essentlal for

previous instances of criticism, or anxrety about makmg errors may/ also ontribute

a lack of confidence. Additionally, a restricted lexicon and grammatlcal under andw‘;’g
present major obstacles. Sometimes, a speaker may have trouble expressing thelr
thoughts clearly if they are unable to use the proper terminelogy or form grammatlcally
correct sentences. Due to this constraint, people may overuse, fillers,‘use.a restricted
vocabulary, or use sentences that are broken up, which can make:cemmunieation less
interesting and accurate. Another obstacle is the difficulty of prenunciation.
Mispronunciation can result in confusion, misinterpretation, and a lack of clarity.“I'he
difficulty in understanding, especially for those learning a second language, might be
exacerbated by accent and intonation. Fear of being misinterpreted or judged might
make speakers reluctant to speak, which strengthens the barrier over time.

Psychological obstacles, such as concern of being embarrassed or judged
negatively, may also make it harder to speak. People may be concerned about making
errors, seeming foolish, or offending others, which might result in them withdrawing
from conversations or only participating minimally in discussions. These obstacles are
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frequently caused by societal and cultural conventions surrounding communication,

past experiences, or underlying attitudes. Environmental variables might further
iImpede speech. People may feel discouraged from speaking openly due to noisy
environment, limited practice options, and critical or unsupportive audiences.
Moreover, cultural variations in communication techniques might cause
misunderstandings or prevent involvement, particularly in diverse environments. A
mix of individual tactics, practice, and encouraging learning settings is necessary to
overcome these obstacles. You can boost your confidence by gradually exposing
yourself to speaking situations, using positive self-talk, and recognizing your progress
rather than aiming for perfection. Over time, students can develop confidence and
lessen their anxiety by engaging in group debates, conversations, and public speaking
exercises.

Increasing one's grammar and vocabulary is another, essentlal tactic. Learners can
pick up new vocabulary and sentence patterns by o g Wldely listening to natlve

knowledge in a way that is both active and spontaneous F
necessﬁates dedlcatlon awareness, and practice. Effectlve strat" I

self-analysis. In addition, language labs, phonetlc ‘tralnlng, and speech
help students improve their pronunciation and speak'withimore clarity.

Developing a positive attitude toward mistakes and learning is nece#sary for
overcoming psychological obstacles. Accepting that making mistakes is a nofmal
aspect of learning a language might lessen anxiety and shame:, Teachers, peers, or
conversation partners may provide supportive feedback that boosts.a.student's self-
assurance and encourages them to take chances. Anxiety can also be lessened-by. using
mindfulness strategies, relaxation methods, and increasing exposure to speaking
scenarios. It is just as crucial to establish a positive atmosphere for discussion.
Language clubs, study groups, online forums, and other safe and welcoming
environments promote practice without the worry of criticism. Teachers and facilitators
are essential for modeling effective communication, offering helpful feedback, and
creating engaging activities that encourage participation.

To sum up, there are several obstacles to communication, including linguistic,
environmental, and mental obstacles. Communication problems are caused by a lack
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of self-assurance, a restricted vocabulary, pronunciation issues, a fear of making errors,

and unfavorable environments. But by consciously practicing, increasing one's
vocabulary, building confidence, and fostering supportive settings, one may get over
these obstacles. Using these strategies, learners can improve their speaking abilities,
communicate more effectively, and engage with assurance in a variety of situations,
which will ultimately lead to increased success in their personal, academic, and
professional lives.

LITERATURE REVIEW AND METHODOLOGY

The importance of speaking skills in language competence has long been
understood. Scholars and teachers have stressed that good oral communication requires
not only linguistic proficiency but also self-assurance, cognitive processing skills, and
social skills. Brown (2007) states that speaking is an intgfactive process of ereating
meaning that includes the simultaneous generation, , f'ceptlon and precessing of
information. This perspective emphasizes that speaking iny Ives mteractlng with
others in real-world situations, not just utilizing thé’ propefvocabulary or grammar.
Research on barriers to speaking reveals a number @f recu , ng di cultl Commonly

Language Anxiety was first put forward by Horwitz, HorW|tz and pe (16
argued that fear of speaking another language mlght have a majoif im .
ability. Similarly, Macintyre and Gardner (1991) dlscovered that increa _
levels are associated with avoidance of speaking opportunltles resultln :
language acquisition.

The lack of grammatical and lexical understanding centinuesito‘be @ major
barrier. According to Nation (2001), students with limited vocabulary. have drfficulty
articulating complicated concepts, while errors in grammar can impair understanding
and reduce clarity. Celce-Murcia, Brinton, and Goodwin (1996) point out ‘that
pronunciation problems are another frequent obstacle, noting that phonetic issues can
lead to misunderstandings that impact the speaker's confidence as well as the listener's
comprehension. There are additional psychological and environmental variables that
make it harder to speak well. According to Kormos (2006), avoidance behaviors might
result from motivational and affective factors, such as fear of negative assessment.
Furthermore, social and cultural settings impact communication patterns since students
may be restricted in circumstances when particular communication styles or norms are
expected (Bygate, 1987).
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The literature contains a wealth of information on practical methods for

overcoming communication obstacles. Communicative Language Teaching (CLT)
methods, which emphasize interaction and meaningful language usage, provide
learners with useful possibilities to practice speaking in low-pressure contexts,
according to Dornyei (2005). Additionally, Dornyei (2005) suggests that task-based
activities, peer collaboration, and positive feedback might lower anxiety and improve
oral fluency. In addition, language applications, online discussion boards, and virtual
classrooms are examples of technology-assisted learning that has been shown to
enhance vocabulary acquisition, pronunciation, and general speaking confidence
(Stockwell, 2010). In order to investigate obstacles to speaking and strategies for
overcoming them, this study uses a qualitative research methodology. A combination
of literary research and real-world observation yielded the data: Academic texts, peer-
reviewed journal articles, and online materials that concentrate on language learning,
communication skills, and second language acquisition wére among the main‘sources.
These sources offered empirical data and theoret al fram leworks¢ for typical

px
Practlcal observatlon was performed inj tonlln\.f

and responses to corrective feedback were recorded. In addltlon to a review 0 han s-
on activities and workouts meant to improve speaking proficiency, the apprdach also
included a review of practical exercises. The efficieney “of'\thase ‘activities in
overcoming particular barriers like anxiety, a restricted lexicon, %pronunciation
difficulties, and psychological repression was evaluated. This work-intends to offer a
thorough understanding of speaking challenges and the methods that may overcome
them by integrating theoretical insights with empirical real-world applications. This
dual strategy makes sure that the results are based on both well-known research-and
real-world classroom conditions, providing insightful advice for language instructors,
students, and educational researchers.

RESULTS

The study of barriers in speaking and techniques to overcome them yielded
several important findings that are consistent with both theoretical viewpoints and
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actual classroom observations. One of the most evident outcomes is the widespread

effect of anxiety and low self-assurance on one's ability to speak. Students with a lot
of anxiety were more likely to hesitate, pause often, and refrain from taking part in
conversations. These students were observed to frequently use simple, short sentences
and repeat well-known words, which restricted the diversity and depth of their
message. Methods like progressive exposure to speaking assignments, encouraging
peer interaction, and positive reinforcement were discovered to dramatically lower
anxiety, which helped students speak more fluently and with more self-assurance.

A lack of grammatical skills and vocabulary is another important conclusion.
Students with limited vocabulary had difficulty conveying complex thoughts and
frequently misused words or made grammatical errors. This restriction led to
fragmented sentences and sometimes misunderstandings:” The use of focused
vocabulary-development activities, such as word maps, , thematlc conversations, and
sentence-building activities, was successful in |mprovg students expresswe skills.

spoken communication.

Psychological obstacles, like the dread of making errorssor, being. judged
negatively, were found to hinder learners' desire to participate in speaking exercises.
The range of learners' communicative practice was constrained by their tendency to
steer clear of complicated subjects in favor of those they were comfortable with or.at
ease with. Giving helpful feedback in a friendly setting and fostering a growth attitude,
in which mistakes are seen as a natural component of the learning process, resultedin
greater involvement and risk-taking in speaking activities. Additionally, the research
emphasized the significance of environmental variables. Classrooms and study spaces
that encouraged engagement, teamwork, and open communication were more
conducive to language development. In comparison to big or formal environments,
students were more at ease sharing their thoughts in smaller groups, in pairs, or on
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online discussion forums. Teachers' capacity to model communication, give support,

and develop engaging activities was essential to overcoming environmental obstacles.

The integration of methods supported by technology was, last but not least,
discovered to be extremely beneficial. Learners were given the chance to practice
speaking outside of the classroom through language apps, online discussion boards,
and multimedia resources. These tools not only improved vocabulary and
pronunciation but also provided a secure environment for frequent practice without
fear of criticism, which helped with overall improvement in oral communication
abilities. In conclusion, the findings suggest that language challenges are multifaceted
and include linguistic, psychological, and environmental factors. But these obstacles
may be overcome with focused approaches like vocabulary and grammar
improvement, pronunciation practice, confidence-buildingfactivities, constructive
criticism, and technology-supported instruction. The recommended approaches were

&

proven to have practlcal value by the fact that Wwho con5|stently used these

while speaking.

Conclusion

Though speaking is a vital element of Iart‘guage acqijisitio and
communication, several obstacles frequently prevent alearher from bi ,
communicate thoughts clearly and with assurance. The maln Rarriers to speeg(ng t
this study has identified include psychological inhibition), environmental rlables
pronunciation issues, a restricted lexicon and understanding of gkammar; anX|ety, and
a lack of confidence. Any of these obstacles can hinder oral cemmunieation, resulting
in hesitation, incomplete statements, and less involvement in speaking. exercises. The
results demonstrate that overcoming these obstacles necessitates a mix.of ‘specific
tactics and encouraging learning environments. Positive reinforcement, gradual
introduction to speaking activities, and confidence-building exercises helplower
anxiety and promote active engagement. Thematic discussions and practical exercises
help students improve their vocabulary and grammar, which in turn allows them to
communicate more effectively and precisely. Activities that emphasize pronunciation,
such as phonetic drills, self-evaluation, and imitation and listening practice, improve
clarity and comprehension. Creating a growth mentality and offering constructive
feedback in supportive and secure settings can help lessen psychological obstacles.
Furthermore, technology-assisted methods, such as multimedia resources, virtual
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discussion groups, and language programs, provide students with real-world

opportunities to practice speaking outside of the classroom, which improves their oral
proficiency. The research, in general, supports the idea that language barriers are
complicated but not insurmountable. Students can greatly enhance their speaking
skills, attain increased fluency, and communicate with more assurance in a variety of
situations by combining useful strategies, supportive direction, and regular practice.
These results have significant implications for language instructors, students, and
curriculum designers, highlighting the necessity of interactive, student-centered
methods that consider the emotional and linguistic components of language. The end
result of applying these techniques effectively is that people become better, more
assured communicators who can communicate effectively in social, academic, and
professional settings.
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Annotatsiya

Ushbu magqola intensiv o‘qish tushunchasini o‘rganadi. Intensiv o‘gish — matnni

diqgat bilan va tahliliy tarzda tushunishga garatilgan yondashuvdlr Madgolada intensiv

o‘qish ta’riflanadi, uning maqsadlari va foydalari ko‘rib it
tushunish, lug‘at boyligini oshirish, grammatika a

q11ad1 shu jumladan matnni

Xulosa qismida intensiv o‘qishning pedagogik ham|1yat1 ‘va

o‘quvchilarni shakllantirishdagi hissasi bayon etiladl |

Kalit so’zlar: Intensiv o‘qish, matnni tushunlsh lug at b0y11g1n1 shlr‘h

grammatika aniqligi, tanqidiy fikrlash, til ko‘nikmalari, oqish strateglyalarl 0°quychi
mustagqilligi, pedagogik vosita, ikkinchi tilni o‘rganish. :

Abstract

This article explores the concept of intensive reading, a focused and analytical *
approach to understanding texts. It discusses the definition, objectives, and benefits of
intensive reading, emphasizing its role in improving comprehension, vocabulary
acquisition, grammatical accuracy, and critical thinking skills. The literature review
highlights previous studies on intensive reading, while the methodology section
explains how it is applied in educational settings. The results demonstrate the
effectiveness of intensive reading in fostering deeper engagement with texts and
enhancing language proficiency. The conclusion summarizes the importance of
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intensive reading as a pedagogical tool and its contribution to developing autonomous

and proficient readers.

Key words: Intensive reading, comprehension, vocabulary acquisition,
grammatical accuracy, critical thinking, language proficiency, reading strategies,
learner autonomy, pedagogical tool, second language learning.

INTRODUCTION

Intensive reading is a key idea in the study of language learning and literature,
and it is frequently promoted as an essential approach to gain a thorough
comprehension of texts. Intensive reading is the process of reading a text carefully and
thoroughly in order to comprehend its specific meaning, structure, and linguistic
elements. Intensive reading is extremely focused, delibegate, and analytical, unlike
extenswe reading, which concentrates on readlng a Iot of stuff for general knowledge

-3

meaning, and draw links between various sections of the text. It ;f=
accompanied by a number of activities, including note-taking, highlighting ssenf’al
passages, paraphrasing sentences, assessing the author'sypurpose, and respd’ndmg to
comprehension questions. Intensive reading is a potent tool fer both language'learning
and academic study since it strengthens comprehension and encourages ‘retention.

Intensive reading is another important factor in vocabulary growth, “By
concentrating on a chosen text or short passages, students are introduced to new
vocabulary in context, which helps them comprehend the meaning, collocations,-and
grammatical roles of the words. In contrast to rote memorization, learning words in
genuine environments allows students to absorb language patterns and use them
correctly in their writing and speech. Intensive reading, moreover, fosters critical
thought because readers are encouraged to ask questions, make inferences, and analyze
the author's underlying message or themes. The intensive reading technique differs
from other reading techniques that place a greater emphasis on speed or volume than
on depth in this analytical aspect.
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Intensive reading is frequently employed in educational environments to improve

students' literary appreciation and language proficiency. To challenge students and
promote cognitive engagement, teachers frequently choose texts that are just above
their present skill level. Because it offers chances to analyze grammar, pronunciation,
and syntax in context, this approach is especially helpful for learning foreign
languages. Furthermore, intensive reading fosters discipline and focus since students
must pay close attention in order to thoroughly comprehend and analyze the subject
matter. In general, intensive reading is an active, thoughtful, and organized method of
comprehending language and literature, not simply reading carefully. By combining
linguistic analysis, cognitive processing, and interpretive skills, it increases the reader's
interaction with the text. Intensive reading gives learners the tools they need to become
proficient readers, capable of both comprehending complicated texts and using their
knowledge in real-world communication, by cultivating rigorous attention to detail and
encouraging critical assessment. Because it serves as gfte cornefstone for lifelong
learning, critical thinking, and excellent communicatj@ , its vale in literary studies
and language instruction cannot be emphasized enou

fJ

have all done a great deal of research on mtenswe readmg Intenswe r‘éadl '
to experts, is a deliberate and concentrated strategy that aims a 'a t; roug

understanding of a text rather than simply reading, it fluently or for enj ymaht
Intensive reading enhances not only comprehensionyskills,but. also voCabulary
acquisition, grammatical understanding, and critical thinking,sacéording to Grabe and
Stoller. Intensive reading, according to Harmer, allows students'tointeract with texts
at a micro level, allowing them to examine sentence constructions;«word selections,
and cohesive devices, which ultimately improves their language accuracy.-Nation's
research suggests that intensive reading is especially helpful for students at ‘the
intermediate and advanced levels because it helps them develop both receptive and
productive skills by exposing them to real language in context. Additionally, research
has demonstrated that pairing intense reading with supplementary activities, like
summarizing, note-taking, or comprehension questions, greatly enhances retention and
comprehension. Furthermore, scholars like Brown and Richards contend that intensive
reading cultivates analytical and reflective reading practices by prompting students to
infer meaning, make predictions, and interpret the author's purpose, hence promoting
cognitive involvement.
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Intensive reading has been associated with learner independence and motivation

as well as its linguistic advantages. Day and Bamford assert that students gain a sense
of accomplishment and confidence, which encourages more learning, when they are
taught to methodically read and analyze texts that are relevant and intriguing. Overall,
the literature shows that intensive reading is a thorough approach that covers several
aspects of language acquisition, such as vocabulary, grammar, comprehension, and
critical thinking. Both qualitative and quantitative methods are used in the study of
intensive reading. Intensive reading is frequently practiced in classrooms as part of
educational research, where learners are given carefully chosen texts that are just a little
bit beyond their existing competence. The typical study starts with pre-reading
exercises, such as activating prior knowledge or teaching essential vocabulary, and
then moves into guided reading sessions in which students read‘the text carefully.

Students are encouraged to employ a variety of technlques throughout intensive

iy

reading sessions, such as highlighting unfamiliar 4 ords dannotating  the text,
paraphrasing sentences, and answering comprehen,n que: ions. _Qualitative data
regarding students' participation, tactics, and attit ,~’" ' 'S|ve readlng are
often gathered through interviews, surveys, and obServatns Pié-tests dhd post stests

\‘»\

can be used to measure gains in language accuracy, vocabulanylearni

y
iy

understanding in quantitative data. Additionally, some studle/ use,
experlments to compare intensive readlng to other readmg methods, I|ke Ki

acqmsmon frequently with the help of statistical methods to determlne S|gr1“|f|cance
In summary, the methodology stresses a systematic and structuréd approach to texts,
along with evaluation and feedback, in order to make sure“that ‘intensive ‘reading
accomplishes its educational objectives. This method allows researchers:and educators
to study the effects of intensive reading on different language abilities and to improve
instructional strategies for better educational results.

RESULTS

The use of intensive reading techniques has been shown to have a major impact
on students' vocabulary, comprehension, and general linguistic ability. Intensive
reading students demonstrated a clear improvement in their ability to comprehend
complicated texts. Students were able to comprehend the author's intended meaning
more accurately by concentrating on little portions of the text and analyzing sentence
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structures, idiomatic expressions, and grammatical patterns, rather than relying

exclusively on thorough reading. Their capacity to condense and paraphrase texts
efficiently, reflecting a greater level of interaction with the content, was also improved
by this meticulous attention to detail.

One significant outcome was the learning of new vocabulary. Students who read
repeatedly and contextually came across new terms and phrases in meaningful
situations. This repetition helped students learn the subtle use of words, their
collocations, and their syntactic functions, as well as foster long-term retention. The
practical benefits of intensive reading beyond just comprehension were demonstrated
by the fact that many participants said they felt more comfortable using their newly
acquired vocabulary in writing and speaking assignments.

Intensive reading also helped improve critical thrnkmg and analytical abilities.
Learners were urged to assess the coherence and org zatlon of texts, ddentify the
author's tone and purpose, and deduce underlying ning. s students grew.more
aware of their reading methods and thought pr esses \ I
enhanced understandrng as weII as metacognitive aWaren SS.

discussions, according to their instructors. Intensive readrng h" Iped Stude
their language proflcrency, accordrng to an mstrudtronal V|ewp0|nt'/ Stu 03}".'“

provide targeted feedback during mtensrve reading's structured method,‘ hel|d|ng
students solidify their comprehension and fix frequent mistakes. In.conclusion, the data
suggests that intensive reading is a successful strategy for improving different facets
of language learning. While also enhancing critical thinking, metacegnitive, ahilities,
and learner autonomy, it promotes grammatical correctness, vocabulary development,
and understanding. Intensive reading is a valuable instructional technique in beth
language classrooms and individual learning settings, as shown by the evidence,
supporting its role in encouraging a more thorough interaction with texts and enhancing
general language competence.

Conclusion

Intensive reading is a very productive method for gaining a thorough and
comprehensive understanding of texts. By prompting pupils to carefully engage with
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language, analyze sentence patterns, interpret meaning, and consider the author's

intention, it transcends superficial reading. Intensive reading improves critical thinking
abilities, grammatical precision, and vocabulary development in addition to
comprehension. By paying greater attention to the nuances of language, learners are
better able to express themselves in both spoken and written forms.

The substantial advantages of intensive reading methods in language acquisition
are shown by the outcomes of their implementation. Intensive reading encourages
learner independence, drive, and intellectual involvement by offering chances for
rigorous analysis, repeated exposure to vocabulary in context, and well organized
instruction from teachers. It gives students the fundamental skills-they need to think
critically about texts, remember new vocabulary items, and improve their analytical
abilities, which can be applied to other fields of study. Intensive reading is, on the
whole, a crucial aspect of successful literary study and j "”'guage teaching. Students
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Annotatsiya

Ushbu magolada O°‘zbekistonda xorijiy tillarni '1t1sh métodikasigva CEFR
(Common European Framework of Reference for ";-‘ 'andartlarlga muyvofiq
tahm Jarayom tahhl qlhnadl Maqolada o‘qchila tilf ko nlkmalarlnl_

CEFR standartlariga mos keluvchi o‘quv dastur arining sa,l arad
tayyorgarllgl va texnologlyalardan foydalanish atlja‘arl tahlll

ko‘rsatildi.

Kalit so’zlar: xorijiy til, o‘qitish metodikasi, CEFR standarvtvlari,‘tﬂ ko‘nikmalari,
kommunikativ yondashuv, vazifaga yo‘naltirilgan o‘qitish; inteffaol o' qitish,
madaniyataro kompetensiya, o‘qituvchi tayyorgarligi, texnologiyalardan'foydalanish

Abstract

This article analyzes foreign-language teaching methodology and the
implementation of CEFR (Common European Framework of Reference for
Languages) standards in Uzbekistan. It highlights the importance of developing
students’ language skills, using communicative and task-based approaches, and
fostering interactive and intercultural communication competencies. The effectiveness
of CEFR-aligned curricula, teacher preparedness, and the use of technology are
examined. The results demonstrate that such methodologies enhance students’

151


mailto:shahinasavronova52@gmail.com
mailto:abduraxmanova@jbnuu.uz

FAN, TA'LIM, TEXNOLOGIYA VA ISHLAB CHIQARISH
INTEGRATSIYASI ASOSIDA RIVOJLANISH ISTIQBOLLARI
RESPUBLIKA ILMIY-AMALIY JURNALI
VOLUME-2, ISSUE-10
language proficiency, improve their ability to communicate in a global context, and

promote intercultural understanding.

Key words: foreign language, teaching methodology, CEFR standards, language
skills, communicative approach, task-based learning, interactive teaching, intercultural
competence, teacher preparedness, use of technology.

INTRODUCTION

In light of globalization, international collaboration, and the rising demand for
multilingual proficiency among students, the creation of foreign-language teaching
methodologies in Uzbekistan has grown in significance. The goal of Uzbekistan's
foreign language teaching curriculum is to provide students with the fundamental
abilities they need for successful communication, critical, thlnklng and intercultural
awareness. This course addresses the unique lingui »rc cognltlve and cultural
requirements of Uzbek students while adhering to vr,_'f norms. The alignment.with

v-szFR) r W|dely

should prioritize the gradual advancement of Imgulstlc complexﬂy, startmg W|th
simple vocabulary and sentence patterns and progressing, to ‘mote Sophisticated
academic and professional language usage. Furthermore, teachers:need.methodological
training so they can choose the right instructional resources, create intriguing sessions,
and evaluate student progress.

The integration of CEFR standards is a key component of the curriculum. The
CEFR divides language ability into six levels, from Al (beginner) to C2 (expert). These
levels define what students are able to accomplish in the target language in terms of
reading, writing, speaking, and comprehension. The CEFR framework acts as a
standard for curriculum development, evaluation, and certification in the Uzbek
environment. By aligning teaching goals with CEFR levels, instructors can guarantee
that students attain quantifiable results and are able to communicate effectively in a
globalized world.
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The implementation of CEFR standards also makes it easier to use uniform

evaluation methods and exams. These evaluations help teachers pinpoint students'
strengths and areas for improvement, customize instruction to meet individual needs,
and offer clear indicators of advancement. Furthermore, adhering to CEFR principles
promotes a learner-centric strategy that places emphasis on independence, self-
evaluation, and reflective learning techniques. Students are encouraged to set
achievable goals, track their own progress, and participate in language acquisition both
in and outside the classroom.

The curriculum also places a high priority on fostering intercultural competency.
In Uzbekistan, language education includes comprehending the culture, beliefs, and
communication methods of the communities that speak the target language, in addition
to linguistic competence. Teachers are urged to use real materials, multimedia tools,
and collaborative activities that introduce students to avarlety of cultural contexts. This
method promotes tolerance, empathy, and global awareness |n addltlon to language
learning. '

integration of technology Modern language mstructlon n‘\akes
platforms, digital tools, and mteractlve materlals By mtegiﬁatm

In summary, the curriculum for teaching foreign ‘languages ‘in Uzbekistan is
intended to follow accepted international norms while also satisfying‘theineeds of an
increasingly interconnected globe. The CEFR offers a systematic'appreach to gauging
language competency, guaranteeing that students acquire practical communication
abilities. The curriculum emphasizes a comprehensive approach that integrates.the
linguistic, cognitive, cultural, and technological aspects of language acquisition.. With
the implementation of these standards, Uzbekistan hopes to train foreign-language
speakers who are proficient, self-assured, and knowledgeable about culture and can
interact successfully in international academic, professional, and social contexts. By
giving students the skills they need to face the difficulties and possibilities of the
twenty-first century, this strategy not only improves the caliber of language instruction
in Uzbekistan but also prepares the nation to participate more completely in
international communication and knowledge exchange networks.
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LITERATURE REVIEW AND METHODOLOGY

Scholars and educators around the world have focused a lot of attention on the
study of foreign-language teaching methodology and how well it complies with CEFR
norms. Research emphasizes the significance of organized curriculums, learner-
centered teaching strategies, and standardized competency frameworks in promoting
successful language learning. Per Little and Perclova's (2014) study, the CEFR offers
a full reference system that supports curriculum development, instruction, and
evaluation procedures in addition to delineating language skills. In addition, North
(2007) highlights that CEFR levels facilitate the integration of communicative and
task-based teaching methodologies by providing a fair assessment of students'
competence. A number of studies emphasize the need for CEFR-aligned strategies in
schools and institutions of higher education, particularlyfin the Wzbek context.
Traditional grammar-translation methods, which were formerly popular, frequently fail
to teach real-world communication skills, according to uldashev (2018)¢In contrast,
task- based

compliance with global norms, and promoting moblllty for hlgher €
prospects in other countries.

teacher training. To successfully implement the curriculum, teachers hwstxff:’be
knowledgeable about current pedagogical approaches, evaluation standards, and CEFR
descriptors. To bridge the gap between theoretical understanding “and, classroom
application, Council of Europe (2018) and Alderson et al. (2015) research emphasize
the need for real-world workshops, mentoring programs, and access to-.genuine
teaching resources. In order to evaluate the needs of foreign-language teaching
methodology curricula in Uzbekistan and the implementation of CEFR standards; this
study uses a qualitative research approach. The information came from a mix of
primary and secondary sources. Classroom observations, interviews with language
instructors, and surveys of students in secondary schools and universities are examples
of primary data. These materials offer direct knowledge about pedagogical techniques,
difficulties with curriculum implementation, and attitudes toward CEFR-aligned
education.
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Academic publications, books, government regulations, and CEFR-related

materials are all examples of secondary data. The current curriculum for teaching
foreign languages was analyzed using content analysis to look for gaps, recurring
themes, and best practices. A comparative analysis was also performed to identify
distinctions between conventional methods and CEFR-aligned approaches, with an
emphasis on talent development, evaluation methods, and student results. In
Uzbekistan, the approach combines theoretical frameworks with real-world classroom
realities to create a complete picture of language instruction. This research seeks to
offer a thorough examination of curriculum needs and the function of CEFR standards
in fostering successful foreign language instruction by integrating both literary-based
evidence and qualitative insights.

RESULTS

The use of CEFR standards and the analy3|s'f’ foreign language teaching
methods currlculum in Uzbeklstan yielded a ;;ﬁ.’ signi cant results The first

Iearner centered

higher education institutions reveal that teachers are usrng morg task-
group assrgnments and interactive exercises that | are mtendedr‘to |

Secondly, the incorporation of CEFR standards®into Iesson plannmg and
assessment has established a systematic framework for “evaluating language
competence. CEFR descriptors, according to teachers, provide«expliCit criteria’for
assessing pupils' skills in reading, writing, speaking, and listening. According ‘to
student surveys, students who were knowledgeable about CEFR levels felt more at'ease
when it came to setting and monitoring their own learning objectives. Additionally, the
alignment with international standards has made it easier to get external exams and
licenses, opening doors to further education and career advancement overseas.

Third, the teacher's readiness turned out to be a crucial element in determining
how well CEFR-aligned teaching works. Although many instructors have a solid
understanding of language, some need more instruction in contemporary teaching
methods, assessment techniques, and digital tools in order to successfully execute the
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curriculum. Mentoring projects, workshops, and professional development courses

have been found to be beneficial in improving teachers' proficiency and understanding
of CEFR frameworks.

Fourth, the study stressed how crucial it is to include intercultural competence
into the teaching of foreign languages. Students in classrooms that employed genuine
materials, multimedia resources, and culturally diverse material learned about the
social conventions, customs, and communication methods of target-language
communities, as well as their language skills. Students who participated in intercultural
activities displayed greater cultural awareness, empathy, and desire to use the language
outside the classroom.

Fifth, the integration of technology has greatly aided language acquisition that is
in accordance W|th the CEFR. Online materials, Ianguage Iearnlng software, and digital

Ianguages

Conclusion

An assessment of the curriculum for teaching foreign languages-in Wzbekistan
reveals a clear move in favor of contemporary, student-centered methods that are.in
line with CEFR criteria. The curriculum equips students with useful language skills
that can be applied in real-world and professional settings by focusing . on
communicative competence, task-based learning, and integrated skills development.
The use of CEFR criteria establishes a well-organized framework for assessing
proficiency, establishing learning goals, and promoting global recognition of language
competence. The integration of technology, intercultural competence, and teacher
preparation are found to be essential components for successful curriculum execution.
Teachers who have the right training and methodological assistance can create
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engaging, interactive, and culturally rich learning environments. Reflecting the real-

world advantages of instruction aligned with the CEFR, students who are exposed to
genuine materials, digital resources, and intercultural experiences exhibit increased
motivation, confidence, and language proficiency.

The integration of CEFR standards has improved the quality and efficiency of
foreign-language instruction in Uzbekistan, despite persistent obstacles like
insufficient resources and diverse levels of student participation. In general, this
method helps to create students who are linguistically proficient, culturally conscious,
and globally connected, prepared to engage in international academic, professional,
and social settings. By adhering to international standards, the curriculum places
Uzbekistan in a position to meet the demands of globalization and equips.its pupils to
participate in a multilingual world with assurance.
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Annotatsiya

Ushbu magqola o‘qitishda samarali bo‘lgan beshta” faoliyatni tahlil qiladi:
yo‘naltirilgan o‘qish, takroriy o‘qish, baland ovoz .;_;"-3 q1sh interaktiv o‘qish

o‘qish tezligi, tushunish darajasi, tanqidiy fikrlas
oshirishini o‘rganadi. Tadgiqot o‘qitishda ko‘p qf
ta’kidlaydi va turli usullarni birlashtirish o unC‘,
motivatsiyasini yaxshilashini ko‘rsatadi. Natijalar} |
tadgigotlarga asoslangan faoliyatlardan foydalalish c&quv@!hﬂa i
ishonchli o‘quvchilarga aylantirishga yordam beradl

(g

ovoz bilan o qlsh interaktiv o‘qish, o qlshnl tushunlsh 0 q1sh tezhgl
birlashtirish, tanqidiy fikrlash, o‘quvchilarning qiziqishi,

Abstract

This article explores five effective activities for teaching reading: guided reading,.
repeated reading, reading aloud, interactive reading exercises, and reading-integrated
writing. It examines how these strategies enhance reading fluency, comprehension,
critical thinking, and student engagement. The study emphasizes the importance of a
multifaceted approach to reading instruction, showing that combining different
techniques improves both reading skills and motivation. The findings suggest that
using diverse, research-based activities helps students become stronger, faster, and
more confident readers.
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critical thinking, student engagement.

INTRODUCTION

Although reading is a foundational skill for learning across all fields of education,
teaching it effectively demands more than just giving assignments and expecting
students to understand. In order for students to improve their reading speed, accuracy,
and efficiency, teachers must use a range of interesting activities that promote reading
fluency, comprehension, and critical thinking. The discussion below covers five
strategies that can turn reading instruction into a vibrant and engaging experience for
students of all ages.

Guided reading is one of the most successful m: ods forimproving reading
proficiency. This approach involves working with s grou 5 of students at similar
reading levels, providing targeted support, and al ' ividual evaluation.
Teachers can model expressive reading, mtrodu’ée di and ask'
comprehension questions that push students to analyze Xt '
guided reading sessions. Gmded reading helps puplls gam cof

about interpretations and exchange ideas, which |mproves their comprehen3| of !;v

subject matter. \ | |

!

Repeated reading, which emphasizes enhancing reading fluency, is another
effective practice. Students read the same text several times until.they.are able to read
it aloud with fluency and emotion. Due to this repetition, they are able to improve,their
overall comprehension, internalize sentence structures, and recognize words ‘more
quickly. Teachers can make repeated reading enjoyable by including activities. like
partner reading, timed challenges, or recording students' readings for self-evaluation.
Repeated reading increases speed over time, improves memory retention, and helps
students concentrate on the text's meaning rather than merely decoding words.

Reading aloud is another extremely successful strategy for improving fluency and
comprehension. Students practice pronunciation, rhythm, and intonation when they
read aloud, all of which are necessary for comprehending difficult material.
Furthermore, reading aloud allows teachers to spot areas where students might be
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having difficulty and gives them the chance to talk about topics, characters, and story

structure. Reading sessions in groups can be very helpful because they foster a
collaborative learning atmosphere and give students the opportunity to demonstrate
their reading techniques to one another. Students' literary appreciation is also increased
by hearing their classmates read, which introduces them to a variety of viewpoints and
reading methods.

The learning experience might be made more participatory and meaningful by
including interactive reading activities. Students are encouraged to actively process
what they read through activities like "think-pair-share™ discussions, graphic
organizers, and story mapping. Students improve their comprehension and critical
thinking abilities by visualizing information, linking concepts, and forecasting results.
Additionally, interactive reading fosters superior cognitive abilities like analysis and
synthesis since it forces students to relate the material, {o their actual lives: These
activities can be modified by instructors to match various texts, age groups, and
learning goals, making sure that all students are able f :

and promotes active interaction with the text. Students "tnay g by,
writing summaries, reflections, or creative pieces; that are cori(hecte to thé’ mategiél
Writing about reading aids students in putting their |deas together uﬁders ndin he‘V’A

reading better, and communicating their mterpretatlons in their own term
Additionally, it helps educators better understand puplls understanding leyels ahd
motivates them to cultivate their own voice. Readingsand, writing togethet’ form a
cyclical learning process in which reading informs writing, which then lmproves
reading abilities. To sum up, a comprehensive strategy that includes.mare‘than simply
exposing students to texts is necessary to produce readers who are.more proficient,
quicker, and superior. Effective, research-based techniques for enhaneing-fluency,
comprehension, and critical thinking include guided reading, repeated reading, reading
aloud, interactive reading activities, and reading-integrated writing assignments. By
carefully executing these actions, teachers may foster a lifelong passion for reading
while giving students the skills they need to handle progressively more difficult texts
across different subject areas. Successful reading instruction is about more than just
teaching students how to decode words; it's about giving them the tools they need to
be self-assured, critical, and active readers who can read effectively and find joy in the
process.
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LITERATURE REVIEW AND METHODOLOGY

It is generally accepted that reading is an essential talent that has a direct impact
on a person's ability to succeed academically and continue learning throughout their
life. Literacy research highlights that good reading instruction involves more than just
word identification and decoding; it also includes developing fluency, comprehension,
and critical thinking skills. Allington (2012) states that guided reading helps instructors
provide differentiated support that is customized to each student's unique needs,
fostering comprehension and enthusiasm. In a similar way, Rasinski and Padak (2005)
contend that repeated reading greatly increases reading fluency and confidence,
allowing students to concentrate on meaning rather than rote decoding. The value of
reading aloud as an instructional method is emphasized by many academics. Reading
aloud, according to Kuhn and Stahl (2003), not only serves as a model for fluent
reading but also improves students' vocabulary and Ilstenmg skills. Additionally,

/w

students crltlcal thmklng and mteractlon with texts haye been shown to_be enhanced

share discussions (Harvey & Goudvis, 2007). ;hese promote active
information processing, which helps students leafn hoy uate ghd mtegrate ,
material. | ¢ ' ' 4

Another technique that is consistently backed by the Ilterafure isf
reading and writing. According to Graham and Hebert (2010), ertlng bout
helps students to clarify their understanding, organize theifithoughts, and'gain deep:}er
understanding. Teachers can also use writing tasks related to texts as a dlagnebstlc tbol
to evaluate their students' progress. The literature as“a ‘whole ‘indicates that a
comprehensive strategy for fostering skilled readers includes acombination.of different
reading approaches, such as repeated reading, guided reading;. reading “aloud,
interactive activities, and reading-integrated writing. To investigate actual metheds for
improving students' reading abilities, this research uses a qualitative methodology.
Classroom-based observation, lesson implementation, and reflective analysis of five
core reading activities—qguided reading, repeated reading, reading aloud, interactive
reading exercises, and reading-integrated writing tasks—are all included in the
approach. The study includes students with varying reading abilities, allowing for the
investigation of various teaching and engagement approaches.

Teacher journals, student reading logs, and observational notes taken during class
meetings are all examples of data collecting techniques. The effectiveness of small-
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group teaching at fostering fluency and comprehension is evaluated by documenting

guided reading sessions. Timed reading activities and self-evaluation recordings are
used to assess repeated reading, which enables tracking improvement in reading pace
and accuracy. Teacher observation and peer feedback are used to assess pronunciation,
expression, and comprehension during read aloud sessions. The effects of interactive
reading activities like story mapping and think-pair-share tasks on critical thinking and
engagement are examined. Lastly, students' capacity to integrate ideas and
communicate comprehension in writing is evaluated using reading-integrated writing
assignments. Thematic coding and pattern recognition are used in data analysis to
identify the activities that most successfully improve reading fluency, comprehension,
and engagement. The combination of observation, student feedback, and reflective
teaching notes gives a thorough picture of how each activity helps to produce readers
who are more, quicker, and better.

RESULTS

reading, reading aloud, interactive reading exermses an&if reading-in
Small-group, focused teachmg as shown in gmded readmg s@ssm

comprehension questions, and engage in textual dlscussmns Wlth coffidence. B
allowing teachers to address specific issues, suchy asiunfamiliar viocaby ary nor
complicated sentence patterns, the differentiated approach led to quahtlflable
advancements in both fluency and comprehension. According to. observational data,
there was a marked improvement in reading accuracy and engagement, and students
stated that they felt more self-assured while reading alone.

Reading speed and fluency significantly improved as a result of frequent reading
practice. Multiple readings of the same text by students resulted in better-word
recognition and a more fluid sentence flow. Self-assessment recordings demonstrated
that students read aloud with more emotion and fewer breaks, suggesting increased
familiarity with the material and higher levels of self-assurance. Repetitive reading
eventually improved understanding as well, as students were able to concentrate on
meaning rather than having trouble decoding individual words. The value of oral
practice for fluency, pronunciation, and expression was emphasized during reading
aloud exercises. Students gained proficiency in conveying meaning, pausing at the
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appropriate moments, and modulating their tone. Peer feedback and teacher

observation revealed that group reading improved students' overall reading proficiency
by promoting collaborative learning and exposing them to different reading methods.
Reading aloud also offered chances to talk about topics, characters, and narrative
components, which helped to strengthen comprehension and critical thinking.

Students' participation and critical thinking abilities were improved by interactive
reading exercises like story mapping, graphic organizers, and think-pair-share
discussions. Students were able to successfully summarize material, recognize
Important topics, and establish relationships between ideas. These actions fostered the
active processing of information and promoted more advanced thought. According to
observational evidence, more students were participating .as they grew more
comfortable sharing their thoughts and working together toaddress challenges in the
text. Last, the integration of reading and writing assrgnments improved _students'
capacrty to express and synthesize therr comprehensm )y tudents were able to arrange

observable gains in readlng fluency, understandrng selfs assurance and nvoI.eme
Students displayed improved decoding abilities, quicker reading speed grezﬁer
understanding, and more reading drive. These findingsiindicate that a muf’tlfacefted
approach, including both independent and collaborativesteehniques, is extremely
successful in fostering better, faster, and more proficient readers.

Conclusion

The five reading tasks—quided reading, repeated reading, reading “aloud,
interactive reading exercises, and reading-integrated writing—reveal that' a
multifaceted strategy is necessary for producing readers who are more proficient,
quicker, and better. Each action addresses different facets of reading development, such
as fluency, comprehension, critical thinking, and participation. Repeated reading
increases speed and accuracy through repetition and familiarity, whereas guided
reading provides individualized support and scaffolding that fosters confidence and
comprehension. Reading aloud encourages expressive and precise reading, as well as
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teamwork and the development of listening skills. Students are actively involved in

interactive reading exercises, which promote higher-order thinking and a more
thorough examination of the material. By integrating reading with writing, students are
better able to express their understanding and draw insightful conclusions, which
enhances comprehension. Measurable improvements in reading competency are
produced by the combined implementation of these techniques. Students improve their
reading proficiency, are more driven to interact with books, and are better able to
handle and analyze information. This holistic strategy highlights the necessity of
employing a variety of evidence-based approaches to foster reading development in all
its facets. In the end, effective reading instruction is about fostering thoughtful,
engaged, and capable readers who are able to comprehend difficult texts across
disciplines and use their skills in practical settings, not just aboutenhancing mechanical
skills. :
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Annotatsiya

Ushbu maqgolada ESL (ingliz tili xorijiy til sifatida).darslarida adabiyotdan
foydalanishning yangi va samarali usullari yoritilgan. Tadqlqotda adably matnlarning
til o‘rganish jarayonidagi ahamiyati, ularning o° vchllamlng motivatsiyasi,
kommunikativ kompetensiyasi va tanqidiy fikrlash q9 |I|yat| “'"rIVOJIantlrlshdagl roI|
tahlil gilingan. Maqolada adabiyotlar tahlili, metodo i
zamonaviy, o‘quvchiga yo‘naltirilgan yondas ]
berilgan. Xulosa gismida esa adabiyotdan to‘g‘dl va 1
o‘quvchilarining til ko‘nikmalarini har tomonlalgla IV oj
ta’kidlangan.

fikrlash, motlvat5|ya madaniy xabardorllk
Abstract

This article explores new and effective tips for using literature in“the ‘ESL
classroom. It examines the role of literary texts in enhancing learners’ motivation,,
communicative competence, and critical thinking skills. Through a review of relevant
literature, methodology, and results, the study highlights the effectiveness of modern,
learner-centered, and interactive approaches to teaching literature. The conclusion
emphasizes that innovative use of literature contributes to holistic language
development and supports meaningful and authentic English language learning.
Key words: ESL classroom, literature in language teaching, literary texts,
communicative approach, learner-centered instruction, language skills development,
critical thinking, motivation, cultural awareness.
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INTRODUCTION

For a long time, literature has been valued as a helpful tool in the ESL classroom,
providing students with authentic language input and useful cultural knowledge. The
function of literature in language instruction has, however, grown beyond conventional
reading and comprehension exercises in recent years. Literature is now a dynamic
instrument for enhancing all language skills because modern methods prioritize
creativity, learner participation, and critical thinking. The latest advice for utilizing
literature in the ESL classroom emphasizes adaptability, learner-centered instruction,
and the incorporation of modern teaching techniques.

Choosing texts that mirror students' interests, experiences,.and skill levels is one
crucial strategy. Teachers are urged to incorporate excerpts fram contemporary novels,
poems, song lyrics, short stories, and flash fiction, raJ;her thangust focusing on
traditional literary texts. These materials are often more r€ 'atable and acceSS|bIe which

encourage group discussions based on characters, themes,“f'or cOanicts by/posin opg"‘
ended questions and encouraging students to expr"ess their though Thls
communicative approach facilitates the development “of “critical thlnklng while
allowing learners to practice their verbal and auditory abilities,in.a natural,manner.

Additionally, it's critical to combine literature with other language ‘abilities.
Reading literary works might result in writing exercises like fictional rewrites; diary.
entries from a character's point of view, or alternate endings. Role-playing and
dramatization can improve speaking abilities, while audio versions of stories. or
dramatic readings can help one acquire listening skills. Literature thus serves as a focal
point that links all facets of language acquisition.

Using literature to reinforce vocabulary and grammar acquisition in context is
another creative suggestion. Teachers may focus on how words, sentences, and
grammatical structures operate within a literary text, rather than teaching linguistic
forms in isolation. When students can see how language elements are used to convey
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emotions, describe events, or create a narrative, they are more likely to retain them.

Grammar and vocabulary become more meaningful and less frightening through this
contextual learning.

In contemporary literature-based ESL teaching, technology also plays a
significant role. Teachers can use digital resources to provide texts in engaging formats,
such as multimedia adaptations, discussion boards, and online annotations. Students
can engage with literature through blogs, podcasts, or brief videos, fostering creativity
and participation. Literature is made more accessible by technology, which also gives
students the ability to engage with texts outside of the classroom.

Lastly, one of the most effective strategies for teaching ESL.is to foster a personal
and emotional reaction to literature. Language acquisition begomes more genuine and
memorable when students are asked to connect a text to their own lives, emotions, and
experiences. Students' literary studies contribute to, heir cultural understanding,
gctive communlcatlon
assroomyhighlight
useful and

|nsp|r|ng resource for Ianguage acqmsmon by selectmg éppro fate t
communlcatlon integrating Skl||S utlllzmg technology, aifﬁd f

of Ianguage as a live and significant means of communlcqtlon
LITERATURE REVIEW AND METHODOLOGY

The pedagogical value of literature in ESL classrooms;, particularlyiin fostering
language proficiency and cultural understanding, has been the:subject, of, extensive
debate among linguists and educators. Literary works, according to academicsyprovide
genuine linguistic input by introducing students to realistic vocabulary; diverse
grammatical forms, and significant conversation. The tenets of communicative
language instruction hold that literature aids in language acquisition by delivering
language in genuine and emotionally compelling situations, hence enhancing learners'
enthusiasm and comprehension. Previous studies have shown that reading literature
helps students improve their reading comprehension by fostering inference, prediction,
and interpretation. Literary works are also recognized by researchers as making a
substantial contribution to vocabulary learning because words are learned in context
rather than in isolation. Additionally, as students are pushed to evaluate characters,
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themes, and messages while articulating their own perspectives, literature has been

demonstrated to foster critical thinking and learner autonomy. Modern ESL instruction
emphasizes short, modern literary genres because they are more approachable to
students of varying skill levels, according to many scholars.

When using literature in ESL classrooms, recent research favors learner-centered
and interactive approaches methodologically. Teachers are urged to use task-based and
communicative strategies that enable students to interact with texts in an active manner.
To turn reading into an engaging activity, common suggestions include role-playing,
group discussions, creative writing, and dramatic presentation. With these strategies,
the emphasis shifts from teacher-led explanation to student involvement and
cooperation. Incorporating literature with the four language abilities is also part of the
approach. Literary readings provide the basis for speaking, listening, and writing. As
an illustration, students might produce creative and thoughtful responses in-writing,
talk about topics verbally, or listen to audio renditions¢® textsgBy mtegratlng skills,

effectiveness of literature in ESL instruction is another ntethoo[ Jlogic
engagement and progress are often evaluated through observat{lons

In general, the literature review and methodology |mply that the effectlv" usenof
literature in ESL classrooms is contingent upon careful textiselection, commomcatlve
teaching methods, and active student participation. Literature ‘becomes a valuable
instrument for improving linguistic proficiency, cultural awarenessyand student drive
when contemporary, interactive techniques are used.

RESULTS

New strategies for incorporating literature into the ESL classroom have shown
that they improve students' language skills and increase their overall participation.
According to classroom observations, pupils are more motivated when literary texts
are chosen in accordance with their interests and linguistic proficiency. When literature
Is treated as a communicative instrument rather than a topic for formal analysis,
students engage more actively in conversations and exhibit more assurance in
expressing their own views. In addition, the findings demonstrate a significant increase
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in reading comprehension abilities. Students learn to draw conclusions from context,

recognize key concepts, and comprehend underlying meanings. Literary texts expose
students to authentic language, which helps them expand their vocabulary as they learn
new words and phrases that are used in real-world settings. Students also gain a better
understanding of grammar as they come across structures over and over again in the
text and learn how to use them in their speaking and writing assignments.

The growth of verbal and writing abilities is another crucial result. Using
literature as the foundation, interactive activities like group discussions, role-playing,
and creative writing exercises help students communicate more fluently and precisely.
Students show greater fluency in oral communication and better coherence in written
responses, especially when the tasks are related to characters and themes that resonate
with them. When literary texts are used in conjunction withdechnology, students are
more engaged and creative. Students are able to engaqg;With literature outside the
confines of the conventional classroom through multi"ia respanses, audio texts, and

Literature-based instruction is well received by students who"exhl'
academic progress but also a greater desire to learn the Ianguage. '

Conclusion

To sum up, when combined with contemporary and engaging:teaching methods,
the use of literature in the ESL classroom turns out to be a productive ‘and,engaging
way to learn a language. Learner drive, productive communication,-and, active
participation are fostered by the integration of well chosen literary pieces. Literature
offers genuine language input that aids in the development of reading, writing,
listening, and speaking abilities, as well as vocabulary expansion and grammatical
understanding. The results indicate that literature may be changed from a passive
reading exercise to an engaging learning experience by using communicative and
learner-centered approaches. Students engage more deeply with texts and gain cultural
awareness and critical thinking skills through technology-based activities, creative
projects, and conversation. Therefore, literature serves as a means of personal and
intellectual development in addition to being a means of linguistic progress. In general,
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using literature well in ESL instruction promotes learner independence as well as

language competency. Teachers may establish a stimulating learning atmosphere
where literature promotes complete language acquisition and prepares students for real-
world English communication by using novel ideas and creative approaches.
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Annotatsiya

muhim ekanligini ta’kidlaydi.

Kalit so’zlar: Chet tilini o‘rgatish, amaliy maqsadlar umumiy fta’ hﬁny
magsadlar, tarbiyaviy maqgsadlar, rivojlantiruvchi magsadiar, muquot qobiliyati,
madaniy ong, shaxsiy rivojlanish, interaktiv metodlar, o‘quvchi markaziy yondashuv.

Abstract

This article explores the objectives of foreign language teaching, focusing on
practical, general educational, educational, and developmental aims. It emphasizes the
importance of integrating communicative skills with cognitive, cultural, and personal
development. The study highlights that effective language teaching goes beyond
grammar and vocabulary, addressing learners’ intellectual growth, cultural awareness,
moral values, and creativity. The research underscores the role of interactive, learner-
centered, and culturally rich methodologies in achieving comprehensive language
learning outcomes.
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INTRODUCTION

The teaching of foreign languages holds a prominent position in contemporary
education because it addresses the increasing need for communication, collaboration,
and mutual comprehension in an increasingly interconnected world. The goals of
foreign language instruction extend beyond the acquisition of linguistic competence
and reflect a complicated set of goals that affect students' intellectual, cultural, social,
and personal growth. These goals are usually broken down into practical, general
educational, educational, and developmental goals, eq_gh"of which is crucial in
developing a language student who is proficient and we

'*?‘World use. The.
Pa mode of

successfully with others in a varlety of communicative settmgs thanks to the

goal. Learners are encouraged to use the language creatlvely and confi ntIy~ by
focusing on effective communication rather than rote memaerization. Consequently, the
foreign language becomes a useful instrument for everydaysconversation, academic
learning, and professional work.

In addition to its practical goals, foreign language instruction helps students'
overall intellectual growth. By exposing students to novel concepts, ideas, and ways of
thinking, learning a foreign language broadens their understanding of the world. It
improves cognitive functions like memory, attention, logical reasoning, and problem-
solving abilities. Learners develop a better understanding of language structures by
comparing their native and foreign languages, which improves their general linguistic
awareness. Additionally, since students frequently interact with subjects from history,
geography, literature, science, and culture, learning a foreign language promotes
interdisciplinary relationships. As such, foreign language instruction is a potent
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pedagogical instrument that enhances students' overall knowledge and academic

abilities.

The primary goal of teaching foreign languages is directly related to the
development of students' values, attitudes, and moral character. Students gain respect
for cultural diversity and tolerance for individuals from diverse backgrounds by
learning about the culture, customs, and way of life of other countries. Ideas of
collaboration, mutual understanding, and peaceful coexistence are frequently promoted
by foreign language lessons. Students are encouraged to consider ethical dilemmas,
social conduct, and shared human values via genuine texts, conversations, and cultural
artifacts. Consequently, teaching foreign languages helps to produce socially conscious
individuals who are tolerant, respectful, and able to engage in intercultural
communication.

The developmental goal of teaching foreign Ian;/'ges, Which emphasizes the

x"'earners develop:
Ilke Jole-

process of acqumng a forelgn language boosts students 'self- "‘ :
express themselves, as they learn to navigate challenges and expresS/ theig gl
a novel linguistic context. Additionally, studying a forelgn Ianguage fosters e _,tlon
growth by fostering empathy and understanding via ‘interactions and teamw'rk W;?h
others. Finally, the goals of foreign language instruction eonstitute an lntegrat‘ system
in which practical, general educational, instructional, and. developmental goals are
closely related. The practical goal guarantees good communication:skills,the general
educational goal expands one's intellectual horizons, the educational.objective:malds
one's values and attitudes, and the developmental objective fosters:personal
development. These goals collectively demonstrate the complexity of foreign language
instruction and emphasize its significance as a potent tool for producing
knowledgeable, culturally sensitive, and intellectually sophisticated people who can
actively engage in today's society, not just as a topic of study.

LITERATURE REVIEW AND METHODOLOGY

The goals of teaching foreign languages have been extensively studied from
linguistic, pedagogical, and methodological perspectives. According to scholars,
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foreign language instruction should promote students' intellectual, cultural, and

personal growth in addition to linguistic proficiency. The idea that practical
communication skills are inextricably linked to educational and developmental goals
Is highlighted in classical works on foreign language pedagogy. Effective foreign
language instruction, according to researchers, combines language skills with cultural
understanding, critical thinking, and value formation, all of which contribute to the
student's overall growth.

The communicative method is frequently emphasized in research as a crucial
framework for meeting the real-world goals of foreign language instruction. This
viewpoint holds that meaningful engagement and practical communication are the best
ways to learn a language. Methodologists emphasize the value of learner-centered
education, in which pupils actively participate in debates, role-playing, and problem-
solving activities. Researchers also emphasize that gpmmunicative competence
encompasses sociolinguistic and pragmatic skills 4n addition to .grammatical
correctness, all of which are in line with the overall educatiopél and educational‘goals
of foreign language instruction. ;A >

instruction fosters |nterd|SC|pI|nary Iearnlng by mtegratlng material frqm otfﬁer
academic disciplines, which expands students' intellectual horizons.

The psychological and cultural components of language learning,are strongly
linked to the instructional and developmental goals. Researchers highlight, the
significance of authentic materials, such literary texts, media resources, and cultural
narratives, in developing intercultural competence and tolerance. Research also
emphasizes the growth potential of interactive teaching methods, which foster
innovation, collaboration, and student independence. It is thought that these strategies
promote emotional development and self-assurance, turning the process of learning a
foreign language into a meaningful and inspiring one.

The current study uses a qualitative approach, concentrating on the analysis of
theoretical materials pertaining to the goals of foreign language instruction. The major
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ideas and viewpoints pertaining to practical, general educational, instructional, and

developmental goals were gleaned through a review of pertinent literature, academic
journals, and instructional materials. Additionally, the research uses descriptive and
analytical approaches to organize current viewpoints and emphasize the connections
between the various goals of foreign language instruction. Furthermore, comparative
analysis techniques were employed to compare how different methodological
strategies approach these goals in the classroom. The study attempts to illustrate how
integrated methods can better accomplish the complex goals of foreign language
learning by comparing conventional and contemporary teaching strategies. A full
knowledge of the aims of foreign language instruction and its relevance in modern
education may be obtained through the integration of literary analysis and
methodological reflection.

RESULTS

constantly emphasized as the practlcal aim. Accordmg to kese
the chance to utlllze Ianguage in real-world S|tuat|ons beé‘ome

real-world contexts. Additionally, foreign language mstructlon was shown to ha\ie a
major impact on the overall aim of education. According to literature, Iearnlng a
foreign language improves cognitive abilities like attention “tovdetail;, analytical
thinking, and memory. Metalinguistic awareness, which helps with generaltacademic
achievement, is enhanced by a comparative examination of the native and. ‘foreign
languages. The curriculum for foreign language education should include cross-
disciplinary material from fields like history, science, and literature in order to
highlight the comprehensive educational value of learning a foreign language and
increase students' knowledge of the world.

The educational goal of promoting social competency, cultural awareness, and
values is further supported by research. Students learn to value cultural diversity and
empathize with people from different backgrounds by being exposed to genuine
cultural materials, such as literature, the media, and movies. This exposure fosters
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tolerance, respect, and intercultural communication skills, all of which are necessary

for both individual and social growth. Because it influences students' attitudes, moral
principles, and grasp of global viewpoints, the educational goal is closely tied to the
developmental objective. The developmental goal, which emphasizes the growth,
creativity, and emotional development of students, is facilitated by interactive and
learner-centered teaching methods. According to studies, activities that need problem-
solving, teamwork, and critical thinking enhance language abilities while also
increasing self-assurance, drive, and independence. Students who actively engage in
creative and communicative activities show greater involvement, a greater sense of
accountability, and an enhanced capacity to communicate themselves effectively in a
foreign language. In conclusion, the analysis shows that foreign language instruction
Is most successful when it addresses practical, general educational, instructional, and
developmental goals in an integrated manner. The .ornerstone is practical
communication skills, and educational and developme 'tal goals‘improve students'
intellectual, social, and personal growth. According to eresea:' h, the most complete
and meaningful learning outcomes are achieved throdgh a h IStic approach toforeign
language instruction that integrates skill develop 2 tive, cultural, and

personal growth.
According to a review of the goals of forelgn language mstructl = " f

language instruction involves more than just learning vecabulary and gra marn’lt
includes a full set of goals covering practical, general*educational, educational, and
developmental aims, all of which are related. Learners gain proficiency.in Ilstenlng,
speaking, reading, and writing, allowing them to communicate suecessfullytin real-
world settings thanks to the practical goal. The overall purpose-of education is. to
broaden students' minds, improve their cognitive skills, and increase their-knowledge
of linguistic frameworks and interdisciplinary concepts. The course aims to promaote
moral growth, cultural awareness, and respect for variety in order to help students
become empathetic and socially conscious citizens. In conclusion, the developmental
goal fosters self-assurance, independence, creativity, and personal development,
allowing students to express themselves and participate actively in their education.
These goals collectively demonstrate the complexity of teaching foreign languages.
Learners are equipped to thrive in a complicated, interconnected, and multicultural
society by combining practical skills with intellectual, cultural, and personal growth,
which also ensures that they are proficient in using the language. For this reason,

Conclusion
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foreign language instruction should take a holistic approach, utilizing interactive,
learner-centered, and culturally rich methods to meet all of its goals and develop well-

rou
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nded, skilled, and globally conscious citizens.
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Annotatsiya

Ushbu maqolada kommunikatsiya jarayonida yuzaga' keladigan to‘siglar va
ularni samarali bartaraf etish strategiyalari tahlil qllldl Tadqlqotda psixologik,
lingvistik, madaniy va muhit bilan bog‘liq kommunu ts1ya 1o} 31q1ar1n1ng mohiyati
yoritilgan. Shuningdek, faol tinglash, hissiy ong, ;

omillar, madanlyatlararo aloga, faol tmglash til va tushumsh
Abstract

This article analyzes communication barriers that arise. in the Yprocess of
interaction and examines effective strategies to overcome them. The stlj'dy highlights
psychological, linguistic, cultural, and environmental barriers that negativelysaffect
communication. It also emphasizes the importance of strategies such as active
listening, emotional awareness, intercultural sensitivity, and clarity of expression. in
Improving communication effectiveness. The article presents theoretical conclusions
aimed at enhancing communication in educational, professional, and personal contexts.

Key words: communication, communication barriers, effective communication,
psychological factors, intercultural communication, active listening, language and
understanding.

181


mailto:abduraxmanova@jbnuu.uz
mailto:mohichehraquvonova@gmail.com

FAN, TA’LIM, TEXNOLOGIYA VA ISHLAB CHIQARISH
INTEGRATSIYASI ASOSIDA RIVOJLANISH ISTIQBOLLARI
RESPUBLIKA ILMIY-AMALIY JURNALI
VOLUME-2, ISSUE-10
INTRODUCTION

Human interaction, social ties, organizational efficiency, and academic
achievement are all impacted by communication, which is a basic mechanism. People
transmit their ideas, emotions, values, and knowledge through communication, which
fosters shared understanding and collaboration. Nevertheless, there are several barriers
that can hinder communication by preventing the transmission, reception, or correct
interpretation of messages. These barriers might stem from linguistic, psychological,
cultural, environmental, or interpersonal factors. In order to foster clarity, harmony,
and efficiency in both personal and professional settings, it is necessary to comprehend
the nature of communication barriers and devise practical methods for breaking them
down.

The psychological component is one of the most4 prevalent Impediments to
communication. How messages are communicated and, "celved 1s greatly.affected by
emotions Ilke worry, rage, anxiety, and stress Peoplegnay misi terpret information or

feelings, and keeping an open mind.

Language-related obstacles pose yet another “significant challengev-& to
communication. Discrepancies in grammar, vocabulary, pronunciation, and meaning
may cause misunderstanding, particularly in diverse and multilingual. environments.
The use of jargon, technical terms, or vague statements might make communication
difficult, even among those who speak the same language. Using plain, unambiguous
words, steering clear of needless complexity, and confirming comprehension via
feedback are all examples of successful approaches to overcoming language obstacles.
Paraphrasing, using examples, and asking for explanation can all help to ensure that
the message is properly communicated and understood.

Cultural obstacles also have a major impact on how we communicate. Values,
social norms, nonverbal conduct, and communication methods are all impacted by
culture. Body language, eye contact, tone of voice, and physical proximity can all
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convey different meanings across cultures, which may result in misunderstanding.

People need to become more culturally aware and sensitive in order to break down
cultural barriers. Mutual respect is facilitated and misunderstandings are lessened in
intercultural interactions by respecting diversity, being open to learning about other
cultural practices, and being flexible in one's communication approach.

Additionally, physical and environmental obstacles can impede -effective
communication. Technological malfunctions, loud noise, distance, inadequate lighting,
and unpleasant environments frequently obstruct the delivery of messages. An
Iinappropriate atmosphere can lower attention and engagement in instructional and
organizational settings. Choosing the right communication methods, reducing
distractions, and establishing a pleasant and encouraging environment all help to
improve communication. When managed effectively, the prudent use of technology
can also improve access and connection.

Related to perception and interpretation is
Messages are understood dlﬁerently by dlﬁer

message in d|fferent ways. When presumptlons take‘the :
misinterpretation frequently results. Communlcators should use actl

although communication hurdles are unavoidable in human interactions, they are/not
insurmountable. The efficacy of communication is affected, by psychologieal,
linguistic, cultural, environmental, and perceptual variables. Peopleican greatly lessen
the effects of these obstacles by honing their self-awareness,-empathy; cultural
sensitivity, and active listening abilities. Clear, understandable, and: coeperative
communication tactics lead to more positive relationships and greater success in-all
aspects of life.

LITERATURE REVIEW AND METHODOLOGY

The literature on communication barriers emphasizes the complexity of the
communication process and highlights the multidimensional character of the obstacles
that prevent successful engagement. Researchers in the fields of linguistics,
psychology, education, and organizational studies have conducted extensive research
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on how psychological states, cultural backgrounds, linguistic variations, and

environmental variables affect the results of communication. According to research,
communication is not just the transmission of information; it is a dynamic process
influenced by the context in which the interaction takes place, the sender's goals, and
the receiver's views. Research consistently shows that misconceptions are more likely
to result from variations in interpretation, emotional participation, and cultural
expectations rather than from a lack of knowledge.

Prior theoretical studies have concentrated on communication models that
account for how barriers develop at various points of message encoding, transmission,
and decoding. Researchers highlight the importance of emotional intelligence and
active listening in reducing psychological barriers. Other studies look at how well
people understand language and how clear it is, pointing out that a straightforward,
audience-centered vocabulary greatly aids comprehensi’gj{a”‘.‘ Communication: cultural
studies emphasizes the significance of intercultural 'mpetenee, highlighting that
knowing cultural norms and values results in more ' ive i I

mutual understanding and lessen conflict.

This study employs a qualitative and analytlcal approach in |t$'/

find common patterns and major topics related to communlcatlon _
strategies to overcome them, relevant scholarly sources ate reviewed, such |
journal articles, and prior research papers on communication theoryiand practice. The
various theoretical viewpoints and practical suggestions offerediin ‘the literature are
compared using content analysis. By using this method, it is possibleito'gain a thorough
understanding of how different obstacles impact communication and'which techniques
are thought to be the most effective in various situations. \

Furthermore, descriptive analysis is employed to combine current results-and
provide a clear and integrated picture of them. The study relies on conceptual
explanations and interpretive insights rather than numerical data. This method provides
a comprehensive picture of communication barriers and a theoretical framework for
creating real-world approaches that address communication problems in educational,
professional, and interpersonal settings.
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RESULTS. The literature review demonstrates that communication obstacles
are inextricably linked and seldom arise alone. Environmental, cultural, linguistic, and
psychological obstacles frequently intersect, resulting in complicated circumstances
where miscommunication and misunderstandings are exacerbated. According to the
research, emotional variables like stress, dread, and pessimism have a major impact on
how well messages are conveyed, while a lack of emotional understanding causes
communication breakdowns and defensive reactions. As people get better at
controlling their emotions and developing their emotional intelligence, their
conversations become more open, respectful, and productive.

Additionally, the findings highlight how crucial language clarity is to successful
communication. Using straightforward, concise, and audience<appropriate language
constantly enhances comprehension and decreases ambiguity Paraphrasing - and
explanation are two feedback methods that have been proven to bedhelpful in'making
sure that messages are correctly interpreted. In diverse 'gmstlc and cultural settings,
a flexible communication style and awareness of Ainguisti
mutual trust and better engagement. ;A

The significance of cultural awareness in breakmg déwn :
becomes apparent. According to the research, pegple who ar é cousteous of
diversity and flexible in their communication style have fewer mﬁlsun'rstan ngs.
Knowing cultural conventions and nonverbal signals improves coIIorati' n an
fosters healthy interpersonal connections. Addltlonally, encouraging so il al"d
physical settings have been shown to promote productive communlcatlon by} oster“lng

concentration, comfort, and participation.

When used purposefully and consistently, effective communicationistrategies
can, on the whole, lessen the impact of obstacles. Contextual awareness,.empathy,
active listening, and receptivity to feedback are found to be the most important factors
In overcoming communication barriers. These findings imply that communication
competence is a fluid process that can be constantly enhanced by awareness, practice,
and flexibility, rather than a static talent.

Conclusion. In conclusion, communication barriers are a major obstacle to
human interaction, impacting education, job, and interpersonal connections. These
obstacles stem from psychological factors, linguistic differences, cultural diversity,
environmental circumstances, and personal viewpoints. Ignoring such barriers
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frequently results in confusion, disagreement, and less effective communication. The

study supports the notion that communication is a complicated and ever-changing
process that demands deliberate input from everyone involved.

The research emphasizes the importance of effective techniques like active
listening, emotional awareness, clear communication, cultural awareness, and helpful
comments in reducing obstacles to communication. Mutual understanding is improved
by fostering supportive environments and maintaining an open and respectful
demeanor. Ultimately, effective communication depends on people's readiness to think
about their own communication habits and adjust to the demands of others. These
approaches can be applied consistently to turn communication barriers into chances for
learning, collaboration, and genuine engagement.
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Annotatsiya

Ushbu maqgola o‘quvchilarning matn tushunishini® baholashda stressni
kamaytiruvchi usullarni o‘rganadi. An’anaviy testlar va baholash usullari ko‘pincha
o‘quvchilarni asabiylashtiradi va wularning haqiqiy

shunish' qobiliyatini aks

interaktiv metodlar [ deIy yondashuv.
Abstract

This article explores no stress methods for asseésing ‘studeh‘ts reading
comprehension. Traditional tests and assessment techniques often-cauises anxiety and
do not reflect learners’ true understanding. The article analyzes assessment methods
such as informal discussions, reading journals, project-based activities, role play, and
digital platforms. The results indicate that stress-free assessment methods provide a
more accurate measure of reading comprehension, increase motivation, and create.a
positive learning environment.

Key words: no stress assessment, reading comprehension, student engagement,
interactive methods, creative approach.
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INTRODUCTION

Historically, reading comprehension assessments have been linked to stress,
worry, and formal test circumstances that might not truly represent a learner's real
potential. Stress can be a significant impediment to successful evaluation in many
educational environments, notably in language learning and elementary schooling.
Students' cognitive resources are frequently redirected away from comprehending the
text and towards managing their emotions when they are anxious. Because of this,
contemporary teaching has placed more emphasis on stress-free strategies for
evaluating reading comprehension. These strategies emphasize fostering a welcoming,
student-centered atmosphere in which learning may be shown spontaneously and with
assurance.

None of the stress evaluation methods are based on, the notion that reading is a
significant and interactive activity rather than a, m echanlcal ability. Unlike
conventional tests with predetermined questions, t ( ches place a greater
emphasis on observation, conversation, and inventi forder 1o foster a
calm and engaging learning environment teachef‘ﬁ emp oy tas ' ""'mlc actual

urged to express their ideas, opinions, and mterpretatlons in an open’ con
following reading a text. The teacher can assess understandlng through tudents
capacity to summarize concepts, explain meanings, and ‘relate the ‘textito their own
experiences. Because discussions are engaging and not intimidatingystudents feel more
comfortable expressing their comprehension without worrying about making errors.

One popular technique is reading response notebooks or journals. Instheir
journals, students write brief comments, personal opinions, or questions about the text
they have read. These written responses are utilized as diagnostic instruments to assess
how well students comprehend the fundamental concepts, specifics, and underlying
messages rather than being graded harshly. The lack of stringent evaluation criteria
lessens stress and promotes honest and reflective answers.

Additionally, project-based activities offer a useful method for evaluation
without causing stress. Based on the material of a reading piece, students might make
posters, mind maps, drawings, or brief presentations. In this way, understanding is
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shown indirectly via engaging activities. Without resorting to formal testing, the

instructor can gain significant insight into the students' comprehension of characters,
events, and topics by watching how well they represent them.

Particularly helpful in evaluating narrative texts are dramatization and role-
playing. Learners demonstrate their understanding in a lively and interesting way by
performing scenarios or retell stories in their own terms. These tasks are enjoyable and
collaborative, lessening individual pressure while yet allowing the teacher to evaluate
Important comprehension abilities like sequencing, inference, and interpretation.

No stress assessment also depends heavily on observation. The teacher monitors
the students' strategies, engagement, and interaction with the text as they read silently
or engage in pair and group activities. This continuous evaluation aids.in pinpointing
strengths and weaknesses without interfering with the Iearnlng process. Anxiety is
greatly reduced since students are frequently unaware .wi* they are belng evaluated.

successful. These methods paint a clearer picture of a Iearner s actual readlng gptltu/" e
by emphasizing interaction, creativity, and ongoing ohservation. They helg fostgr a
good learning environment in which evaluation promotes learning rather than
frightening students. Since education is becoming increasingly, learnerscentered, stress
assessment techniques are essential for promoting reading comprehension, motivation,
and confidence.

LITERATURE REVIEW AND METHODOLOGY

The interaction between cognitive processes, motivation, and emotional variables
has been regularly highlighted in studies on reading comprehension. Because they
induce stress and performance anxiety, traditional assessment methods, such timed
tests and multiple choice questions, frequently fail to adequately measure the complete
range of comprehension abilities, according to academics. Due to the interference of
anxiety with cognitive processing, students under stress may perform worse than they
truly comprehend, according to Alderson (2000). In a similar way, Krashen (2004)
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emphasizes that psychological factors, such as stress and fear of failing, have a big

impact on the results of language learning and comprehension. These results highlight
the necessity for evaluation techniques that minimize anxiety and facilitate students'
natural demonstration of understanding.

New studies have investigated alternative, less stressful methods of evaluating
reading comprehension. According to research by Guthrie and Wigfield (2000),
students' comprehension and retention improve when they participate in meaningful
reading exercises, followed by reflective discussion or creative assignments. Other
studies show that techniques like project-based assignments, reading journals, and role-
playing not only lower learner anxiety but also encourage higher-order thinking skills
like analysis, synthesis, and interpretation (Afflerbach, 2016; Tompkins, 2014).
Technology-assisted assessments, such interactive digital gplatforms-and gamified
reading activities, have also been demonstrated to support stress-free assessment by
offering instant feedback and cultivating a fun Iear'g atmosphere (Reinders. &
Wattana, 2014). ol

methods on comprehension performance, a sample of students wi fere ages
skill levels was chosen. The data were obtained vna semi- structureé intefviewsf\
students and teachers, observation of classroom activities,) and examinati hofs t
reading journals and creative projects. The observatlonal approach concen ated gf"n
learners' engagement, reading techniques, and perfermance on comprhensﬂon
activities, whereas interviews shed light on how students felt'about Stress and how at
ease they were with various evaluation methods. Using a mixed-methads ‘strategy
allows for a thorough evaluation of the efficacy of no stress assessment ‘methods and
how they affect students' reading comprehension abilities. \

RESULTS

Utilizing stress-free techniques to evaluate reading comprehension produced a
number of significant findings pertaining to student participation, comprehension, and
overall performance. When the constraints of traditional tests were removed, students
engaged more fully and expressed their thoughts with greater assurance, according to
an observation and analysis of their replies. In informal conversations and group
exercises, students demonstrated a thorough understanding of the material by being
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able to accurately summarize the key ideas of texts, draw conclusions, and relate the

subject to their own experiences. This level of comprehension may not have been
evident in a typical testing environment.

The learners’ comprehension was further revealed by studying journals and
response journals. These journals displayed insightful thoughts, meaningful links to
prior knowledge, and the capacity to pose pertinent questions about the material. Most
learners exhibited greater creativity in expressing their comprehension using drawings,
mind maps, and written reflections, indicating that they understood beyond just
remembering the facts. When students were aware that their answers would not be
evaluated in the conventional manner, instructors noted that they were more open to
experimenting with various interpretations of the text and taking intellectual risks.

These results were further supported by drama,uzatlon and project-based
act|V|t|es A learner's comprehensmn of narratlve structure character motivations, and
fole- playmg or artistic
gse tasks fostered
n of the text

students, who demonstrated greater engagement and pleasure Immedlate i edba{f
allowed them to identify and rectify mistakes on their own without feelln judged
which promoted stress-free learning and evaluation. ! !

In general, the findings imply that no stress approach improves learners' capacity
to accurately reflect their reading comprehension skills. By using several, modes of
expression, students were able to demonstrate understanding, exhibiting flexibility.in
their cognitive and interpretive abilities. In addition, these approaches improved
students' reading attitudes by promoting a more upbeat and self-assured approach to
text interaction.

Conclusion

The examination of stress-free methods for evaluating reading comprehension
reveals that conventional, high-pressure testing frequently restricts students' capacity
to express their understanding completely. Methods that prioritize comfort, creativity,
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and interaction—such as informal discussions, reading journals, project-based tasks,

role-play, and digital tools—help students interact with texts in a more meaningful and
confident way. In addition to lowering anxiety, these approaches foster greater
understanding, critical thinking, and long-term knowledge retention.

Teachers can get a better and more complete picture of their students' reading
abilities by watching them in calm, encouraging settings. Additionally, stress
assessment methods promote motivation, participation, and teamwork, all of which
contribute to a favorable outlook on reading and learning. According to the findings,
including such methods into mainstream teaching practice improves the quality of
evaluation as well as the whole learning experience. In essence, stress-free approaches
transform assessment from a source of stress into a tool that fosters and supports
genuine reading comprehension.
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y ity to foster linguistic

plagiarism-free, and written in accordance with mternatlonal academ o',f?’:'
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Introduction :

In contemporary ESL education, the role of literature has expanded beyond its
traditional function as a supplementary reading resource. Literature is now-viewed as
a central pedagogical tool that facilitates authentic language exposure, cognitive
engagement, and cultural exploration. Through narratives, poems, and dramatic texts,
learners encounter language in emotionally and socially meaningful contexts. Such
exposure supports deeper comprehension and encourages learners to interpret,
evaluate, and respond to texts critically.

This article aims to present innovative approaches to integrating literature in the ESL
classroom, emphasizing methodological flexibility, learner autonomy, and
communicative effectiveness suitable for international educational environments.
Pedagogical Value of Literature in ESL
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Literature contributes to language learning in multiple ways. It enriches
vocabulary, strengthens grammatical awareness, and improves reading
comprehension. In addition, literature supports emotional engagement and motivation,
which are essential factors in successful language acquisition.

From a pedagogical perspective, literature:

« provides authentic linguistic input;

« develops interpretive and inferential skills;

« encourages personal response and discussion;

« fosters intercultural competence.
These benefits make literature an effective component of modern ESL instruction.
Selecting Appropriate Literary Texts

One of the key challenges in literature-based ESL teaching is text selection.
Teachers should consider learners’ language proﬁc:lency, cultural background, and
interests.

New Tip: Instead of using complete literary w
texts such as short extracts, flash fiction, or simplifie
reduces cognitive overload while maintaining litera
Example: A short paragraph from a contemporaA /
narrative tense, descriptive vocabulary, and inference skl Is. £
Pre-Reading Strategies for Engagement 4,8 " ia;-}’ | y

Effective literature instruction begins before readlng Pre#‘read g a |t|e ‘

w"

activate background knowledge and prepare learners for Comprehensmn /

s, tea Vé"'rs cansselect micro-

New Tips: \
« Use visual prompts, key quotations, or thematic questions:{o mtroduce the text.
« Encourage learners to predict characters, setting, or conflict based en.the titleior
images.
Example: Before reading a story about migration, students discuss reasons people
move to other countries, creating a meaningful connection with the text.
Interactive While-Reading Activities
While-reading activities help learners process the text actively rather than
passively.
New Tips:
« Pause reading at key moments and ask predictive or reflective questions.
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« Assign different reading roles such as summarizer, vocabulary finder, or

question generator.
Example: While reading a short story, one group focuses on character emotions,
another on setting, and another on key vocabulary.
Post-Reading Tasks for Language Production

Post-reading activities transform comprehension into productive language use.
New Tips:

« Encourage creative responses such as rewriting endings, diary entries from a

character’s perspective, or role-play activities.

« Use discussion-based tasks to develop speaking and argumentation skills.
Example: Students role-play an interview with a story character, using evidence from
the text to support their answers.

Integrating Literature with Language Skills

Literature should not be limited to reading practice aloge.
all language skills. ' 4

« Writing: Literary response essays, creative

It candoe integrated across

rhythm, and meaning.
Using Technology in Literature-Based ESL Teachlng
Digital tools provide new opportunities for I|terature mstruction
New Tips: ‘
« Use online annotation tools for collaborative text analy3|s
« Encourage students to create digital presentations or video reflectlons on Ilterary
works. ‘ |
Example: Learners create short video reviews of a short story, sum'marivzing the plot
and expressing personal opinions.
Literature for Critical Thinking and Cultural Awareness
Literature naturally promotes critical thinking by presenting complex characters,
moral dilemmas, and cultural perspectives.
New Tips:
« Ask open-ended questions that allow multiple interpretations.
« Encourage comparison between cultural values in the text and learners’ own
cultural context.
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Example: After reading a culturally rich text, students discuss how social norms

influence characters’ decisions.
Assessment of Literature-Based Learning
Assessment in literature-based ESL instruction should be formative and

reflective.
New Tips:

« Use rubrics for discussions, presentations, and written responses.

« Include self-assessment and peer assessment to promote learner autonomy.
Example: Students submit reflective journals describing how a literary text influenced
their understanding of language and culture.

Conclusion
Using I|terature in the ESL classroom offers S|gn|f’"t Ilngmstlc cognitive, and
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Abstract
Active reading is a learner-centered approach that transforms_reading from a

passive decoding activity into an interactive and refl ,ﬁ""éVe cognitive process. In

contemporary education, especially in language cademic literacy, and

lifelong learning contexts, active reading strategies afe

comprehension, critical thinking, and independent :‘1‘3":

examines theoretlcal foundatlons practlcal technlques e, ucatig
world applications, making it suitable for mternatlonal ne {’
publications. ‘f ” i
Keywords: active reading, reading comprehensmn cntlcal I|ter CY,
strategies, academic skills )
Introduction ' , |
In the modern information age, individuals are exposed to an overwhelmlng
amount of written material, including academic texts, news articles, digital content, and
professional documents. Merely reading texts is no longer sufficient;.readers, must be
able to analyze, evaluate, and interpret information critically. Active reading strategies
address this need by encouraging readers to engage cognitively with texts rather than
reading them passively.
Active reading is particularly important in educational settings because it improves
comprehension, enhances retention, and promotes independent learning. This article
aims to provide a detailed and systematic explanation of active reading strategies,
highlighting their significance and practical implementation in international
educational contexts.
Understanding Active Reading
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Active reading refers to a set of purposeful strategies used before, during, and

after reading to construct meaning from a text. Unlike passive reading, where the reader
simply follows the text line by line, active reading requires questioning, predicting,
analyzing, and reflecting.
Active readers interact with texts by identifying main ideas, recognizing supporting
details, monitoring comprehension, and evaluating the author’s intentions. This
interaction transforms reading into a dynamic learning process.
Theoretical Foundations of Active Reading
Active reading is supported by several educational theories:
« Cognitive Theory: Reading is viewed as a mental process that involves
memory, inference, and problem-solving.
« Metacognitive Theory: Readers monitor and regulate their understanding
through planning, monitoring, and evaluating strategies.
. Constructivist Theory: Learners actively constuct meamng based on prior
knowledge and new information. | ’

making.
Pre- Readlng Strategles

background knowledge and establishing clear purp@ses for reddmg
Key Pre-Reading Techniques: T & B l;;.f

. Previewing titles, headings, graphs, and visuals, % | |

. Predicting content based on prior knowledge %

« Asking guiding questions

« ldentifying key vocabulary \
Example: Before reading an article on global education, readers dlscuss thelr existing
knowledge of the topic and predict the author’s main arguments.
While-Reading Strategies

While-reading strategies help readers remain engaged and monitor their

understanding as they read.
Key While-Reading Techniques:

« Highlighting or underlining essential information

« Annotating the text with notes or questions

« Identifying main ideas and supporting evidence

o Clarifying unfamiliar words or concepts
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Example: While reading a research-based article, readers pause after each section to

summarize the main idea in their own words.
Post-Reading Strategies
Post-reading strategies encourage reflection, synthesis, and evaluation of the
text.
Key Post-Reading Techniques:
« Writing summaries or reflections
« Discussing the text with peers
« Evaluating the author’s arguments and evidence
« Making connections to real-life situations
Example: After reading an opinion piece, readers write a response analyzing the
author’s perspective and supporting evidence.
Active Reading and Critical Thinking
Active reading strategies are closely connected
active engagement, readers learn to distinguish facts fr it
assess the credibility of sources. /4
In an era of digital misinformation, active readi 9
informed and responsible consumers of mformatlo
Educatlonal Benefits of Actlve Readlng

crltlcal thinking.« Through
ions, |dent|fy bias, and

« Improved comprehension and long-term retentlon

. Enhanced vocabulary and language awareness ’

« Stronger analytical and reasoning skills N\

« Increased learner motivation and confidence

« Development of independent learning habits \ |
These benefits make active reading a core skill in modern education.®, '
Application Across Educational Contexts ' \

Active reading strategies can be applied across disciplines, age groups and

learning environments.
In language education, teachers model strategies through guided practice. In higher
education, students use active reading for academic research. In professional settings,
active reading supports decision-making and problem-solving.
Example: University students annotate academic articles to identify research
questions, methodologies, and conclusions.
Active Reading in Digital Environments
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Digital texts present unique challenges such as hyperlinked content, multimedia

elements, and information overload. Active reading strategies help readers navigate
digital texts critically and effectively.
Readers must evaluate online sources, manage distractions, and synthesize information
from multiple formats.
Challenges and Recommendations

Despite its benefits, active reading may be challenging for learners who lack
motivation or prior strategy training. Educators should provide explicit instruction,
modeling, and gradual practice.
Encouraging reflection and self-assessment helps learners internalize active reading
habits.
Conclusion

Active reading strategies are essential for developing effective, critical, and

independent readers. By engaging readers before, dur;", and after reading, these

actlvmes that help to develop mtercultural communlcatlon competenc
Aspects in the Formation of Pedagogical Sciences, 2(11) 90-93. |
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language apps (Duollngo) interactive Whlteboards A :
pIatforms and klnesthetlc alds like games (Jenga, s&ory éubes) nd rale- pI

Importance of Teaching Aids, Educational apps Podcasts games \and qmzzes » Online
platforms, Interactive whiteboards.

Traditional & Visual Aids .

Visuals: Pictures, object pictures, situational pictures, story |Ilustrat|ons word walls with
Images, graphic organizers, anchor charts, and wall charts for grammar/rules.

Realia: Real objects (menus, clothes, etc.) to teach vocabulary in context.

Print Materials: Flashcards (vocabulary/grammar), reading passages, literature extracts,
writing prompts, phonics Kits.

Audio & Audiovisual Aids

Audio: Radio, stereo systems, headphones, recordings to demonstrate pronunciation and
rhythm.

Audiovisual: Videos, PowerPoint presentations, interactive whiteboards.

Digital & Technology Tools
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Apps & Software: Duolingo, language learning apps, virtual classroom platforms.

Al Tools: ChatGPT for lesson plans, material generation, and conversation practice.
Interactive Platforms: Online games, quiz creators, interactive whiteboards (e.g., Twee for
worksheets).

Hardware: Computers, webcams, projectors, tablets.

Kinesthetic & Interactive Aids

Games: Board games, word puzzles (crosswords), Jenga, Rory's Story Cubes, Hedbanz,
ball games.

Physical Activities: Role-playing, Total Physical Response (TPR).

Classroom Items: Whiteboards, sticky notes, timers, reward stickers, finger puppets.
Purpose of Aids

Motivate & Engage: Make learning fun and dynamic.

Clarify Concepts: Provide visual or auditory context for new language:

Develop Skills: Enhance listening, speaking, reading, ang Writing.

Reduce Cognitive Load: Help students focus on _,“ just words. and more
rapidly.” y 4
Teachmg aids used in various combinations allow

TEEaC))

diagrams and pictures or writing the lesson notes on the blackboard, which he gtudents
busily copied in their notebooks. However, the same methods ‘are eontinuing ih most of the
Indian schools, but many schools have changed to the modernsmetheds of teachings as
explained above. The best is to make use of both the traditional.as. well as the modern
methods of teaching. Teachers of today have to keep abreast of the modern ‘technology
available for teaching and use each and every opportunity to get their classrooms eguipped
with the same. The teachers of today will need to change their teaching strategies according
to the need of the hour. They have to be selective in choosing teaching aids relevant.to.the
lessons and subjects they teach.
Language teaching associations

Many language teachers belong to a teaching association, which supports their work
through ongoing CPD (continuing professional development), community, and research.
Most associations also offer their members a wealth of useful information and resources to
help them in their teaching.
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The TESOL International Association (Teaching English to Speakers of Other Languages),

for example, provides members with access to invaluable publications such as the English
Language Professionals Resource Guide as well as the TESOL Resource Centre. The latter
contains “lesson plans, teaching tips, activities, assessment tools” — these have all been
created and shared by other TESOL members. This is an amazing source of free lesson
information and inspiration, so do check out what your language association has to offer!
Podcasts

At the push of a button or by clicking on a link, podcasts can open a wide variety of
high quality resources for language learning. Whichever provider you choose can offer an
exceptional range of content in different languages across a huge variety of topics including
film, sport, music.
Although many organisations do produce podcasts specificallyfor language learning (e.g
the BBC and NPR), perhaps the most interesting contentéfor language learners is not
produced by professionals. In fact, these podcasts prowd @xceptional sourcesfor authentic
content. Podcasts can therefore be a great way for lear rs to I tice thelr listening skills

In conclusion, foreign language teaching alds play a crumal role i
effectiveness of language learning and teaching. Both traditional togls, stich flasﬁcards
realia, and visual materials, and modern digital resources' including | \edUCatlonaI
applications, online platforms, and Al-based tools, contribute significantly ta creating an
engaging and learner-centered classroom environment. These aids ‘help clarify complex
language concepts, motivate learners, and support the developmentof, the “four core
language skills: listening, speaking, reading, and writing.

Moreover, the appropriate and balanced use of teaching aids reduces:learners’
cognitive load and increases their exposure to authentic language input. Audio, audiovisual,
and kinesthetic aids are particularly effective in developing oral-aural skills and improving
pronunciation, fluency, and comprehension. At the same time, technology-based tools
provide opportunities for personalized learning, independent practice, and continuous
assessment beyond the classroom.

Therefore, it is essential for modern language teachers to remain informed about new
teaching tools and technologies and to select teaching aids according to learners’ needs,
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lesson objectives, and educational contexts. The integration of both traditional and

Innovative teaching aids not only improves learning outcomes but also prepares students
to communicate effectively in a globalized world.
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Annotatsiya

Ushbu maqolada til o‘qitish metodikasining t:”1y rlvoﬂamsh bosqichlari

yoritiladi. Unda an’anaviy grammatik-tarjimag 7“‘-' uvlarldan bOShIab

Kalit so’zlar: Til o‘qitish metodikasi, tarixiy rlvoﬂgmsh, til
nazariyalari, kommunikativ yondashuv, ta’lim metodlari. ‘

Abstract

This article examines the historical development of language teaching
methodology. It analyzes the evolution of language teaching approaches “from
traditional grammar-translation methods to communicative and modern integrative
approaches. The study highlights changing theoretical views on language, the shifting
roles of teachers and learners, and the transformation of language learning objectives
across different periods. The advantages and limitations of various methodologies are
discussed, emphasizing the importance of combining different approaches in
contemporary language education. The article contributes to a deeper theoretical
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understanding of language teaching and supports the effective application of

methodological principles in practice.

Key words: Language teaching methodology, historical development, language
learning theories, communicative approach, teaching methods.

INTRODUCTION

The evolution of language teaching methods throughout history mirrors how
opinions on language, learning, and the goals of education have shifted over time. In
reaction to societal, cultural, scientific, and technological advancements, language
instruction has changed from early traditions centered on reading classical writings to
contemporary techniques that prioritize learner autonomy and communication. By
understanding the historical evolution of pedagogy, teachers may better comprehend
the reasons behind the development of speC|f|c technlqs thelr lmpact on«classroom

language instruction in its early stages. The purpoée of te
not for everyday conversation, but rather for intellgctual| devel,,‘f' s ¥
and Ioglcal reasoning. Instructlon that emphaslzed vocabula,/ MOri fv

learning entalled acquiring grammatlcal rules and using’ them in writt n trag "|at|9
The teacher's primary function was to act as the source ofiinfarmation, and ccurﬂcy
and understanding of regulations were prioritized over speaking, fluency. Desplte the
increasing importance of contemporary European languages«inicommerce, education,
and diplomacy, the traditional methods persisted in language ‘coursesReading ‘and
writing were still the focus, with less attention given to speaking and-listening. The
majority of lessons were given in the students' original language, and success.was
assessed by their proficiency in translating texts and articulating grammatical
principles. Although this strategy gave learners a thorough understanding of language
structure, it frequently did not teach them useful communication abilities.

Alternative techniques that prioritized oral language emerged as a result of
dissatisfaction with a solely grammar-focused teaching method. The notion that
learning a foreign language should mimic the way one learns one's native tongue
started to gain popularity among teachers. This concept resulted in approaches that
prioritized listening and speaking above reading and writing. Language was considered
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a means of communication, and the significance of meaning surpassed the rote learning

of laws. Students in the classroom were taught daily vocabulary through dialogues and
guestion-and-answer exercises, and the instructor pushed them to use the target
language in their thoughts. The way language is taught was greatly impacted by
advances in linguistics and psychology. The systematic character of language was
emphasized by structural linguistics, whereas behaviorist psychology saw learning as
the development of behaviors through repetition and reinforcement. These concepts
resulted in teaching strategies that emphasized regulated repetition, drills, and pattern
practice. Mistakes were frequently discouraged to prevent the development of
undesirable behaviors, and right answers were immediately reinforced. The instructor
closely monitored input and practice in the language learning, which was viewed as a
mechanical procedure.

The limitations of habit-based instruction became c}ear with time. Learners who
did well in drills frequently found it difficult to utilize t*“Ianguage creatlvely in actual
conversation. As a result, there was an increasing f iopfn

theories Which focused on the learner's active roIe ~'5‘

,\

and discourse analysis, stressed the capaC|ty to employ Ianguage effectlvely ing varlety
of social settings. The main objective of language acquisition,was communlcdhon and
fluency became as crucial as accuracy. Classroom activities Wete structured to replicate
actual scenarios, fostering student interaction, negotiation . 0f ‘meaning, ‘and
collaboration. The teacher acted as a facilitator rather than an authority, ‘directing
students and providing chances for them to utilize the language in meaningfulways.

The range of language teaching techniques was further broadened by"later
developments. The psychological and emotional aspects of learning were emphasized
In humanistic methods, which also emphasized the value of motivation, self-assurance,
and a welcoming learning atmosphere. The classroom was viewed as a community
where respect and collaboration were essential, and consideration was given to
students' demands, hobbies, and learning methods. At the same time, task-based and
content-based methodologies centered on employing language as a tool to accomplish
worthwhile objectives by connecting language acquisition with actual tasks and topics.
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Language instruction has been considerably impacted by recent technological

developments. The way languages are taught and learnt has changed because of digital
tools, multimedia materials, and online communication. Real materials are now more
accessible due to technology, which has also opened up new avenues for interaction
outside of the classroom. Students now have more control over their learning, may
interact with language in a variety of situations, and can work with peers all over the
globe. The methodology has grown more adaptable, incorporating aspects of several
strategies to satisfy the demands of today's students.

To sum up, the history of language instruction methodology is one of continual
evolution and adaptation. Each phase represents current ideas about language and
education as well as the functional requirements of somety Each approach has
provided useful insights to the field, even if none can e deemed flawless This rich
history informs modern language education, which ala
approach to fostering communicative competenceh'

literature, reflects a gradual change in the understandmg of how Ianguags arell
and how they should be taught. The focus of early academie studieswas most on/ i’he
formal components of language, with grammar and“translation servmg as [the
foundation of instruction. Language learning was seen by researchers primarily as a
mental discipline, and they stressed the intellectual value of analyzing.literary writings
and language structure. These notions had a profound impact on  conventional
classroom methods and held sway over educational thinking for many yearsx The
efficacy of solely grammar-based teaching was called into question in subsequent
research. Linguists and instructors claimed that language is more than just a collection
of rules; it's also a way to express oneself. The significance of spoken language and
everyday usage was emphasized by research in applied linguistics, which resulted in
greater emphasis on oral skills. The superiority of translation and memorization was
questioned by scholars examining natural language acquisition, who found that
students gain from active language use and exposure to meaningful input.
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The academic debate gained fresh insights with the emergence of behavioral

psychology and structural linguistics. Language patterns, repetition, and reinforcement
were highlighted by researchers as essential components of learning. The theory that
systematic practice can help learners internalize language structures was supported by
several studies. But critics of this method have argued that too much emphasis on drills
tends to stifle students' capacity for creative expression. These criticisms were
instrumental in influencing more research and methodological advancements. As
cognitive and communicative theories became more popular, academic publications
began to concentrate on meaning, interaction, and learner participation. Researchers
investigated how students learn language, create their own internal grammar structures,
and utilize language in social interactions. Many studies ‘have shown that
communicative competence includes pragmatic and sociolinguistic awareness as well
as grammatical correctness. Consequently, instructional strategies that emphasize
learner-centered learning, genuine communication, an;-mteractlon are now more
widely supported in the literature. y ' 4

methodology as a vibrant d|SC|pI|ne mfluenced by |nterd|SC|pI|nary reseérch and
evolving educational requirements. Theoretical and academic'resources pertaining to
the history of language instruction are qualitatively analyzed in.this'study's approach.
The main trends and methodological changes in applied linguistiesand “language
education were identified through a thorough review of journal articles; research
publications, and academic books. The study employs a descriptive and analytical
methodology, examining how various strategies have evolved, changed, and impacted
teaching methods throughout time.

In addition, comparative analysis is used to emphasize parallels and contrasts
between the primary methodological approaches. The research demonstrates how each
approach addressed the shortcomings of the previous ones by comparing their
underlying principles, goals, and classroom practices. This strategy makes it easier to
comprehend the continuity and evolution of language instruction techniques.
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Furthermore, the research combines concepts from different theoretical viewpoints into

a cohesive overview through synthesis. Instead of favoring one approach, the
methodology seeks to provide a fair perspective on historical events. The methodology
guarantees that the results are based on well-known studies and gives a thorough
overview of how language instruction has changed over time.

RESULTS

An analysis of the historical evolution of language instruction methodology
yields a number of significant findings that show how the area has changed throughout
time. A notable outcome is the evident change in the aims of language instruction.
Later approaches focused more and more on practical language usage and
communicative competence, while earlier methodologies cencentrated on fostering
grammatical skills and reading comprehension. Language’is now understood more
broadly asa soual mstrument rather than S|mply as a setdf rlgld gwdellnes as seen by

S|gn|f|cant outcome. The teacher was the central autfiority i1 'i’tional, approach,
‘t'\ . & . ,,,'::;‘:" S
and the student was seen as a passwe receiver of) mfor r . ime, methods

4 &Y s 4
7 V
[

teach languages that has been shown to work in every situation. Each hnlqhe
developed in response to the unique educational requirements and thEOreticaI
viewpoints of its era. Despite their success in fostering some talents, certain technlques
frequently had drawbacks in other areas. This finding demonstrates the'significance of
flexibility and adaptation in language instruction as opposed to rigid adherence to a
single approach. Furthermore, the findings show that improvements in linguistics,
psychology, and instructional theory have had a significant impact on the way
languages are taught. Classroom practices were immediately impacted by shifts in
perspectives on language structure and how students learn. The integration “of
humanistic, communicative, and cognitive viewpoints has resulted in more balanced
approaches that consider both accuracy and fluency. In conclusion, the research
demonstrates that modern language instruction methods are increasingly blending
components from various historical approaches. The integration of grammatical
awareness, communicative exercises, learner-centered methods, and technological
resources is common in contemporary classrooms. This integration shows an
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understanding that successful language instruction is dynamic and context-dependent,

building upon the best aspects of several methods that have been developed throughout
history.
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Annotatsiya

Ushbu maqola o°quvchilarning o°qilgan matnni tushunishini baholashda stresssiz
usulnlng ahamlyatlm yor1tad1 An’ anav1y test va smo

Ve

ar o quvchllarda xavotir va

ushbu metodologiyaning afzalliklari, noforma,';/ va i
o‘quvchilar motivatsiyasi va ishtirokini oshirishdag
yondashuv o‘quvchilarning o‘qish ko* n1kmala1r1n6g
beradi.

samarah @hvoﬂ. ntiris

Kalit so’zlar: o‘qish tushunchasi, stresssiz baholash o quvchl m0t1
noformal baholash, tushunish ko ‘nikmalari.

Abstract

This article highlights the importance of the no stress method for. assessing
students’ reading comprehension. It demonstrates that traditional tests and
examinations often increase anxiety and stress, preventing learners from “fully
demonstrating their true understanding. The no stress assessment method provides
learners with a comfortable and supportive environment to comprehend and express
their understanding of texts freely. The article emphasizes the benefits of this
methodology, including informal and continuous assessment techniques, and its role in
enhancing learners’ motivation and participation. This approach helps effectively
develop students’ reading skills.
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informal assessment, comprehension skills.
INTRODUCTION

The stress-free approach to measuring reading comprehension is a contemporary
and student-centered approach that prioritizes useful and encouraging evaluation over
stressful testing environments. Reading comprehension has historically been assessed
using standardized exams, timed practice, and structured question formats, all of which
can make students feel intimidated and afraid of failing. This kind of environment
might have a detrimental impact on learners' ability to perform well and show their
genuine comprehension of a text. In contrast, the no stress approach attempts to foster
a peaceful and encouraging atmosphere where students feels«comfortable interacting
with the reading material. The notion that reading comprehensmn IS a complicated
cognitive and emotional process is the foundation of the ;' stress Jmethod. Students use
their prior knowledge, personal experiences, and ,,;;-'f to understand texts. If
evaluations are done in a stress-free atmosphere, stugl i G Iy to make good
use of these resources. This method places a high; pnorlt Yon cre@iting a0
trusting, and constructive relationship between the teachér andstude
evaluation as a chance to demonstrate their knowledge and rllmpr

|

rather than as a judgment.

The use of informal and formative assessment methods is.one of the fun ; men{' I
aspects of the no stress approach. During discussions, readlng activities, and f IIoqup
assignments, teachers keep an eye on their pupils. Open-ended ‘questions, thoughtful
dialogue, text retellings, and creative responses like drawing;.role-playing, or.concise
written thoughts are all used to evaluate understanding. Learners-can express their
understanding in a variety of ways through these exercises without the. anxiety ‘of
providing a single right answer. Consequently, assessment becomes more adaptable
and inclusive, catering to a variety of learning preferences and skills. Integrating
evaluation into daily classroom tasks is another crucial component of the no stress
approach. Reading comprehension is assessed on a continuous basis rather than at a
specific point in time. Students are encouraged to express their opinions, share their
ideas, forecast results, and relate them to real-world scenarios. Teachers can better
understand learners' progress and lessen pressure through this continuous process.
Feedback emphasizes strengths and areas for development over errors and is delivered
in a encouraging and helpful way.
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In this approach, the learner's emotional well-being is crucial. A learner's desire

to read grows when they feel at ease and encouraged. They are now more open to
guestioning, taking chances, and delving into texts. The stress-free approach helps
students gain confidence and independence by fostering a positive outlook toward
reading and evaluation. This ultimately results in better comprehension abilities and an
increased wish to interact with texts both inside and outside the classroom. In the no-
stress approach, the instructor acts more as a facilitator and mentor than as an evaluator.
Teachers foster a safe learning environment by appreciating each student's
contribution, being patient, and employing supportive language. They pick texts that
are age-appropriate and engaging and that correspond to the students' interests and skill
levels. Teachers make sure that evaluation is enjoyable and feels natural rather than
frightening by doing this. In summary, the no stress technique for gauging reading
comprehension is a valuable alternative to conventional testing methods. By lowering
anX|ety and highlighting supportlve evaluation, this stra egy enables students to show

encouraging drive, confidence, and optimism The
to encourage genume readmg comprehensmn an

,l‘
il

and humanistic approaches to language instruction, the notlon of stress fre "read( g
comprehension assessment has been extensively studied. Researchers hlghlalght that
conventional evaluation methods often induce worry, which has'a detrimental |mpact
on students' cognitive abilities and understanding. Research ‘enssecond language
learning has shown that emotional variables like confidence, motivatien;.and'worryare
essential to the growth of reading skills. Stress during assessment can limit-a-students
attention and memory, which results in poorer learning outcomes.  Scholars
consequently favor assessment methods that lessen stress and aid in natural language
processing. The no stress approach's theoretical underpinnings can be found “in
constructivist learning theory, which sees learning as an active process of creating
meaning. From this viewpoint, genuine activities that mimic actual reading experiences
are the most effective way to gauge understanding. As efficient methods for
comprehending students' reading skills, researchers emphasize the significance of
formative assessment, self-assessment, and peer assessment. Additionally, the
literature emphasizes that qualitative evaluation techniques, such as observation,
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conversation, and reflective response, offer more insightful data about learners'

comprehension than standardized tests. Teachers can use these methods to take into
account individual variations and learning environments. Furthermore, research on the
emotional aspects of education emphasizes the link between effective reading
comprehension and a positive classroom atmosphere. According to academics, a non-
threatening environment promotes deeper interaction with texts and uninhibited
expression of interpretations. Studies on alternative assessment methods reveal that
allowing students options in how they show comprehension lowers their stress and
enhances their performance. This corpus of work backs the notion that evaluation
should be seen as an essential component of learning rather than as a distinct evaluative
step.

The qualitative and formative assessment principles form the foundation of the
no stress method of evaluatlng readlng comprehensmn The approach involves.ongoing

further encouraged to reflect on their own comprehensmn WhICh fost rs s& f-
awareness and accountability for their education. Because collaborative conVersatlon
frequently uncovers depth of understanding, peer interactioniis utilized as an additional
evaluation resource. In general, the literature and methodology. behind the no stress
approach highlight the importance of emotional comfort, authenticity;.andsongoing
feedback in evaluating reading comprehension. This method offers a more fair ‘and
humane assessment of students' reading skills by aligning evaluation with learning
processes.

RESULTS

Using the no-stress approach to evaluate reading comprehension has had
favorable effects on both students' academic performance and their emotional
involvement in reading assignments. When evaluated using this method, students show
increased engagement in reading exercises and subsequent conversations. They are
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able to express their thoughts more freely because there is no pressure, which leads to

more nuanced text interpretations and a greater comprehension of meaning. Students
are more likely to participate in the reading process by sharing thoughts, making
predictions, and asking questions. Reducing assessment-related anxiety is one of the
most notable outcomes. When their understanding is assessed using informal and
supportive approaches, learners feel more at ease and self-assured. This emotional
solace results in enhanced attention and memory for the material presented in the texts.
As a result, students can more effectively comprehend implicit meanings, recognize
key ideas, and make connections between them. The improvement is especially evident
among students who had previously found traditional testing methods challenging.

The no stress approach also aids in fostering good reading practices. Students
exhibit a greater desire to read and interact with different kinds of texts. Reading is
now associated with discovery and pleasure rather tharj ‘a fear of failure because
assessment is incorporated into routine classroom in "'ctlon Arhis shift'in mmdset

improves both the cognitive and emotional components o"fu_ evaluating| readmg
comprehension. It fosters a positive learning atmosphere, beosts learners' self-esteem,
and facilitates a more accurate and meaningful assessment of readmg ecomprehension
abilities.
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ABSTRACT 4 ;
In recent decades, foreign language education heé e a key component of
gpecial emphasis

educatlon'

demonstrate that CEFR based standards contrlbute S|gn|f|cantly to transparency,
comparability, and quality assurance in foreign language, ‘educationwhile @lso
presenting implementation challenges that require systematic solutlons

KEYWORDS: foreign language teaching methodology, CEFR;. language
education reform, teacher training, Uzbekistan

INTRODUCTION

Foreign language competence is widely recognized as a crucial skill in the
modern world, particularly in the context of globalization, academic mobility,
international trade, and cross-cultural communication. Education systems are
increasingly expected to produce graduates who are not only knowledgeable but also
communicatively competent in one or more foreign languages. As a result, many
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countries have revised their language education policies to align with international

standards.

Uzbekistan has undertaken extensive reforms in foreign language education
since the early 2010s, focusing on improving teaching quality, modernizing curricula,
and enhancing teacher training. A central element of these reforms is the adoption of
the Common European Framework of Reference for Languages (CEFR) as the national
benchmark for defining language proficiency levels and learning outcomes.

This article aims to analyze the requirements of foreign language teaching
methodology programs and to examine how CEFR-based standards are implemented
in Uzbekistan. The study seeks to contribute to the academic discourse on language
education reform by providing a detailed overview of national practices within an
international framework.
THEORETICAL FOUNDATIONS OF FOREIGN LANGUAGE TEACHING
METHODOLOGY §

Foreign language teaching methodology is
integrates linguistics, pedagogy, psychology, an
methodology emphasizes the development of comy
the mere acquisition of grammatical knowledge. | "
COMMUNICATIVE COMPETENCE AS A CORE CON 0/' PT

Communicative competence includes several mterrelated oompo/{ nts:

« Linguistic competence (grammar, vocabulary phonology)

« Sociolinguistic competence (appropriateness in soolal contexts) ‘;;7

« Discourse competence (coherence and cohesion,in eommunication)

« Strategic competence (compensatory communication:strategies) "

Methodology programs are designed to equip future teachers with the knowledge
and skills necessary to foster all these components in learners.

COMPETENCE-BASED AND LEARNER-CENTERED APPROACHES
Contemporary foreign language teaching is grounded in competence-based
education, which focuses on measurable learning outcomes and real-life language use.
Learner-centered instruction encourages active participation, critical thinking,
collaboration, and autonomy, shifting the teacher’s role from knowledge transmitter to
facilitator.
REQUIREMENTS OF FOREIGN LANGUAGE TEACHING
METHODOLOGY PROGRAMS
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Foreign language teaching methodology programs in Uzbekistan are structured

to ensure that future teachers meet both national and international professional
standards. The key requirements of these programs are outlined below.
LINGUISTIC PROFICIENCY REQUIREMENTS
A fundamental requirement for foreign language teachers is a high level of

language proficiency. According to national regulations aligned with CEFR, graduates
of teacher education programs are expected to demonstrate at least Cl-level
proficiency in the target language. This ensures that teachers can model accurate and
fluent language use in the classroom.
METHODOLOGICAL COMPETENCE

Methodology programs place strong emphasis on:

« Teaching approaches and methods

« Lesson planning and curriculum implementation

« Integration of language skills ;

. Use of authentic materials and educational techndf

teaching strategies that reflect current international
PEDAGOGICAL AND PSYCHOLOGICAL Tl 7

. General pedagogy

« Educational psychology

. Classroom management

« Inclusive and differentiated instruction i
These components enable teachers to address learners’ cognitive, emot1onal and social
needs.
ASSESSMENT LITERACY :

Assessment is a core element of methodology training. Teacher candidates Iearn (0]
design and apply assessment tools that are:

. Valid and reliable

« Aligned with learning objectives

« Consistent with CEFR descriptors

Both formative assessment (ongoing feedback) and summative assessment
(examinations) are emphasized.
CEFR-BASED LANGUAGE STANDARDS IN UZBEKISTAN
OVERVIEW OF CEFR
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The Common European Framework of Reference for Languages provides a

unified system for describing language proficiency across six levels: Al, A2, B1, B2,
C1, and C2. Each level includes detailed descriptors for listening, speaking, reading,
and writing skills.
NATIONAL ADOPTION AND POLICY CONTEXT

Uzbekistan officially adopted CEFR as the reference framework for foreign
language education to ensure compatibility with international standards. CEFR serves
as the basis for:

« Curriculum development

« Textbook design

« National examinations

« Teacher certification requirements

IMPLEMENTATION ACROSS EDUCATIONAL L

CEFR standards are applied throughout the educé "

« In general secondary education, learners
independent user levels. ?

« In higher education, students in language- rélated f elds

higher CEFR Ievels ,{'

ELS

teaching and learning in Uzbekistan.
QUALITY ASSURANCE AND TRANSPARENCY , i
CEFR provides clear benchmarks that enhance transparency in assessment and
allow for objective evaluation of language proficiency.
INTERNATIONAL RECOGNITION \
Alignment with CEFR facilitates international recognition of qualifications;
supporting academic mobility and professional opportunities.
METHODOLOGICAL MODERNIZATION
CEFR has encouraged a shift toward communicative teaching practices and
outcome-oriented instruction, moving away from traditional grammar-focused
approaches.
CHALLENGES AND LIMITATIONS
Despite its advantages, the implementation of CEFR faces several challenges:
« Insufficient teacher training in CEFR-oriented assessment
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« Limited access to modern teaching resources

« Variability in implementation across institutions and regions

Addressing these challenges requires sustained professional development, institutional
support, and continuous monitoring.
CONCLUSION

The requirements of foreign language teaching methodology programs in
Uzbekistan reflect a comprehensive effort to align national education with international
standards. The adoption of CEFR as the foundation of foreign language standards has
significantly improved curriculum coherence, assessment quality, and global
compatibility. However, successful implementation depends on ongoing teacher
training, methodological innovation, and evidence-based policy development.
Strengthening these areas will further enhance the effectiveness and .international
competitiveness of foreign language education in Uzbekistan.
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SURUNKALI YIRINGLI O‘RTA OTITDA IMMUNITET
O‘ZGARISHLARINING KLINIK AHAMIYATI

O‘ktamov Ibrat G‘ayratovich
Buxoro davlat tibbiyot instituti
uktamovibrat19@gmail.com

Kirish. Surunkali yiringli o‘rta otit (SYO‘O) bolalar va kattalar orasida keng
tarqalgan patologiya bo‘lib, o‘rta quloq bo‘shlig‘ining uzoq davom etuvchi
yallig‘lanishi bilan tavsiflanadi. Ushbu kasallikda mahalliy va umumiy immun
tizimining holati kasallikning klinik kechishi va davolashgajavob berishini aniglovchi
muhim omlllardan biridir. ‘

ko‘rsatkichlar (IgA IgM, IgG) laboratoriyada belgilandi Olingan ma’lumotl
usullar bilan gayta ishlanib, guruhlar orasidagi farglar tahlil q|I|nd| | ]

Natijalar. Tadqiqot natijalari ko‘rsatdiki, SYO‘O faollashgan bemorlarda T-
limfotsitlarning soni sezilarli darajada kamayishi kuzatildi (p<0:01).x0%limfotsitlar va
ba’zi holatlarda T-supressorlar ulushi ortganligi qayd etildi, bu immunoregulyator
mexanizmlarning buzilganini ko‘rsatadi. IgA darajasi ko‘pincha pasaygan bo-lib;, bu
mabhalliy shilliq qavat himoyasining susayishi bilan bog‘liq. IgG darajasining oshishi
esa infeksiyaga nisbatan organizmning uzoq muddatli kompensator reaksiyasini.aks. -
ettiradi. Ushbu o‘zgarishlar bemorlarda kasallik og‘irligining oshishi va gaytalanish
chastotasining ko‘payishi bilan korrelyatsiyalashgan.

Tahlil va muhokama. Immunologik profillar asosida SYO‘O bemorlarini
guruhlarga ajratish va individual terapiya strategiyasini ishlab chigish mumkin.
Masalan, T-limfotsitlar past bo‘lgan bemorlarda immunomodulyator terapiya qo‘llash
samarali natija berishi ehtimoli yuqori. IgA pasaygan hollarda mahalliy immunitetni
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mustahkamlovchi vositalar, shuningdek shillig gavatni tiklovchi preparatlar tavsiya
etiladi. Bunday yondashuv antibiotiklar bilan birgalikda kompleks terapiya doirasida
kasallikni nazorat gilish va gaytalanishlarni kamaytirishga yordam beradi.

Xulosa va tavsiyalar. SYO‘Oning patogenezida immun tizimi o‘zgarishlari
muhim o°rin tutadi. Immunologik ko‘rsatkichlarni monitoring qilish SYO‘Oni
tashxislash, davolash samaradorligini baholash va bemorlarni individual davolash
rejimiga yo‘naltirish uchun zarur. Kelgusida kengroq ko‘lamli klinik tadgiqotlar
yordamida immun terapiya protokollarini standartlashtirish va ularning samaradorligini
baholash tavsiya etiladi. Shuningdek, bemorlarni reabilitatsiya qilish va profilaktika

choralari ham alohida e’tiborga olinishi lozim.
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“O‘TGAN KUNLAR” ASARI MISOLIDA LEKSIK-STILISTIK

VOSITALARNI TAHLIL QILISH

Xaydarova Shoira Toxir qizi

shoiraxaydarova@mail.ru

Mirzo Ulug‘bek nomidagi O‘zbekiston Milliy universitetining Jizzax filiali
Psixologiya fakulteti, Xorijiy tillar kafedrasi
Filologiya va tillarni o ‘qitish yo ‘nalishi

402-22-guruh talabasi: Murodova Sevinch Muxtor qizi

murodovasevinch635@qmaiI.co'4’ ‘

Xususan, asarda uchraydigan sinonimik gatlam, obrazli i#odal@'r me !

tarixiy va arxaik so‘zlar, shuningdek, xalq og zak1 nqtqlga XOSQbo‘] n ibora ,:.""
W i

frazeologlk birliklar tahlll marka2|ga ollnadl Ushbu vosnalarnlng m‘ualll badir

asar mazmunini chuqurroq anglashga qo shgan hissasi 11m1y nazarly asosda Orltliadl

Magolada leksik-stilistik birliklarning obraz yaratish Jarayonldagl ahamlyatl
alohida ko‘rsatib berilib, ular orqali gahramonlarning ichki- dunyos1_ yruhiy
kechinmalari va ijtimoiy mavqei ganday ifodalangani misollar asosida izohlanadi.'Shu
bilan birga, gahramonlar nutqida qo ‘llangan leksik vositalar yordamida individual.
nutq uslubining shakllanishi va har bir obrazning o‘ziga xosligi ochib beriladi. Asarda
ishlatilgan tarixiy leksika orgali XIX asr oxiri — XX asr boshlariga xos bo‘lgan
Ijtimoiy-madaniy mubhit, urf-odatlar va qadriyatlar badiiy jihatdan aks ettirilgani
ta’kidlanadi.

Tadqiqot natijalari “O‘tgan kunlar” romanining nafaqat adabiy-badiiy
ahamiyatini, balki lingvistik gqimmatini ham ochib berishga xizmat giladi. Magola
badiiy matn tilini o ‘rganishda leksik-stilistik tahlilning ahamiyatini asoslab berishi
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bilan birga, filologiya sohasi talabalari, yosh tadqiqotchilar hamda o‘zbek tili va

adabiyotiga giziquvchi keng kitobxonlar uchun nazariy va amaliy jihatdan foydali
manba bo‘lishi mumkin.

Kalit so‘zlar: badiiy matn tili, leksik-stilistik vositalar, leksik birliklar, metafora,
epitet, frazeologik birliklar, arxaik va tarixiy so‘zlar, xalqona leksika, obraz yaratish,
muallif uslubi.

Abdulla Qodiriy o‘zbek adabiyotining yorqin namoyandasi bo‘lib, uning “O‘tgan
kunlar” romani milliy proza rivojida katta ahamiyatga ega. Ushbu roman XIX asr oxiri
— XX asr boshidagi o‘zbek jamiyatining 1jtimoiy, madaniy va tarixiy mubhitini aks
ettiradi. Tadgiqotning magsadi — “O‘tgan kunlar” asarida qo‘llangan leksik-stilistik
vositalarni aniqlash, ularning obraz yaratishdagi va badily ifodadagi o‘rnini
ko‘rsatishdir. Leksik-stilistik vositalar badiiy matnning eng muhim elementlaridan biri
bo‘lib, ularning tahlili o‘quvchiga roman mazmu fini chuqurroq anglash,
gahramonlarning xarakteri va psixologiyasini his qilis )

“O‘tgan kunlar” romanida qo‘llangan leksik .,
Xususan, sinonimlar va antonimlar gahramonlarni
ularning hIS -tuyg ularlm ta kldlashda muhlm

berlshda
‘.:- alan >l. 7.

imkonini beradl

Epitetlar va metaforalar esa asardagi obrazlarni Jonlantlradl baduy |fodan|n est 9 ik
kuchini oshiradi. “Oq shamol”, “sokin tun”, “hayot denglzl” Kabi ‘ 1fodalar
gahramonlarning ruhiy holatini, vogealarning kayflyatml tasvirlashga xizmat giladi.
Shu bilan birga, frazeologik birliklar va xalqona iboralars.nutgnistabiiy. giladi,
o‘quvchini o‘sha davr madaniyati va urf-odatlari bilan tanishtiradi, “Masalan,
“tug‘ilganidan beri” yoki “ko‘zi ochiq odam” kabi atamalar qahramonlarning ‘oddiy,
lekin ma’nodor so‘zlari orqali ularning xarakterini ochib beradi.

Roman tilida ishlatilgan arxaik va tarixiy leksika esa asarda tarixiy muhitni yaratishda
muhim rol o‘ynaydi. “Hokim”, “khaltali”, “chopan” kabi so‘zlar o‘quvchini o‘tmish
davr hayotiga olib kiradi, davrning ijtimoiy va madaniy qgirralarini ochib beradi. Shu
bilan birga, badiiy matnda qo‘llangan leksik vositalar muallifning individual uslubini
aks ettiradi. Qahramonlarning nutqida ishlatilgan so‘zlar ularning ijtimoiy mavqeini,
xarakterini va shaxsiy xususiyatlarini yoritib beradi.
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Tahlil shuni ko‘rsatadiki, leksik-stilistik vositalar “O‘tgan kunlar” romanida nafaqat

badiiy estetik ta’sirni oshiradi, balki gahramonlar xarakterini chuqurroq anglashga va
tarixiy davrni tasavvur gilishga yordam beradi. Leksik birliklar yordamida muallif
o‘quvchida tarixiy vogelikni jonli his gilish, gahramonlarning psixologiyasini va
ularning ichki kechinmalarini sezish imkonini yaratadi.

Ushbu asarda XIX asr oxiri — XX asr boshlaridagi Markaziy Osiyo, xususan, Toshkand
va unga qo‘shni shaharlarning ijtimoiy, siyosiy va madaniy hayoti tasvirlangan. Asar
gahramonlarining oilaviy munosabatlari, mehmondorlik an’analari va shaxsiy
gadriyatlari orqali o‘sha davr jamiyati, insonlararo alogalar va ijtimoiy tuzilma
o‘quvchiga jonli tarzda yetkaziladi.

Asarda Ota-bek, Homid, Rahmat, Hasanali kabi qgahramonlar'markaziy o*rin tutadi.
Ular orqali nafagat shaxsiy fazilat va garorlar, balki zamen sharoitidagi murakkab
ijtimoiy va siyosiy munosabatlar ham ochib beri)"f"". Masalan, Otasbekning

ja agi savdofsafarlari<u

mavqeml va davr ruhini aks ettiradi. Epitet va metafpralar“c‘)rqalliqahr
dunyosi, his-tuygulari va orzulari jonli tasvirlangan, MISOI uchun,
Shamaydagl kuzatuvlarl va Muxohfat bllan bog liq mulohazalarl 0 un“ I

asosly o‘rin egallaydl Qahramonlar oilaviy qadrlyatlarnl insoniyli
vatanparvarlikni qadrlash orqali o‘quvchiga ibratli xulosa beradi. Shu bilan blrga
davrning siyosiy muammolari, hokimlar va boshliq zulumlari,ham ‘ochig-oydin
ko‘rsatiladi. Asar o‘quvchida nafaqat tarixiy ma’lumot, balki insoniy, qadriyatlar,
adolat va ma’rifat tuyg‘usini uyg‘otadi. Shu jihatdan u Markaziy Osiye ‘tarixiy-
romantik adabiyotining yorgin namunasidir.

Metafora vositasi Otabekning ichki ruhiy holatini ta’kidlashda keng qo‘llanilgan:
“ustunga suyalgancha qotib turdi” iborasi uning xayolga cho‘milganini, voqealardan
vaqtincha uzilib qolganini bildiradi. Shu bilan birga, “xayol ichida barchani unutishi”
ifodasi gahramonning ichki dunyosini vizual tarzda tasvirlaydi. Personifikatsiya ham
prologda oz aksini topgan: “saroyning sukutli muhitida tinchlik hukmron edi” iborasi
tinchlikni jonlantirib, uni hukmron shaxs sifatidagi obrazga aylantiradi.
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Epitetlar gahramon va muhitni yanada anigroq ifodalashga xizmat giladi. Masalan,

“uzun burama qulf” iborasi Hasanalining qulfini xarakterlaydi, “sukutli muhit” esa
saroyning tinch va sokin kechasini tasvirlaydi. Deskriptiv vositalar orgali muhit tasviri
jonli bo‘ladi: “saroy qop-qorong‘i, tinch uyquda” iborasi kechani vizual tarzda aks
ettiradi, “sham’ni o‘chirdi, qorong‘ulik hukm surdi” esa tinchlik va qorong‘ulik
kayfiyatini yaratadi.

Takror vositasi gahramonning ichki holatini ta’kidlashda ishlatiladi: “o‘z ichki
dunyosida”, “tinchlikni topolmas edi”. Bu gahramonning ichki kechinmalarini
kuchaytiradi. Hiperbola vositasi esa Otabekning hayratini oshirib ko‘rsatadi: “kunlar
davomida ajablanib yurdi”, bu uning ruhiy holatini kuchli ifodalashga yordam beradi.

Asarda epitetlar gahramonlar va vogea-muhitni tasvirlashda keng qo‘llanadi.
Masalan, Husanali sahnasida: “tun a€z, izgiriq el to‘rt tarafga yugurib jon achitmakchi

bo‘lar edi”, “yarim yalang‘och holda junjayib daricha ost a 0‘lturar edi” kabi iboralar

gahramonning tashqi mubhit bilan o‘zaro aloqasini,
ifodalaydi. Deskriptiv vositalar vogeani vizual va hissi

wn

“sham‘ni o‘chirdi, qorong‘ulik hukm surdi”.

takrorlangan jumlalar” gahramonning ongida d01m1}y ravlshda kror
hislarni ifodalaydi. Shu bilan birga, “hujra ichi tmc;An edi” 1b0ra51 ichi 1
ruhiy barqarorllknl simvol S|fat|da beradl Takror v03|talar| matnga rlt

kuchaytiradi va o‘quvchi digqatini ularning ruhiy holatlga qaratadl Asarda 1chk1
monolog vositasi orgali gahramonlarning ruhiy dunyosi oehib “beriladi. Masalan,
Husanali Otabekning har bir harakatini kuzatib, uning ichki kechinmalarini'e ‘rganadi:
“Chindan oshiqmi?”, “quloq ostida takrorlanar edi”. Bu ichki fikrlar gahramonning
ruhiy kechinmalarini, muhabbatini va ichki garorlar jarayonini o‘quvchiga yetkazadi.

Xulosa: Shunday qilib, “O‘tgan kunlar” asarida Qodiriy epitetlar, deskriptiv vositalar,
takror, metafora va ichki monologni samarali qo‘llagan. Ushbu leksik-stilistik vositalar
gahramonlarning ruhiy holatini, muhabbat va ichki kechinmalarini chuqur ifodalashga,
vogea-muhitni jonli va hissiy boy ko‘rsatishga xizmat qiladi. Shu bilan birga, asar
o‘zbek badiiy tilining boyligi va o‘ziga xos uslubini namoyon etadi.\
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Annotatsiya

Ushbu maqola talabalarda samarali o°qish faoliyatinigshakllantitish uchun zarur
bo‘lgan eng muhim o‘qish ko‘nikmalarini yoritib .;;,”o erad1 (Tadqiqotda o‘qish
jarayonining asosiy tarkibiy gismlari, jumladan, dek@ ash onhk Aung‘at boyligi,
matnni tushunish, strategik va tanqidiy o‘qish { tahlilf® q111nad1 [Imiy
adabiyotlar Sharhi asosida o‘qish ko‘nikmalarini/

ulamlng

lug‘at boyligi, tanqldly o‘qish, strateglk o‘qish, savodxonhkm rwoﬂantmsh
Abstract

This article examines the most essential reading skills that-students,need ‘for
effective learning and academic success. The study analyzes key componehts:of. the
reading process, including decoding, fluency, vocabulary development, reading
comprehension, strategic reading, and critical reading skills. Based on a review of
relevant literature, the article highlights the interrelated nature of these skills and their
significance in the educational process. The findings may be useful for teachers and
researchers in developing effective instructional approaches aimed at improving
students’ reading proficiency and overall literacy development.

Key words: reading skills, reading comprehension, decoding, fluency,
vocabulary development, critical reading, strategic reading, literacy development.
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INTRODUCTION

One of the most basic talents necessary for learning is reading, which lays the
groundwork for academic achievement and lifelong learning. Students become able to
comprehend information, think critically, and interact with texts in a meaningful way
across a variety of topics as they improve their reading abilities. Reading is an essential
skill that includes a complicated range of linguistic and cognitive skills that enables
students to comprehend, evaluate, and react to written language. It is not just about
recognizing words on a page. Deciphering is one of the most crucial reading abilities
since it helps kids understand the relationship between the written word and its spoken
counterpart. Learning to decode words increases reading precision-and helps students
progress past conjecture. Students read more fluently and pay attention to
comprehending meaning rather than battling with individual words when they can
confidently decode words. Phonemic awareness, whiczk}"'includes Identifying and
manipulating sounds in spoken language, is closely d to decoding. This talentis

A crucial skill that aids comprehension is readmg foency,
can read well, at the right pace, W|th accuracy, and with exﬂresy

Knowing vocabulary is crucial for reading well. Students Wlth a large vocabulary can
comprehend a diverse array of texts and articulate their ideas effectively. Students learn
new words in meaningful contexts by reading, which fosters the ‘erganic development
of their vocabulary. However, a restricted vocabulary might hinder. ‘comprehension
since students could have trouble understanding the concepts and: concepts in
sentences. Giving pupils word-learning strategies, like utilizing context cues and werd
analysis, improves their reading skills as a whole.

The main objective of reading instruction is reading comprehension. It entails
comprehending, analyzing, and drawing conclusions from a text. Reading expertly
entails actively interacting with the text by posing questions, drawing conclusions, and
relating new material to what the reader already knows. They are able to distinguish
between main ideas, identify supporting facts, and make inferences based on textual
evidence. Understanding involves the capacity to assess the author's goal, tone, and
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message, which promotes more thoughtful and analytical reading. The ability to utilize

reading tactics successfully is another important reading skill. Strategic readers are able
to adapt their reading strategies to the kind of material they are reading. When reading
a text, they may read it thoroughly to comprehend complex arguments, skim it to get a
broad overview, or look for particular facts. This ability also includes monitoring
comprehension, as students must be able to identify when they don't understand
something and use strategies to clarify meaning.

In today's information-rich environment, critical reading skills are more crucial
than ever. Students need to develop the ability to assess texts, differentiate facts from
opinions, and spot bias or persuasive strategies. Critical readers assess the validity of
sources and the cogency of arguments rather than just accepting information at face
value. With this ability, students are able to think for themselves and make wise
decisions. Additionally, reading motivation and engagement are important factors in

2

the development of fundamental reading abilities. Studefits who are engaged with what

with the outside world.
LITERATURE REVIEW AND METHODQLOGY

The literature on the development of reading skills highlights thexcrucial rele that
reading plays in both academic success and intellectual development.-Reading, is.a
multifaceted activity that includes linguistic, cognitive, and metacognitive elements,
according to academics in the fields of education and applied linguistics. According to
research, proficient readers actively create meaning from texts by integrating their prior
experience, linguistic proficiency, and strategic reasoning. Numerous studies
emphasize that a deliberate and early development of reading proficiency has a long-
term effect on students' academic self-assurance and overall learning results. Earlier
research placed a strong emphasis on decoding and phonological awareness as the
building blocks of reading. Researchers assert that students have difficulty advancing
to higher levels of understanding without the capacity to correctly and effectively
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identify words. Research on reading fluency demonstrates a strong connection between

fluency and improved understanding since it enables students to concentrate their
cognitive resources on comprehending meaning rather than decoding each word. The
literature emphasizes the importance of vocabulary development, stating that
vocabulary knowledge directly impacts comprehension and the capacity to understand
complicated texts.

Reading comprehension tactics are the subject of yet another important field of
study. According to educational theorists, understanding is not a passive activity but
rather an active engagement between the reader and the text. Researchers emphasize
the value of techniques like predicting, questioning, summarizing, and establishing
links in enhancing students' comprehension of texts. Research also highlights that
explicit instruction in reading techniques supports students in becoming more
independent and self-regulated readers. Due to the abundan‘Cé of information accessible
to students, critical reading has received more fion in, recent research. The

development is greatly improved by a favorable mlndset and access
reading materials.

The current study uses a qualitative and descriptive methodology t0 examlne"the
fundamental reading abilities that students require in orderitotlearn effectlvely A
thorough analysis of theoretical and empirical literature in. the fields'of ‘reading
instruction, literacy development, and educational psychology serves:as:the foundation
for the study. The main sources of information for this research include academic
books, peer-reviewed journal papers, and pertinent instructional reports. The approach
uses content analysis of chosen literature to highlight important reading skills and
recurrent topics covered by academics. The research categorizes crucial reading skills
such decoding, fluency, vocabulary expansion, comprehension, strategic reading, and
critical thinking via systematic analysis. This method makes it possible to fully
comprehend the relationships between these abilities and the reasons why they are seen
as essential to the learning process. In general, the chosen methodology offers a strong
theoretical basis for addressing the critical reading abilities and their significance in the
growth of students. The study aims to provide a clear and consistent summary by
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combining current research that may be helpful to teachers, scholars, and curriculum

designers looking to enhance literacy outcomes and reading instruction.
RESULTS

The examined literature makes it clear that fundamental reading abilities are
consistently seen as related elements of literacy development. According to the
research, pupils who have a solid base in reading skills display higher levels of
academic performance and more self-assurance in their ability to learn a variety of
topics. Reading is demonstrated to be a cognitive instrument that promotes critical
thinking, problem-solving, and independent learning in addition to being a language
skill. The findings emphasize the continued importance of decoding and phonological
awareness for young and emerging readers. Students who can accurately.identify words
and comprehend the connection between sound and lettérs have consistently been
shown to have fewer reading comprehension issues., 77earners ‘can congentrate on
'tlflcatlon as deceding
“*'prehensmn and

engagement. Readmg fluency is another |mportant out
support the notlon that fluency is dlrectly correlated Wlth’h

r,'.

for reading actlvmes while those with little quency often demon- rate fpoor
comprehension and less desire to read. { /4

' I y

Vocabulary development proves to be a critical factorinreading proficie"fncy. The
findings imply that a large and well-developed vocabulary helps.students comprehend
complicated texts and deduce meaning from context. Individuals, with, a\ larger
vocabulary are better able to comprehend complex ideas and interpret subtle:language.
On the other hand, a restricted lexicon leads to misunderstandings and comprehension
gaps. Additionally, the results highlight the value of reading comprehension
techniques. Students who actively utilize techniques like predicting, questioning, and
summarizing show greater comprehension and retention of knowledge. The findings
imply that direct teaching of these methods enables students to become more self-
sufficient readers who are able to monitor and control their own understanding. The
ability to read critically is becoming recognized as one of the most crucial results of
successful reading instruction. The study reveals that students who are taught to

analyze texts, spot bias, and ascertain the author's intent acquire better analytical skills.
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With these skills, students are able to interact with texts critically and draw well-

informed conclusions about the material they encounter. The findings, taken as a
whole, support the idea that successful reading instruction must teach a variety of
abilities at once. The development of fundamental reading skills results in enhanced
understanding, better academic outcomes, and increased learner independence.
According to these results, reading instruction should be all-encompassing, strategic,
and focused on the linguistic and cognitive requirements of the students.
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Annotatsiya

Bu magqola leksika o‘rganish va o‘qitish prinsiplarighaqida batafsil ma’lumot
beradi. Har bir prinsipi — kontekstualizatsiya, faol ishtirgk, takrorlash shakl va ma’no

uchun asosiy omillar sifatida tahlil gilinadi.
kommumkatlv ko* nlkmalarnmg yaxshllamshlga '

qilish, ma’nolarni kontekstda tushunish va i
rivojlantirishning ahamiyati ta’kidlangan.

Kalit so’zlar: leksika, so‘z boyligi, so‘zlashuv, kon%ksttlahzafs1ya,q i
takrorlash, shakl va ma’no integratsiyasi, o‘quvchi mustaqllhgl shax51yl
lug‘at o‘qitish. '

Abstract

Active learner engagement, contextual understanding, and independent.learning
strategies are emphasized as crucial for effective vocabulary teaching. This article
provides detailed insights into the principles of teaching and learning lexis. VVocabulary
development is shown to improve overall communicative competence. Each principle,
including contextualization, active participation, recycling, integration of form and
meaning, learner autonomy, and personalization, is analyzed as a key factor for
successful lexical instruction. The article is based on methodological analysis and a
review of relevant literature.
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engagement, repetition, integration of form and meaning, learner autonomy,
personalization, vocabulary teaching.

INTRODUCTION

Vocabulary is the cornerstone of every communication skill, therefore language
instruction places a high priority on teaching it. Learners are unable to communicate
concepts clearly, comprehend spoken or written texts, or engage in conversation
successfully if they lack adequate vocabulary. Hence, the principles of teaching lexis
are geared toward assisting students in learning, comprehending, retaining, and using
words in a meaningful way in real-world situations, as opposed to simply memorizing
individual words. Good lexical instruction understands that words are complex
components that interact with grammar culture, and dlscourse ratherthan simple units

understanding of both denotative and connotative’ meanlngs hi
of natural language and helps avoid rote memorlza’tlon | '

The frequency and usefulness are two other key concepts Teacher ' shor,t'd
concentrate on teaching learners high-utility, high- frequency vacabulary:that they WI||
be most likely to come across and utilize, as not all wordstare.equally beneficial at the
same point in the learning process. By first teaching commonly, usediterms, ‘students
are able to establish a functional vocabulary foundation that aids eommunication from
the start. Choosing vocabulary that is pertinent to learners' interests, «demands,
academic goals, or professional environment is another element of this concept, which
makes learning more engaging and meaningful. According to the principle of active
engagement, students shouldn't simply be passive absorbers of vocabulary. Students
retain lexically better when they actively play around with words through activities like
debates, role-playing, problem-solving exercises, and creative writing. Using words in
speaking and writing promotes more thorough cognitive processing, which improves
memory and helps with long-term retention. Frequent, meaningful use of novel
vocabulary in a variety of contexts increases comprehension and boosts self-assurance.
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Another key concept in teaching vocabulary is repetition and recycling. It takes

time and repeated exposure to learn vocabulary. In order to progress from short-term
identification to long-term competence, words must be reconsidered in a variety of
contexts and abilities. Through review exercises, integrated tasks, and cumulative
practice, effective instruction makes sure that previously learned vocabulary
consistently reappears in lessons. This cyclical strategy helps with retention and
prevents vocabulary loss. The integration of form, meaning, and usage is another
guiding concept. The focus of lexis instruction should be on the meaning of a word, its
pronunciation, its spelling, and its proper grammatical usage. Understanding word
stress, pronunciation patterns, word creation, and common collocations helps students.
Teachers aid students in developing a full lexical competency that allows for correct
and effective communication by connecting form, meaning, and application.

In contemporary language teaching, the concept of learner autonomy IS growmg

Vocabulary becomes more meaningful and memorable When students conneg o'":?
to their own experiences, ideas, or emotions. When learners ‘are able to pet onalize
their learning experience, they are more motivated and.able t@ view Iangufage as a
means of self-expression rather than a collection of theoretical principles.'In summary,
the principles of teaching lexis center on meaningful, learner-centered, and context-
based instruction. Teachers can foster vocabulary development by-giving, priokity.to
contextualization, usefulness, active engagement, recycling, integration of form and
use, learner autonomy, and personalization. This strategy allows students to develop-a
vast and adaptable vocabulary that promotes fluency and competence in speaking
another language.

LITERATURE REVIEW AND METHODOLOGY

The teaching of vocabulary has been extensively discussed in linguistic and
pedagogical literature, with many authors highlighting its crucial role in language
learning. Researchers in applied linguistics concur that vocabulary knowledge is a
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major predictor of overall language competence since it has a direct impact on students'

reading, listening, speaking, and writing skills. Early methods of language instruction
gave less emphasis to lexis, concentrating instead on grammatical forms. However,
later research emphasized that good communication relies more on having the correct
lexical elements available than on having flawless grammatical correctness. The focus
on vocabulary as the center of language instruction led to the creation of lexical-based
methods. The need of teaching vocabulary in context is emphasized by numerous
scholars. Research indicates that learners pick up new words more efficiently when
they are presented in realistic scenarios as opposed to in lists by themselves. Context-
based learning enables students to deduce meaning, identify usage patterns, and
comprehend practical nuances. Furthermore, scholars emphasize the importance of
lexical chunks and collocations, claiming that language is mostly composed of pre-
made units that speakers may access as complete statements. This perspective
reinforces the notion that IeX|s mstructlon should mclude net only |nd|V|duaI words but

The function of repetition and recycling ir}ﬂ'
significant toplc discussed in the literature. AG‘COI‘dI\

and enhance recall. The toplc of learner autonomy is also frequently coveréd in/ the
literature on lexical instruction. Researchers contend that léarners ‘must create
strategies for autonomous vocabulary acquisition because class. time, is, restricted.
According to research, students who are taught to use dictionaries, derive:meaning
from context, and arrange vocabulary in a systematic way do better. Since learners.are
more likely to remember and use vocabulary related to their own experiences and
interests, both motivation and personalization are given equal importance. The
principles of lexical instruction are examined in this study using a qualitative and
descriptive methodological approach. The approach entails conducting a thorough
analysis of the current theoretical and practical research in the fields of vocabulary
acquisition and language instruction techniques. Data is mainly gathered from
academic books, peer-reviewed journal papers, and instructional publications. The
common ideas, instructional methods, and recurring themes related to successful
vocabulary teaching are found through an examination of these sources.
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The methodology also involves an analytical comparison of conventional and

contemporary techniques to teaching vocabulary. This comparison shows how
teaching practices have changed and which techniques are now thought to be more
successful in modern classrooms. Special emphasis is placed on interactive and learner-
centered approaches since they are in line with modern instructional objectives. The
literature review's results are combined to create a clear set of principles for instruction
lexical. We then utilize this framework as a foundation for talking about real-world
implications for curriculum developers and educators. The research aims to offer a
thorough understanding of how lexis may be taught more successfully in foreign
language classrooms by integrating theoretical insights with methodological analysis.

RESULTS

There are many |mportant fmdmgs from the analy5|s of the exammed Ilterature

than an addition. According to several studies, system [IC an
instruction leads to better gains in general language con‘hpete ce, p
areas of understandmg and commumcatlve expresslon A cruc,*{al f|

According to the findings, context aids in understandlng word meaning as well aS in
learning cultural and practical aspects of lexical usage,»which, are frequently
overlooked in stand-alone vocabulary instruction. The benefieial. effects of recycling
and repeated exposure on vocabulary development are another significantfinding. The
results support the hypothesis that students remember lexical items better whenwvords
are revisited throughout various lessons and skills. The transition from passive
recognition to active application is aided by repetition paired with diverse practice,
which enhances memory. This outcome demonstrates the need for incorporating
review activities into lesson planning instead of viewing vocabulary acquisition as a
one-time occurrence.

The findings also indicate that engaging active students greatly improves
vocabulary development. Students demonstrate greater vocabulary retention and
confidence when they participate in communicative tasks, group projects, and
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innovative language usage. The frequent usage of language in writing and speaking

promotes more in-depth cognitive processing, which supports long-term learning
results. This result suggests that learner-centered and communicative methods of lexis
education are successful. Additionally, the analysis demonstrates that paying attention
to form, meaning, and use leads to a more well-rounded lexical competence. Students
learn to use words more precisely and fluently when they are taught pronunciation,
spelling, collocations, and grammar in addition to meaning. The findings demonstrate
that inadequate lexical therapy frequently results in vocabulary misapplication or
restricted usage in actual communication. The learner's autonomy is another significant
outcome. The data suggests that students become more proficient and driven language
learners when they are given guidance in building their own vocabulary learning
strategies. Students learn how to broaden their vocabulary outside the classroom and
adjust to different learning settings through strategy training"The need for students to
learn vocabulary learning strategies, as opposed to mery vocabulary, is highlighted
by this outcome. In general, the findings indicate that t ise of wiell- estabhshed lexical
teaching techniques results in quantifiable gai Vf,:z- I

integrated mstructlon and learner independence, ’the co
conducive atmosphere for long-term lexical grovvth In forelg{’
these findings offer a solid basis for the |mplementat|on of succe
instruction methods. ' ‘ '
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DARSLARDA INTERAKTIV O‘YINLAR TASHKIL QILISH:

O°‘QUVCHILARNI DARSDAGI FAOLLIGINI OSHIRISH

Abdigahhorov Davlatbek Muzaffar o‘g‘li
Teach for Uzbekistan dasturi
(Teach for All xalgaro tashkiloti) ishtirokchisi

Annotatsiya: Ushbu maqolada dars jarayonida interaktiv o‘yinlar metodini
qo‘llashning nazariy asoslari, pedagogik samaradorligi, turli fanlarda tatbiqi, xalgaro
tajriba, statistik ma’lumotlar, amaliy misollar va aniq metodik tavsiyalar yoritiladi.
Interaktiv o‘yinlar o‘quvchilarning faolligini oshirish, motivatsiyani kuchaytirish,
muammolarni hal gilish qobiliyatlarini rivojlantirish hamda darsni gizigarli va ijodiy
tarzda tashkil etishga xizmat qgiluvchi vosita sifatida ko‘rib ghiqiladi.

Kalit so‘zlar: interaktiv o°yin, dars, o‘quv motivats yasi, hamkorlik, pedagogik
tehnologiya, refleksiya, ta’lim samaradorligi A ’ 4

olighidan ko ra, uni

Zamonav1y ta’lim jarayoni o quvchllarmng ‘4,;;_-'5;; b'

chek10V1 va qayta aloga) ta’lim jarayoniga 1ntegrat31ya q111nad1 O quvchl k .
davomida bilimlarni mustahkamlash, yangi ko‘nikmalarni 'o°zlashtirish || va
muammolarni hal qilish imkoniyatiga ega bo‘ladi. Interaktiy ‘o ‘yinlar pedagog1k
jihatdan bir qator bilimlar bilan uzviy bog‘liq: Konstruktivizmy, Sotsial, o‘trganish
nazariyasi (Bandura) va motivatsiya nazariyalari. Konstruktivizm bo®yicha o‘quv¢hi
0°z bilimini faol ravishda quradi, sotsial o‘rganish nazariyasi esa o‘quvchilarning, bir=
biridan bilim olishini ta’kidlaydi. Motivatsiya nazariyalari esa o‘yin orqali ichki
motivatsiyani uyg‘otish va o‘quvchilarni maqgsad sari intilishga undashni tushuntiradi.

Tadqiqotlar shuni ko‘rsatadiki, interaktiv o‘yin metodlarini qo‘llagan ta’lim
muassasalarida o‘quvchilarning motivatsiyasi va ta’lim samaradorligi sezilarli
darajada oshadi. Hattie (2012) tomonidan o‘tkazilgan meta-tahlil natijalariga ko‘ra,
faol o‘rganish va o‘yin elementlarini qo‘shgan metodlar o‘quv yutug‘iga ijobiy ta’sir
ko‘rsatadi. OECD PISA (2018) tadqiqotiga ko‘ra, konstruktiv va interaktiv metodlarni
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keng qo‘llaydigan ta’lim tizimlarida o‘quvchilarning tahliliy fikrlash va muammolarni

hal gilish gobiliyatlari yuqori.

Finlyandiya, Kanada va Singapur kabi mamlakatlarda loyihaviy va guruhli
o‘rganish metodlari keng tatbiq etilgan. Masalan, Kanada maktablarida Project-Based
Learning (PBL) usuli orqali o‘quvchilarning mustaqil fikrlash, hamkorlik va
muammoni hal qilish ko‘nikmalari 30-45% ga oshgan.

O‘zbekistonda ta’lim tizimi so‘nggi yillarda sifatni oshirish va o‘quvchilarda
asosly kompetensiyalarni rivojlantirish magsadida isloh qgilinmogda. Davlat
maktablarida va ba’zi litsey va gimnaziyalarda konstruktivizm va interaktiv o‘yin
elementlari tatbiq etilmoqda. Masalan, «Jamiyat», «Tarix», «Huquqg» va tabiiy fanlarda
guruhli loyihalar, tadqiqot vazifalari va muammo asosida o‘rganish metodlari joriy
etilmoqda. O‘qituvchilar faol o‘qitish metodlari bo‘yicha treninglar olmoqda va
maktablarda ragamli platformalar (ZiyoNET, Google Classroom) yordamida tadgigot
va loyiha asosida ishlash imkoniyati mavjud.

Darslarda qo‘llaniladigan interaktiv o‘yinlar turlg

aniq rol berish, guruhm teng bo‘lishi va maqsad‘-.
muhimdir. ‘

Darslarda interaktiv o‘yinlarni qo‘llash o quvchllamlng faolhglm oshlrédl
tangidiy fikrlash va muammolarni hal qilish ko‘nikmalagini, rivojlantiradi,
motivatsiyani kuchaytiradi va darsni giziqarli qiladi. Shu sababliy har birto*gituvchi
darsni tashkil etishda interaktiv o‘yinlar va konstruktiv yondashuvlarni samarali
qo‘llashi tavsiya etiladi.

Quyidagilarni taklif sifatida keltirishim mumkin: 1. Maktablar va litseylar
darajasida interaktiv o‘yin metodlarini keng joriy etish. 2. O‘qituvchilar uchun
muntazam treninglar va seminarlar tashkil etish. 3. Raqamli va analog o‘yin
resurslarini ishlab chigish va tatbiq etish. 4. O‘quvchilarning o‘yin jarayonidagi
yutuglari va ko‘nikmalarini baholash tizimini ishlab chiqish. 5. Qiziqarli o‘yinlar va
takrorlanmas o‘yin texnikalarini ishlab chiqish va xalqaro tajribani o‘rganish. 6.
Yoshga doir o‘yinlarni aqliy va intellektga bog‘lash
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SYMBOLISM OF NATURE IN EMILY DICKINSON’S POETRY

Husenova Aziza Abubakirovna
A first-year Master’s student at Asia International University.
Email: husenovaazizall@gmail.com

Abstract. The present research explores the symbolism of nature in Emily Dickinson’s
poetry with particular attention to the poetic function of natural imagery. The study
argues that Dickinson uses nature not merely as a background or decorative element,
but as a symbolic system through which she conveys existential, spiritual, and
emotional concerns. Through qualitative textual analysis of selected poems, the
research demonstrates how symbols such as birds, seasonsgflowers, light, and natural
landscapes reflect inner psychological states and p"sophlcal reflections. The
findings show that nature imagery plays a crucial . ng the dmeaning.and
originality of Dickinson’s poetry.
Keywords: Emily Dickinson; symbolism;
metaphor; phllosophlcal themes

expressed complex ideas about life, death, faith, lmmortallty, '?": hun‘\an
consciousness. Nature in her poetry functions as a symbolic language that allows the
poet to communicate abstract and often personal experiences‘indirectly. This research
focuses on the symbolism of nature in Emily Dickinson’s poetry-and.cxamines how
natural images serve as vehicles for deeper emotional and philosophical-meaning. By
analyzing selected poems, the study aims to reveal the significance of nature as“a
central poetic device in Dickinson’s artistic worldview.

Aim of the Research. The aim of this research is to analyze the symbolic use‘of
nature in Emily Dickinson’s poetry and to identify how natural images contribute to
the expression of her major themes, including mortality, immortality, faith, doubt, and
individual perception.
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Scientific Significance of the Research .The scientific significance of this

research lies in its contribution to the interpretation of Emily Dickinson’s poetic
symbolism. By focusing on nature as a symbolic rather than descriptive element, the
study deepens the understanding of Dickinson’s poetic method and enriches literary
studies of 19th-century American poetry. The research is also valuable for students and
scholars as it demonstrates how symbolism operates as a key literary device, supporting
further studies in literary analysis, symbolism, and poetic interpretation.

Discussion. Analysis of Emily Dickinson’s poetry reveals that nature functions
as a flexible and multi-layered symbol. For example, birds in her poems often
symbolize freedom, hope, or the soul, while seasons reflect the cycles of life and death.
Spring is frequently associated with renewal and spiritual awakening, whereas winter
symbolizes emotional isolation or mortality.

Moreover, Dickinson’s treatment of nature differs from traditional Romantic
poets. While Romantic writers often idealized natuge; chklnson presents it as
ambiguous and sometimes unsettling. Nature can |ng yet it can also
represent uncertainty and danger. This duality aI 1
conflicts and existential doubt. ;

Through symbolic nature imagery, chklnson br; /
internal experience, making nature a mirror of hman | COHSCI )

A

mdependent reality. ~;.q‘ |

Dickinson’s poetry Natural elements serve as symbolic tools through Whrch ‘, o
explores philosophical questions and emotional depth. Dickinsen’s inngvati us¢ of
nature imagery allows her to express abstract ideas in a condensed,and powerful poetic
form. 4

The study confirms that nature in Dickinson’s poetry is not passive. butidynamic,
functioning as a meaningful symbolic system. Understanding this symbaliciuse ‘of
nature is essential for appreciating Dickinson’s originality and her lasting contribution
to American literature.
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MECHANISMS FOR DEVELOPING CULTURAL DIPLOMACY

BETWEEN THE REPUBLICS OF KYRGYZSTAN AND TAJIKISTAN

Feruza Nazarova
Tashkent State University of Oriental Studies
Intern-teacher of the Department of International Relations

Abstract. In this article, author examines the mechanisms for developing cultural
diplomacy between the Kyrgyzstan and Tajikistan as a strategic instrument for
enhancing bilateral relations, fostering social cohesion, and mitigating conflict risks in
a historically sensitive border context. Methodologically, the article employs
gualitative analysis of policy documents, bilateral agreements, and regional
cooperation frameworks, complemented by comparative insights from Central Asian
diplomatic practice. The findings identify key |nst|tut|onal societal, and discursive
mechanisms shaping Kyrgyz—Tajik cultural diplomac f'l‘ncludmg mtergovernmental
cultural commissions, educational and academic
Ianguagemltlatlves people -to- people dlplomacy, ’

programs in counteracting securltlzatlon and poI|t|C|zat|on ""f id f
argues that effective cultural diplomacy requwes |nst|tuttonal
depoliticization of cultural cooperation, and allgnment with | bro
confidence-building measures. 4

Key words: cultural commissions, depoliticization cultural cooperation, yoUth-
oriented programs, societal polarization, conflict risks, political dlalogue and conflict
management efforts.

INTRODUCTION ,‘

The mechanisms for developing cultural diplomacy between the Kyrgyzstaniand
Tajikistan as a strategic instrument for enhancing bilateral relations, fostering social
cohesion, and mitigating conflict risks in a historically sensitive border context.
Grounded in contemporary theories of cultural and public diplomacy, the study
conceptualizes culture as a “low-politics” channel capable of sustaining dialogue and
trust where formal political and security mechanisms face limitations.
Methodologically, the article employs qualitative analysis of policy documents,
bilateral agreements, and regional cooperation frameworks, complemented by
comparative insights from Central Asian diplomatic practice.
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The findings identify key institutional, societal, and discursive mechanisms

shaping Kyrgyz—Tajik cultural diplomacy, including intergovernmental cultural
commissions, educational and academic exchanges, joint heritage and language
initiatives, people-to-people diplomacy, and the role of civil society and local
communities in border regions.[1] Particular attention is given to the integrative
potential of shared historical narratives, cross-border cultural events, and youth-
oriented programs in counteracting securitization and politicization of identity. The
article argues that effective cultural diplomacy requires institutional continuity,
depoliticization of cultural cooperation, and alignment with broader regional
confidence-building measures.

The study contributes to the scholarly literature on Central Asian diplomacy by
offering an analytical framework for understanding cultural diplomacy asa stabilizing
and preventive tool in fragile bilateral relationships.[2] Pragtically, it provides policy-

relevant recommendatlons for strengthemng Kyrgyz-Tflk cultural cooperation as a

building, and long-term cooperation, partlcularly in contex's where po
securlty mteractlons are constralned In the case of Kyrgyzstan and 'IJajIkI '

Unlike tradltlonal diplomacy, which operates prlmarlly through forrhal state
channels, cultural diplomacy emphasizes identity, values;language; education, ‘and
heritage as instruments of engagement. For Kyrgyzstan and Tajikistany, this appraach
allows bilateral interaction to move beyond securitized narratives-and.to, promote a
cooperative discourse rooted in common cultural and civilizational experiences, of
Central Asia. From a theoretical standpoint, cultural diplomacy functions as-a
confidence-building mechanism that complements political negotiations and reduces
the salience of conflict-prone issues.

At the institutional level, cultural diplomacy between Kyrgyzstan and Tajikistan
Is shaped by intergovernmental agreements on cultural and humanitarian cooperation,
bilateral cultural commissions, and ministerial-level frameworks in the fields of
culture, education, and youth policy.[3] These formal mechanisms provide the legal
and organizational foundation for sustained cultural interaction and help ensure
continuity beyond short-term political fluctuations.
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Key institutional mechanisms of cultural diplomacy between the Kyrgyzstan and

Tajikistan are primarily anchored in bilateral cultural cooperation agreements, which
establish priority areas such as reciprocal cultural exchanges, preservation of tangible
and intangible historical heritage, and support for joint artistic and creative
Initiatives.[4] These agreements serve as a formal legal framework that legitimizes
cultural interaction and embeds it within the broader architecture of bilateral relations.

Complementing these agreements are joint intergovernmental commissions and
specialized working groups in the fields of culture and education.[5] Acting as
coordination platforms, these bodies are tasked with translating formal commitments
into concrete programs, harmonizing implementation practices, and monitoring
outcomes. Their effectiveness, however, remains uneven, largely due to their
vulnerability to fluctuations in the political and security environment. Periods of
heightened tension and securitization of bilateral relations have frequently resulted in
the suspensmn postponement, or symbolic downgradlng m" cultural Initiatives.[6] This

academic networks, and local community initiatives- represents one of the mos
and adaptive mechanisms for fostering mutual understanding.[7] Unllka?tcj)fflmal
channels, these actors often operate with greater flexibility',and aré capable of
maintaining dialogue even during periods of diplomatic strain.

In border regions, where daily interaction is both frequent, and\ culturally
embedded, community-level cultural initiatives acquire particular, ‘strategic
significance. Joint cultural festivals, traditional music and folklore events, language=
learning programs, and exchanges among youth and women’s groups contribute to the
depoliticization of identity differences.[8] Such initiatives help reframe border spaces
not merely as zones of division and contestation, but as shared cultural environments
shaped by historical coexistence and social interdependence.

Civil society organizations further contribute by promoting intercultural dialogue,
documenting shared cultural heritage, and facilitating informal communication
channels during moments of political tension. As non-state actors, they often enjoy
higher levels of trust and legitimacy at the grassroots level than official institutions,
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positioning them as effective intermediaries and confidence-builders in fragile bilateral

contexts.

Education constitutes a central pillar of cultural diplomacy between Kyrgyzstan
and Tajikistan. Academic cooperation-manifested through joint conferences,
collaborative research projects, curriculum exchanges, and language programs-plays a
crucial role in shaping a new generation of political, academic, and cultural elites less
influenced by conflict-driven narratives.[9] Universities and research institutions
function as epistemic communities where shared interpretations of history, identity,
and regional development can be critically examined and rearticulated.

Youth-oriented mechanisms, including student exchange programs, joint summer
schools, cultural camps, and sports diplomacy initiatives, are particularly important in
terms of long-term impact.[10] By fostering interpersonal networks and cross-border
social capital, these initiatives generate relational ties that outlast political cycles and
reduce the likelihood of future escalatlon In thls respecty cultural dlplomacy operates

competing historical interpretations and poI|t|C|zed |dent|ty d|scoufses ve imy
reinforced mutual mistrust and societal polarization.[1] j

Effective cultural diplomacy therefore requires a deliberate shift toward gclusi’ve
and integrative narratives that emphasize shared historical experiences, common
cultural symbols, and the interconnectedness of Central Asian.sociéties. Joint historical
research initiatives, collaborative museum exhibitions, and co-produced cultural ‘and
media content can contribute to narrative convergence, reduce the-politicization‘of
collective memory, and support the normalization of bilateral relations at the societal
level.

CONCLUSION

The analysis of mechanisms for developing cultural diplomacy between the
Kyrgyzstan and Tajikistan demonstrates that culture represents a strategically
significant and underutilized instrument for stabilizing bilateral relations in a context
marked by historical sensitivities, border-related tensions, and periodic securitization
of interaction. Unlike traditional political and security approaches, cultural diplomacy
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operates within the sphere of “low politics,” enabling dialogue, trust-building, and

cooperation even when formal negotiations encounter limitations.

The study shows that institutional mechanisms- such as bilateral cultural
agreements, joint commissions, and academic exchange frameworks-form the
necessary structural foundation for cultural cooperation. However, their effectiveness
remains constrained by vulnerability to political fluctuations and security crises. This
underscores the importance of enhancing institutional autonomy, continuity, and
resilience so that cultural cooperation can be sustained independently of short-term
diplomatic tensions.

Equally important are societal and people-to-people mechanisms, which provide
cultural diplomacy with depth, flexibility, and social legitimacy. Civil society
organizations, academic communities, and local initiatives-particularly in border
regions-play a crucial role in depoliticizing identity differences: and fostering
perceptions of shared cultural space. Educational and yo '-orlented Initiatives emerge
as especially impactful, as they contribute to the formafion of |g g-termdnterpersonal
networks and epistemic communities capable f cou ingg conflictédriven
narratives. '

¢
e
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TURKMAN MILLIY MADANIY MARKAZINING

QORAQALPOG‘ISTONDA MILLATLARARO TOTUVLIKNI
MUSTAHKAMLASHDA O‘RNI VA AHAMIYATI

Opaev Baymurat
O ‘zbekiston Respublikasi Fanlar akademiyasi Qoraqalpog ‘iston bo ‘limi Qoraqgalpoq
gumanitar fanlar ilmiy-tadqgiqot instituti, Nukus shahri.

Qoragalpog‘iston Respublikasi — ko‘p millatli yurt. Bu yerda o‘zbeklar,
gozoglar, qoraqgalpoglar, turkmanlar, ruslar, koreyslar va boshga millat vakillari ahil va
totuv yashab kelmogda. Ushbu totuvlikni mustahkamlashda milliy ~madaniy
markazlarning o‘rni  beqiyos. Xususan, Turkman milliy madaniy markazi
Qoragalpog‘istonda o‘zining faoliyati bilan millatlararo de‘stlik rishtalarini yanada
mustahkamlamogda. y 4

Markaz o°‘z faoliyatini turkman xalqining

esa millatlararo do* sthk va hamjihatlikni yanada mustahkamlashga x1zmat qi .,’-'f% di. i "

Shuningdek, Markaz Qoraqalpog‘istondagi umumtatlim, maktablari’ va oliy
o‘quv yurtlari bilan hamkorlik qilib, yoshlarga turkman tiliwva adablyotlm 0‘rgatish
bo‘yicha qo‘shimcha mashg‘ulotlar tashkil etmoqda. Bu esa“yoshlatning turkman
madaniyatiga bo‘lgan qiziqgishini orttiradi va millatlararo munosabatlarniy yanada
yaginlashtiradi.

Bu o‘zaro aloqga ikki xalgning madaniyati, an’analari va tilida aks etgan. Inson
ismlari buning yorqin dalili hisoblanadi. Ota-onalar farzandlariga ism qo‘yganlarida
ularning yaxshi inson bo‘lib o‘sishini, keng qalbli va mehribon bo‘lishini, shuningdek,
qardosh xalq bilan do‘stligini ifodalashini istaydilar. Masalan, qoraqalpoqlarda
turkmanlar bilan bog‘liq “Turkmanbay”, “Shaudirbay”, “Yaumitbay” kabi inson
ismlari uchraydi.

Qoragalpog‘iston Respublikasi To‘rtko‘l shahrida faoliyat yuritayotgan markaz
2002 yildan buyon Jahon turkmanlarining insonparvar tashkiloti a’zosi hisoblanadi.
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Markazda turkman tilida chop etiladigan “Makan” gazetasi tahririyati, turkman va

boshqga xalqlar tillaridagi adabiyotlar jamlangan kutubxona joylashgan. Bugungi kunda
To‘rtko‘lning o‘zida 20 dan ortiq maktabda ta’lim turkman tilida olib boriladi.
O‘zbekistonda turkman tilidagi maktab darsliklari qoraqalpog‘istonlik mualliflar
tomonidan ham tayyorlanmoqda[1, 64].

Turkman milliy madaniy markazi faoliyati fagat madaniy tadbirlar bilan
cheklanib qolmaydi. Markaz respublikadagi ta’lim muassasalari bilan yaqin
hamkorlikda ish olib borib, turkman tilini o‘rganish bo‘yicha kurslar tashkil etdi,
talabalarga turkman adabiyoti va madaniyati bo‘yicha qo‘shimcha darslar o‘tdi.

O‘zbekiston Respublikasi - 130 dan ortiq millat va elat vakillari do‘stlik va
hamjihatlikda yashayotgan katta oila. 2025 yilda Respublika baynalmilal madaniy
markazida O‘zbekiston Respublikasi Konstitutsiyasi gqabul gilinganining 23 yilligiga
bag‘ishlangan “Ko‘p millatli O‘zbekiston: avlodlar vagmadaniyatlar muloqoti”
mavzusidagi ilmiy-amaliy konferensiya bo‘lib o‘tdi. 4 |

Konferensiya O‘zbekiston Respublikasi Vazirla

mubhiti inson huquq va manfaatlarini ta’minlash, yosh avlddni milliy va imu ,«‘fi Insof
gadriyatlarga hurmat ruhida komil inson etib tarbiyalashning muhlm omili ekanini
ta’kidladi.

Qoraqalpoq davlat o‘lkashunoslik muzeyida tashkil etilgan."Jayxun sehilida ahil
oilada" mavzusidagi bayram tantanasi bo‘lib o‘tdi. Ushbu tadbirda Rus;Qozoqy Koreys
va Turkman madaniyat markazlari vakillari ishtirok etib, milliy kiyim-kechaklar; bezak
buyumlari, milliy gilam mahsulotlari, milliy cholg‘u asboblari ko‘rgazmaga qo‘yilib,
Qoraqalpog‘istonda yashayotgan xalqlarning eng yaxshi vakillari bilan tanishtiruvchi
fotoko‘rgazma tashkil etildi. Buni Mustaqillikdan keyin Qoragalpog‘istonda turkman
madaniyatining rivojlanishiga e’tibor qaratilayotgani sifatida ko rsatishimiz mumkin.

Turkman madaniyat markazining ushbu tadbirda ishtirok etganini alohida
ta’kidlash zarur. Bu fakt turkman milliy madaniyati va san’atining tiklanishi va qo‘llab-
quvvatlanishining yorqin dalilidir. Ta’kidlash joizki, Turkman madaniyat markazining
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ishtiroki orqali turkmanlar o‘z madaniyatini namoyon etib, boshga millatlar bilan

do‘stlik alogalarini mustahkamlab kelmoqda.

2024 yilda Taxiatosh tumanidagi Naymanko‘l qishlog‘ida nishonlangan Navro‘z
bayrami “Dunyo sening bilan go‘zallansin, Navro‘z!” shiori ostida o‘tkazildi.
Tantanali tadbirlarda turli millat vakillari ishtirok etdi. Xususan, turkman milliy
markazi a’zolari ham bayramni birgalikda nishonladi[2, 8].

Har yili o‘tkaziladigan "Navro‘z" bayrami dasturxoni milliy taomlar bilan
bezatiladi. Bu turkmanlarning milliy o‘ziga xosligi saqlanib qolayotgani va ularning
kundalik turmushda hamda bayramlarda muhim o‘rin tutayotganini anglatadi.
Shuningdek, respublika xalglarining milliy taomlari deyarli har bir xonadonga kirib
borgani hagidagi jumla Qoragalpog‘istonda turkmanlarning o‘z madaniyatini saqlash
bilan birga, boshga millatlar bilan madaniy integratsiyalashuv.jarayoni ketayotganini
oydinlashtiradi. Ta’kidlash joizki, Qoraqalpog‘istondagi tutkmanlar o‘zlarini erkin va

VA

teng huquqli his etib, O°zbekistonning taraqqiyotiga o‘z liiSsasini go“shmogda.

markazining ishtiroki, Qoragalpog‘istondagi barcha u;;"“i::' :
qo‘llab- qUVVatlanayotgamm ta k1d1ash kerak[3] A

bergan. Bu tadbirlar va tadqiqotlarni Qoraqgalpog* 1stondag1 turkméinla
hayotiga  qo‘shilishining dalili  sifatida  ko° rsatls_hlmlz mumkin. |
qoraqalpog‘istonlik turkmanlar ham shunday tadbirlarda ishtirok etib, 0°z
madaniy o‘ziga xosligini saglab qolish va rivojlantirishga Intlldllal‘1 i
Xulosa qilib aytganda, Turkman milliy madaniy markazi Qoraqalpog‘istonda
millatlararo totuvlikni mustahkamlashda muhim rol o‘ynamoqdasMarkazning faoliyati
millatlararo do‘stlikni mustahkamlab, madaniy merosni asrab-avaylashga, xizmat
giladi.
Foydalanilgan adobiyotlar:
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XOKKUH JIUM®OMACUHUHT MOP®OJIOTUK TYPJIAPUHMU EIITA

BOTJIMK XOJIJA XOPA3M BUIOATHUIA TAPKAJII'TAHJIMK
JTAPAXKACHUHHU YPT AHUIII

KagamoBa MLA.
Towkenm mubo6uém axkademusicu Ypeanu guruanu

PUOBaPUATMHuunr Xopasm Quinanura mypoxkaaT KWJITaH Ba XOIKKUH
nuMdoMacy KacaJTUTH TAllIXMCU aHUKJIAHUO, KOMIUIEKC JJaBO OJIraH O€MOpIapHHUHT
KacaJUIMK TapuxXu Xamja amMOyJaTop KapTajapy MablyMOTIapH, MOp(OIOTUK
TeKIIUPUII HATWKAJAPUHU WIMHUN S>KUXATAAH TaxXJWid KWIMII, HaTOTHMCTOJIOTHK
nabopaTopusiard HaM apXuBH, KYypcaTWIraH WuJIIapaaru ru€ToIoruK OJokiIap, Xxap
Ooup Oemopra TYIAUPUITAH TEKIIUPYB KapTanapHarg 'OJIMHTaH HaTWXKaJlapJaH
dboiganaHuIIN. r

MyammonuHr gosazaposauru. Jlumdoun TyK
MOP(OJIOTUK Ba UMMYHOTHUCTOKUMEBUN

Ooupu Xo/kKuH nuMmdomacu xucobnanaau. by ¥
anoxuaa KIMHUK-MOPQOJIOTUK Typ cudaruga ancpaTI/m '." 1 5)\,?'1 aTa
MOp(doNOTHK y3rapumnuiap Xal KHIyBYd axaManTra ‘bra ﬁ“ nan
aumdonponudepaTuB KacauMKIapAaH cpapmamha PI/II[-—H_[TepH

Ba YJAPHMHT MMMYHO(DEHOTHIUIApDH aCOCHH ME30H mco6naHaﬂM

Oyaran XyxkaipaBuil Tapkubiap Ba TYKUMa CprKTypaJIapHra sra 9'::' ydMa
TypI/IILI/Ip VYHuHr acocuit MOp(oJOTuK Oelnru-Iapu UKKA KA Kyl ﬁ}lpOJ'II/I ﬂjlpocpma
“YKKM Ky3u” KYPUHMIIMIAIW XPOMATHH CTPYKTypacwra, 'ora, Qyiran| WHpHK
xyxatipanap spHu Pun—llltepuGepr Xyxaiipa-napuaunr Oymuimdy, Pu-ITTepuoepr
Xy)KalpaJJapuHUHT SKKa SAPOBUN IMIAKIM OYiaraH MOHOHYKJeap XyskapaltapHUHT
aHUKJTaHUIIUAUP. Xocwi OVnaaurad WHOQWIBTpAT TapkuOuga JIUMQONATIAP,
703uHOGMIUIAP, THUCTHOLMTIAP, HEWUTpo-Pwiap Ba IUTa3MaTUK — XyKalpajap
Ky3aTwiaau. Maskyp ycmaHuHT 0ab3u Typiapuga Guodpos, rpaHyséMa Ba HEKPO3
3JIEMEHTJIAPU yUpauu.

Taakukotra xan0® kwimnarannap 80 wnHadap Oynu6, ynapauar 48(60%)
Hadapunu spkakiap, 32(40%) nadapunu aémap Tamkwi KWiad. TaaKuKoTra xajio
KWJIMHTaHJIapHU €1K OVitnda rypyxJjapra Takcumiaanranua: 4-17 €u rypyxuaa skamu
24(25%) nadap 6emop ky3atunu0; yiaapaan 8(5%) nadap aémiapaa, 16(20%) vadap
ApKaKJap opacuia Ky3aTWIraHinuru anvkianau; 18-34 €m rypyxupma 11(13,75%)
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Hadap XojaTaa »dpKakiap opacuja KacaJUIMK Ky3aTtuiuO, aémiap opacuia

Ky3atunManu; 35-49 €ém rypyxuna xamu 20(21,25%) nadap Oemopaa Ky3aTuiuo;
ynapaan 8(6,25%) wadapunan aémrap, 12(15%) madapuan sprakgap TamKuI KAJIIH,
50-64 émmarm rypyxaa 3ca 6emopnap conu 15(16,25%) nadapau Tamkwn Kuiuo,
KacayaHumn dpkakiap opacuaa 8(10%) nadapHM Tamkwia KuiaraH Oyica, aémiap
opacuna 7(6,25%) madapau tamkmn kuiaau. Kapumk émmgarn 65-74 ém rypyxuma
KacaulaHuin Oupo3 Kamaiiran OY-nmu0, 6(7,5%)ta Xomarna ydpal, spkakiapra
HucOaTan kympok aémiap opacuma 9 (6,25 %)ra xonartaa Ky3aTWIAH, dpKakiap
opacuia kam yupa6, 1(1,25%) nadap 6emopaa Ky3aTHWITaHIUTA aHUKJIAHIW. 75 €11 Ba
YH/IaH I0OKOpH €IIaruiap opacuaa KacauluK yapaMan.
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Abstract. Proverbs are an essential component of language, encapsulating
cultural wisdom, social norms, and moral values in concisedinguistic forms. This
article examines the study of proverbs within the field of linguistics, focusing on their
structure, semantic properties, and pragmatic functlonj-: It explores how.proverbs
reflect cultural |dent|ty, convey unlversal human expg énces/nd serve as tools for

between language and society. 3

Keywords: Proverbs, linguistics, semantics, pragmatlcs cult |nt|t’¥/v
language structure, discourse analysis, folk wisdom, cross cultural com ;‘unlc tion

Introduction ‘

Proverbs, as succinct expressions of collective Wisdom, have Io‘ng b‘éen
recognized as an important aspect of human language and ceulture. They encapsulate
moral lessons, social norms, and cultural values in a concise and oftenymetaphorical
form, making them powerful tools for communication. In linguistics, the ‘study"of
proverbs provides insight into the interplay between language, thought, and- culture;
revealing how societies encode and transmit knowledge across generations.

The linguistic analysis of proverbs involves examining their structure, meaning,
and usage in discourse. Proverbs can function at multiple levels, including semantic,
syntactic, and pragmatic, and often contain figurative language that requires
interpretation beyond the literal meaning [1]. Moreover, they serve both universal and
culture-specific functions, reflecting shared human experiences while simultaneously
expressing unique cultural perspectives.
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Research on proverbs is significant not only for understanding linguistic patterns

but also for exploring cultural identity and communication strategies. Comparative
studies of proverbs across languages highlight similarities and differences in moral and
ethical values, providing a window into cross-cultural understanding [2]. This article
aims to examine the study of proverbs within linguistics, focusing on their structural
features, semantic content, and cultural significance, as well as the methodologies
employed to analyze them in scholarly research.

Literature Review

The study of proverbs in linguistics has been a topic of interest for scholars
worldwide, reflecting their importance in language, culture, and communication.
Mieder emphasizes that proverbs are “the wisdom of many and the wit of one,”
highlighting their role as condensed expressions of collective knowledge [3]. Proverbs
serve not only as linguistic units but also as carriers of culturalvalues and social norms,

proverbs. Dundes analyzed proverbs as formulai _ﬂ;,:,;:
syntax and metaphorical language that allow their
succinctly. Slmllarly, Abrahams explored the narra’tlve

communicative contexts. Shifman points out that proverbs often funct on ?/ 0
acts, influencing listeners' attitudes and behavior while\reflecting shared cultural
knowledge. Comparative studies have also highlighted the universality and culttral
specificity of proverbs. For example, some proverbs express, universal. human
experiences, such as the importance of honesty or hard work;-while “ethers‘encode
culturally unique beliefs, customs, or historical experiences [5]. '

In the context of cross-linguistic and cross-cultural research, scholarsshave
investigated how proverbs are translated and adapted, maintaining both linguistic
integrity and cultural meaning. Techniques such as equivalence, adaptation, and
contextual explanation are commonly employed to preserve the pragmatic and ethical
functions of proverbs across languages [6].

Overall, the literature demonstrates that proverbs are multifaceted linguistic
phenomena, reflecting the intersection of language, culture, and cognition. Their study
in linguistics offers valuable insights into syntactic structures, semantic interpretation,
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pragmatic usage, and cultural transmission, making proverbs a rich field for both

theoretical and applied research.

Discussion and Analysis

The analysis of proverbs reveals that they are rich linguistic and cultural artifacts,
functioning as concise carriers of wisdom, social norms, and moral guidance.
Structurally, proverbs often exhibit fixed syntactic patterns, rhythmic phrasing, and
figurative language, which make them memorable and easy to transmit orally.
Linguists such as Dundes have highlighted that the use of metaphor and analogy in
proverbs allows speakers to express complex ideas succinctly, while also engaging
listeners cognitively and emotionally. For instance, a proverb like “A stitch in time
saves nine” conveys the value of timely action in a metaphorical yet universally
comprehensible way, illustrating both semantic compactness and pragmatic
instructiveness [7].

Semantically, proverbs often encode universal hu ;an experiences, such as the
importance of honesty, diligence, patience, or prudef e, yetjthey areralso deeply
embedded in specific cultural contexts. In Uzbek
community cohesion, respect for elders, and moral i
the societal values and historical experiences of Cehtral Asi
the other hand, frequently focus on |nd|V|duaI responS|b|I|ty, b

common ethical and practical themes highlighting the um\/ersallty of hur nan ncer2 IS
and values across cultures [8]. "
Pragmatically, proverbs function as speech acts, mfluencmg attltudes guldmg
behavior, and reinforcing cultural norms. They are frequently. used.in"both formal and
informal discourse to justify decisions, persuade, warn, or provide.moral instruction.
For example, a teacher or elder may invoke a proverb to reinforce social-rules or impart
ethical lessons, demonstrating the performative power of these linguistic unitss, The
strategic use of proverbs in conversation allows speakers to encode cultural knowledge
efficiently while simultaneously promoting social cohesion and shared understanding.
The translation and cross-cultural adaptation of proverbs present additional
challenges, emphasizing the intersection of language and culture. Translators must
balance fidelity to the source text with comprehensibility and cultural relevance in the
target language. Techniques such as equivalence, paraphrasing, and contextual
explanation are often employed to preserve both the semantic meaning and pragmatic
Impact of proverbs. For instance, an Uzbek proverb emphasizing communal values
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may be translated into English using a culturally equivalent expression that conveys a

similar moral lesson, rather than a literal word-for-word rendering. This process
highlights the role of translators as mediators, ensuring that the ethical, cultural, and
emotional dimensions of proverbs are accessible to diverse audiences [9].

In conclusion, the discussion demonstrates that proverbs are more than mere
linguistic expressions; they are complex vehicles of cultural knowledge, moral
instruction, and social norms. Their study in linguistics provides insights into the
interplay between syntax, semantics, and pragmatics, while also revealing how
language reflects and transmits the values and priorities of a society [10]. By examining
proverbs across cultures, scholars gain a deeper understanding of both universal human
experiences and culturally specific modes of expression, underscoring the significance
of proverbs in language, culture, and communication.

Conclusion
This study demonstrates that proverbs play a V|tal vgle in Ilngmstlcs serving as

adaptation. Translators act as cultural mediators, employing:strategies to resefve
meaning, moral lessons, and emotional resonance while making proverbs acces3|ble to
readers from different linguistic and cultural backgrounds.

In conclusion, proverbs are not only linguistic expressions.butialso vehicles for
cultural transmission, moral education, and social cohesion. Their study‘enhances our
understanding of the relationship between language, thought, and - culture;
demonstrating that proverbs remain a rich and indispensable field for linguistic and
cultural research.
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MEDIAMATNNING PRAGMALINGVISTIK TADQIQI

Yusupova Farangiz Dilshod qizi
Turon universiteti Andijon filiali
filologiya(o'zbek tili)yo ‘nalishi  2-bosgich magistranti
Ergashev Abduhalim Abdujalilovich
Filologiya fanlari bo ‘yicha falsafa doktori, dotsent

Annotatsiya: Mazkur magolada mediamatn tushunchasi va<uning pragmalingvistik

xususiyatlari tadqiq etiladi. Mediamatnning audltnyaga ta’sir ko‘rsatish
n1hsh1 ’baholovchl birliklar

mexanizmlari, nutqiy strategiya va taktikalarning qo‘lk

beriladi.

" Tv\l.;"?. .
Kalit so*zlar: mediamatn, pragmalingvistika, kommunik
diskurs, ommaviy axborot vositalari. é\ "

/]
Kirish \
Zamonaviy tilshunoslikda tilning fagat struktur thatlarl emas, | bal
kommunikativ va pragmatik xususiyatlarini o‘rganish muhim ahamlyat Kasb ¢ tmocﬁ'da
Aynigsa, ommaviy axborot vositalari orgali targatilayotgan matnlar jamiyat ongiga

kuchli ta’sir ko‘rsatishi sababli ularni pragmalingvistik jihatdan tadqlq etlsh dolzarb
masalaga aylangan.

Mediamatn — bu gazetalar, televideniye, radio, internet nashrlari va ijtimoiy:,
tarmoglarda targatiladigan axborot mahsulidir. Ushbu matnlar muallifning muayyan
kommunikativ maqsadini amalga oshirishga yo‘naltirilgan bo‘lib, auditoriyani
ishontirish, yo*naltirish yoki muayyan munosabatni shakllantirish vazifasini bajaradi.

Mediamatn tushunchasi va uning o‘ziga xosligi

Mediamatn boshga matn turlaridan bir qgator belgilari bilan farglanadi. Avvalo, u
ommaviy auditoriyaga mo‘ljallangan bo‘lib, ijtimoiy ahamiyatga ega axborotni
yetkazadi. Mediamatnlar qisqa, lo‘nda va ta’sirchan bo‘lishi bilan ajralib turadi.
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Mediamatnning asosiy xususiyatlari quyidagilardan iborat:

ijtimoiy yo‘naltirilganlik;

auditoriyaga ta’sir ko‘rsatish;

baholovchi va ekspressiv birliklarning faol qo‘llanilishi;
muallif pozitsiyasining yashirin yoki ochiq ifodalanishi.

Bu xususiyatlar mediamatnni pragmalingvistik tadgigot obyekti sifatida muhim
ahamiyatga ega ekanligini ko‘rsatadi.

Pragmalingvistika va mediamatn

Pragmalingvistika til birliklarining nutq jarayonida, aniq kommunikativ vaziyatda
qo‘llanishini  o‘rganadi. Mediamatn pragmalingvistik guqtayi mazardan tahlil

¢’tiborga olinadi.

Mediamatnda pragmatik ma’no ko‘pincha quyidagi

baholovchi so‘z va iboralar; ' 4 S
ritorik savollar; | | ¢
metafora va metaforik ifodalar; | V4
presuppozitsiya va implikatsiyalar. ' ) ! ':,:;”

Masalan, yangilik sarlavhalarida ishlatiladigan ta’sirchan "“?gyso"‘z‘_llar - auditori
muayyan munosabatni shakllantirishga xizmat giladi. AR @ W

Nutq strategiya va taktikalari

Mediamatnda muallif magsadiga erishish uchun turli nutq stratégiy?aléridan
foydalanadi. Eng ko‘p uchraydigan strategiyalar quyidagilardir: DN

ishontirish strategiyasi;
baholash strategiyasi;
manipulyativ strategiya;

axborot berish strategiyasi.
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Mazkur strategiyalar aniq nutgiy taktika orqgali amalga oshiriladi. Masalan, faktlarni

tanlab berish, statistik ma’lumotlardan foydalanish yoki muayyan shaxs fikriga
tayanish orqali auditoriya ongiga ta’sir ko‘rsatiladi.

Mediamatnda baholash va yashirin ma’no

Pragmalingvistik tahlilda mediamatndagi baholash kategoriyasi muhim o‘rin tutadi.
Baholash ochig yoki yashirin shaklda ifodalanishi mumkin. Yashirin baholash
ko‘pincha implikativ ma’nolar orqali yuzaga chiqadi.

Masalan, muayyan voqea haqgida salbiy konnotatsiyaga ega so‘zlarning tanlanishi
auditoriyada muallif pozitsiyasini sezdiradi. Bu holat mediamatnning manipulyativ
Imkoniyatlarini namoyon etadi.

Xulosa

Xulosa qilib aytganda, mediamatn pragmalingvistik ,ﬁf'
gatlamli hodisa hisoblanadi. Unda til birliklari fagat aX
balki auditoriyaga ta’sir ko‘rsatish, muayyan munosgb
giladi. i

Pragmalingvistik ~ tahlil mediamatnning ya‘I irin L
kommunikativ niyatini va nutq strategiyalarini @anigla:
zamonaviy tilshunoslik va media tadgigotlari ‘t:hun'ijg; muﬁm
ahamiyatga ega. 2\ "N,}

Foydalanilgan adabiyotlar "
1.Safarov Sh. Pragmalingvistika asoslari. — Toshkent: Fan, 2008 : | ‘
2.Yo‘ldoshev M. Matn lingvistikasi. — Toshkent: Mumtoz so‘z, 2016. \
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QANDLI DIABETLI BEMORLARDA ORGAN ASORATLARINI ERTA

ANIQLASH VA MONITORINGNING AHAMIYATI

Hamroqulova Ganjina
Samargand davlat tibbiyot universiteti
Endokrinologiya kafedrasi 2-kurs klinik ordinator

ganjinaxamrakulova9276 @gmail.com

Shomurodova Shirin

Samargand davlat tibbiyot universiteti

Endokrinologiya kafedrasi 2-kurs Klini 'i"a'inatovr

Ushbu magolada qandll diabetli bemorlarda organ asoratlarini erta anlqlash va ularm
muntazam monitoring gilishning ahamiyati tahlil gilinadi. Tadqlqotlar yurak-gon
tomir, buyrak, nerv tizimi va retinaning diabetik o‘zgarishlarini erta bosqichda an;ql_as_h
imkonini beruvchi klinik va laborator indikatorlarni ko‘rsatadi. Shu bilan: birga,

zamonaviy diagnostika va monitoring usullari bemorlar salomatligini saglash va

kasallik prognozini yaxshilashda muhim rol o‘ynaydi. Magola gandli diabetli
bemorlarda asoratlarni oldini olish va davolash strategiyalarini ishlab chigish uchun
IImiy asos yaratadi.

Kalit so‘zlar: gandli diabet, surunkali asoratlar, mikro- va makrovaskulyar
o‘zgarishlar, monitoring, yurak-qon tomir tizimi, nefropatiya, nevropatiya,
retinopatiya

276


mailto:ganjinaxamrakulova9276@gmail.com
mailto:shirinshomurodova01@icloud.com
mailto:azamkhankhasanov22@gmail.com

FAN, TA'LIM, TEXNOLOGIYA VA ISHLAB CHIQARISH
INTEGRATSIYASI ASOSIDA RIVOJLANISH ISTIQBOLLARI
RESPUBLIKA ILMIY-AMALIY JURNALI
VOLUME-2, ISSUE-10

Kirish

Qandli diabet (QD) — global sog‘ligni saqlash muammolaridan biri bo‘lib, surunkali
giperglykemiyaga olib keladi va ko‘plab organ va tizimlarda asoratlarning
rivojlanishiga sabab bo‘ladi. Uzoq muddat nazorat gilinmagan gandli diabet yurak-gon
tomir kasalliklari, buyrak yetishmovchiligi, nevropatiya va retinopatiya kabi mikro- va
makrovaskulyar o‘zgarishlarning rivojlanish xavfini oshiradi. So‘nggi tadqiqotlar
shuni ko‘rsatadiki, organ asoratlarini erta aniqlash va muntazam monitoring qilish
bemorlar salomatligini saglash va surunkali asoratlarni kamaytirishda muhim
ahamiyatga ega. Klinik va laborator indikatorlarning kompleks bahosi, shuningdek,
zamonaviy diagnostika usullari yordamida bemorlarni individual ravishda kuzatish va
profilaktik choralar qo‘llash mumkin. Ushbu maqolada gandli diabetli bemorlarda
organ asoratlarini erta aniglash, ularning monitoringi va klinik.ahamiyatitahlil gilinadi.

Materiallar va metodlar

Sip gandii diabet bilan
{ kasa ;'k daV0me|IgI 5‘

Tadgigotga retrospektiv va prospektiv usullar ,.,;’f
og‘rigan bemorlar jalb qilindi. Bemorlar yoshi 35
yildan ortiq bo‘lgan. Organ asoratlarini aniglash u,,
indikatorlar qo‘llanildi: Yurak-gon tomir tlZIymI e
ekokardiografiya, arterial qon bosimi monltormgl
kreatinini, mikroalbuminuriya, glomerulyar filtratsiya tezllgl (GFT) ’/, )
Nerv tizimi: periferik sensor va motor nevropatiya testi, vlbrat3|on Sezu\C ,
Ko‘z: oftalmologik tekshiruv, retinopatiya darajasi bah051 Bemorlar har 2{6 oy
klinik va laborator tekshiruvdan o‘tkazildi. Olingan ma Jumotlar deskriptiv ,atlsttka
korrelyatsion tahlil va variant tahlili yordamida tahlil gilindi. Wshbu metodologlya
gandli diabetning organ tizimlaridagi surunkali asoratlarini_‘aniglash ‘va ularning
rivojlanish mexanizmlarini o‘rganishga imkon berdi.

Natijalar

Tadqiqot natijalari ko‘rsatdiki, gandli diabetli bemorlarda yurak-qon tomir tizimi,
buyrak, nerv tizimi va ko‘z kabi organlarda surunkali o‘zgarishlar keng tarqalgan.
Yurak-gon tomir tizimida taxikardiya 52% bemorda, arterial gipertenziya esa 38%
hollarda aniglangan. Elektrokardiografik tekshiruvlar atrial va ventrikulyar
aritmiyalarni, shuningdek, QT intervalining uzayishini ko‘rsatdi. Ekokardiografik
o‘lchovlar miokard hypertrofiyasi va sistolik-dis-tolik funksiyalardagi subklinik
buzilishlarni  anigladi.  Buyrak tizimi  bahosida  bemorlarning  34%da
mikroalbuminuriya, 28%da glomerulyar filtratsiya tezligida sezilarli pasayish
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kuzatildi. Hemoglobin Alc darajasi yuqori bo‘lgan bemorlarda buyrak funksiyasi

buzilishining chastotasi sezilarli darajada oshganligi aniglangan. Nerv tizimi
tekshiruvlarida periferik sensor va motor nevropatiya belgilarining 41% hollarda
namoyon bo‘lgani aniglangan. Vibratsion sezuvchanlik testi nevropatiya darajasini
aniqlashda sezilarli korrelyatsiyani ko‘rsatdi. Oftalmologik tekshiruvlar natijasida
bemorlarning 29%ida diabetik retinopatiya mavjudligi tasdiglandi, uning rivojlanish
tezligi yuqori glykemik daraja bilan bog‘ligligi aniqlangan. Umuman olganda, gandli
diabetli bemorlarning organ asoratlarini erta aniglash va muntazam monitoring qilish,
surunkali va ko‘p tizimli o‘zgarishlarni aniqlashda muhim ahamiyat kasb etadi.

Muhokama

Qandli diabet (QD) surunkali giperglykemiyaga olib keladigan endokrin kasallik
sifatida ko‘plab organ tizimlarida murakkab va ko‘p 4bosqichlic patofiziologik
o‘zgarishlarni keltirib chigaradi. Tadqiqot natijalari sum ko‘rsatadiki, yurak-qon
tomir tizimi qandli diabetda eng sezilarli ta’sirlag@an till'm‘lardan biri bo'lib,

tizimida kuzatilgan mikroalbuminuriya va GFT pasaylshl‘ aynlqsa yuqo “| he 'glob,%
Alc darajasi bilan bog‘liq bo‘lib, diabetik nefropatlya rlvoﬂamshmmg astlafokl

belgilari sifatida qaraladi. Tadqiqot natijalari shuni ko‘rsatdiki, buyrak funks1yas1mng
subklinik buzilishlarini erta aniglash bemorlarni muntazanm,ravishda "kuzatish va
davolash strategiyalarini optimallashtirish imkonini beradi. Bu.gsa surunkali:buyrak
yetishmovechiligi rivojlanishini oldini olishda muhim ahamiyatga ega.. Nerv tizimi
o‘zgarishlari, xususan periferik nevropatiya, bemorlarning hayot sifatiga bevositaita’sit
ko‘rsatadi. Nevropatiya natijasida oyoq va qo‘llarda sezuvchanlik pasayadi, og‘riq va
paresteziya rivojlanadi, bu esa travma va infeksiya xavfini oshiradi. Shu bilan birga,
tadqigotimizda retinopatiya va nevropatiya o‘rtasida sezilarli korrelyatsiya aniqlangan
bo‘lib, bu gandli diabetning ko‘p tizimli asoratlarining bir-biri bilan chambarchas
bog‘ligligini ko‘rsatadi. Bundan tashqari, tadgiqot natijalari shuni tasdigladiki, gandli
diabetli bemorlarni integratsiyalangan monitoring qilish (glykemik nazorat,
kardiologik va nefrologik tekshiruvlar, oftalmologik baho va nevrologik testlar)
surunkali asoratlarni erta aniglash va ularning progres-siyasini sekinlashtirish imkonini
beradi. Davolash strategiyasini individual yondashuv asosida ishlab chigish,
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multimodal terapiya qo‘llash va bemorlarning hayot sifatini yaxshilashga xizmat

giladi.

Xulosa. Qandli diabet surunkali giperglykemiyaga olib keladigan kasallik
sifatida ko‘plab organ tizimlarida murakkab patofiziologik o‘zgarishlarni keltirib
chigaradi. Tadqiqot natijalari shuni ko‘rsatdiki, yurak-gqon tomir, buyrak, nerv tizimi
va ko‘z kabi organlarda surunkali o‘zgarishlar yuqori chastotada uchraydi. Yurak-gon
tomir tizimida aritmiyalar, taxikardiya va miokard hypertrofiyasi, buyrak tizimida
mikroalbuminuriya va GFT pasayishi, nerv tizimida periferik nevropatiya, ko‘zda
retinopatiya kabi asoratlar bemorlarning klinik kechishida asosiy rol o‘ynaydi. Erta
aniglash va muntazam monitoring qgilish gandli diabetli bemorlarning surunkali
asoratlarining rivojlanishini sekinlashtirish, individual davolash strategiyalarini ishlab
chigish va bemorlarning hayot sifatini yaxshilash imkonini_beradi. Shu bilan birga,
glykemik nazoratni optimallashtirish, multlmodal yondashuvm qo‘llash va
i asoratlarlnl old1n1 olishda

integratsiyalangan kuzatuv qandli diabetning ko‘p
muhim ahamiyat kasb etadi.

Foydalanilgan adabiyotlar: ‘
1. Amerlcan Diabetes Association. Standards of I\/qu,., al C} |

Clinical Dlabetes 2008;26(2):77-82. :

3. Stratton 1.M., Adler A.l., Neil HAW., et al. Assomaﬂon of glycae
macrovascular and microvascular complications of type 2 dlabetes (UK PDS 85)
BMJ. 2000;321:405-412. " ,

4. Tesfaye S., Boulton A.J.M., Dyck P.J., et al. Diabetic neuropathles update on
definitions, diagnostic criteria, estimation of severity, and treatments. D|abetes
Care. 2010;33:2285-2293. .

5. Ritz E., Rychlik 1., Locatelli F., Halimi S. End-stage renal failure in type.2
diabetes: a medical catastrophe of worldwide dimensions. Am J Kidney: Dis.
1999;34:795-808.

6. Cheung N., Mitchell P., Wong T.Y. Diabetic retinopathy. Lancet.
2010;376:124-136.

7. de Boer I.H., Rue T.C., Hall Y.N., et al. Temporal trends in the prevalence of
diabetic kidney disease in the United States. JAMA. 2011;305(24):2532—-2539.

8. Giorda C.B., Tartaglino B., Galasso R., et al. Diabetic foot risk stratification and

outcomes: a cohort study. J Diabetes Complications. 2008;22:391-398.
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Adashev Shaxvali
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rlvoﬂanadlgan yallig‘lanish kasalligi bo‘lib, u tezkor khmk belgllarga ‘ega va
favqulodda tibbiy aralashuvni talab giladi. Kasallik odatda ‘bakterial @_gentlar orgali
yuzaga keladi, ammo virusli va boshqa etiologik omillar ham uchrabu:'furadi.' O“tkir
tireoiditning klinik manzarasi yuqori harorat, og‘riq, bo‘yin shishishi,»Véff'zt‘:i:r'-eciid
funksiyasining vaqtinchalik buzilishi bilan tavsiflanadi. Ushbu maqolada: 0 “tkir

tireoiditning etiopatogenezi, klinik belgilari, diagnostikasi va zamonaviy boshgaruv:

usullari tahlil gilinadi. Tadgiqot natijalari otkir tireoiditni erta aniqlash, samarali
davolash va asoratlarning oldini olish bo‘yicha amaliy tavsiyalar beradi.

Kalit so‘zlar: O‘tkir tireoidit, qalgonsimon bez, yallig‘lanish, bakterial etiologiya,
klinik simptomlar, diagnostika, davolash, asoratlar.

O‘tkir tireoidit qalgonsimon bezning tez rivojlanadigan yallig‘lanish kasalligi bo‘lib,
ko‘pincha bakterial infeksiya natijasida yuzaga keladi. Ushbu holat endokrinologiyada
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nisbatan kam uchraydigan, ammo o°‘z vaqtida aniqlanmasa jiddiy asoratlarga olib

kelishi mumkin bo‘lgan patologiya sifatida e’tiborni tortadi. Kasallik tezkor
rivojlanishi, yuqori harorat, bo‘yin shishishi va og‘riq kabi klinik belgilari bilan ajralib
turadi, shuningdek, ba’zan qalqonsimon bez funksiyasining vaqtinchalik buzilishi
kuzatiladi. Etiopatogenez nuqtai nazaridan, o‘tkir tireoidit ko‘pincha Staphylococcus
aureus, Streptococcus turkumidagi bakteriyalar orgali yuzaga keladi, ammo virusli va
boshqa mikroorganizmlarga bog‘liq holatlar ham mavjud. Kasallikning klinik
kechishi, diagnostik usullar va davolash strategiyalari uning etiologiyasiga va
bemorning umumiy holatiga bog‘liq. Zamonaviy tibbiyotda o‘tkir tireoiditni erta
aniglash va samarali davolash kasallikning asoratlarga o‘tish xavfini kamaytirish,
shuningdek, bemorning hayot sifati va reproduktiv-sog‘lig ko‘rsatkichlarini
yaxshilashda muhim ahamiyatga ega. Shu sababli, ushbu maqolada o‘tkir tireoiditning
klinik manzarasi, diagnostikasi va boshgaruv yondashuylari tizimli tarzda tahlil
gilinadi. Tadqiqot natijalari shuni ko‘rsatadiki, o‘tkir tire :"dlt qalgensimon bezning tez

rivojlanadigan yallig‘lanish kasalligi bo‘lib, uningiinik ""Tgilari «va laborator

tugunli o zgarlshlarnl aniq ko* rsatdl Qalqons1m0n bez hajml sezﬂarh da “ajad"'
va parenxima notekisligi, limfa tugunlarining yallig‘lanishi aniglangans Usb%u
morfologik o‘zgarishlar kasallikning og‘irlik darajasi va etlologlya51 bilan 'bevasita
bog‘ligligi tasdiglanadi. NIAB va bakteriologik tekshiruviar bakterial infektsiyani
aniqlashda yuqori sezuvchanlikni ko‘rsatdi, bu esa diagnostika “wa, davolash
strategiyalarini individuallashtirish imkonini beradi. Klinik va laborator.mazlumotlatni
tahlil gilish shuni ko‘rsatdiki, o‘tkir tireoidit ko‘pincha vaqtincha qalqonsimon, bez
funksiyasining buzilishi bilan kechadi, lekin samarali antibiotik davolash va
yallig‘lanishga qarshi terapiya yordamida kasallikning surunkali shaklga o‘tishi oldini
olish mumkin. Shuningdek, tadqiqot natijalari o‘tkir tireoiditni erta aniqlash va

muntazam monitoring gilishning muhimligini tasdiglaydi.

Xulosa

O‘tkir tireoidit galgonsimon bezning tez rivojlanadigan yallig‘lanish kasalligi bo‘lib,
uning Kklinik va laborator belgilari bemorning umumiy holati va hayot sifati uchun
sezilarli ahamiyatga ega. Tadqiqot natijalari shuni ko‘rsatadiki, kasallik yuqori harorat,
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bo‘yin shishishi, og‘riq va yallig‘lanishga xos laborator belgilar bilan kechadi,

shuningdek, vaqgtincha galqonsimon bez funksiyasining buzilishi kuzatiladi. Kompleks
diagnostika — klinik, laborator va instrumental tekshiruvlar, shu jumladan ultratovush
va NIAB — o‘tkir tireoiditni aniqlashda yuqori samaradorlikni ta’minlaydi. Erta
tashxis va individual yondashuv bilan davolash kasallikning surunkali shaklga o‘tishini
oldini oladi, asoratlar xavfini kamaytiradi va galqonsimon bez funksiyasini saqlashga
yordam beradi. Tadqiqot natijalari o‘tkir tireoiditni boshqarishda erta tashxis va
monitoringning ahamiyatini yana bir bor tasdiglaydi.

Foydalanilgan adabiyotlar:

1. Jameson, J. L., & De Groot, L. J. (2016). Endocrinology: Adult and Pediatric.
Philadelphia: Elsevier.

2. Braverman, L. E., & Cooper, D. S. (2012). Werner and Ingbar sThe Thyroid: A
Fundamental and Clinical Text. Philadelphia: Lippif ott WI||IamS&WI|kInS

4. Vanderpump, M. P. J. (2011). The epide
Medical Bulletin, 99, 39-51.
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KIMHNYECKOE TEYEHUE 1 COBPEMEHHBIE METO/bI

JEUYEHUA ONYXOJIEA IEHHOI'O OTAEJA CIIMHHOI'O MO3T'A

Anuxoaxaena I'.A., Cabupos K.O., Kam6apos O.3.,
TamkeHTCKHU roCy1apCTBEHHBIN MEIUIIMHCKAY YHUBEPCUTET,
PecnyOnukaHCKHid crieHaTM3UPOBaHHBINA HAYYHO-TIPAKTUYECKUN METUIUHCKHIA
HEHTp Helpoxupypruu, TamkeHT, Y30ekucran

AKTYaJIbHOCTb.

Onyxonu MIEHHOro oTAenaa CIMHHOIO MO3ra SIBJISIIOTCS OJAHOW M3 Haubosee
CEpBE3HBIX MMATOJOTUM LIEHTPAIbHOM HEPBHOW CHUCTEMBI, IOCKOJIBKY B JTOW 30HE
MIPOXOJAT KU3HEHHO Ba)XXKHBIE INPOBOJAIIME ITyTH, OTBEYAIOUIME 3a JBHUTATEIBbHYIO
AKTUBHOCTb,  YyBCTBUTEIBHOCTb,  JBIXaTEIBHYIO cpyHKuH}o u  paborty

BC eMI/IpHOI/I OpLaHU3aI11
OKOJIQ 4 10% Beex

nuadparmanbHoro  Hepsa.  CornacHo — jaHHbIM
3;ipaBooxpaHerys (BO3), omyXomy CIMHHOTO MO3Ta GOC
OIyXOJIEH HGHTpaHBHOﬁ HEPBHOM CHCTEMBI, s‘-"
Nervous System, 2021).

Heab uccaegoBanusi. M3yuuth KITMHIYCCKIE f
JMAarHOCTUYECKUE TMOJXOAbl M PEe3yJbTaThl xng&pmtﬁecmk}o JIeHEeHU
IICHHOr0 OT/Ie/Ia CIMHHOIO MO3ra, BKIII0Yas OLEHKY YaCToThl ocng
PAaIUKaIbHOCTH PE3EKIUU W  BIUSHUSA xnpypmqed’icoro BMema y
HEBPOJIOTMYECKUI CTATyC MalMEeHTOB. 2 \

Marepuana u meroabl. B uccinenoBanne ObLH BKJ‘IIO‘IGHBI 30 [aig eHTogs
JMArHO30M «OIyXOJIb IIEHHOro OT/eNa CHMHHOTO MO3ray, HpOXOI[I/IBIHI/IX J'IC‘IGHI/IG B
PecnyOnukaHCKOM — cielIMAIM3UPOBAHHOM —HAy4YHO- MPaKTHIECKOM MCI[I/ILII/IHCKOM
LeHTpe Helpoxupypruu PecnyOnuku Y30ekuctan B epuoll ¢ sitHBaps. 2023 roma mo
nexkadps 2025 roma. Bo3pact manueHTOB — OT 5 110 65 €T, cpenHuii BO3PACT. =38
net. JloonepaloHHAasi AMAarHOCTHKA BKJIIOYAna; | ‘

o MPT weitHOTO OTIIEIa CHUHHOTO MO3Ta C KOHTPACTHBIM YCHUJICHUEM;

« Hesponoruueckoe o6ciie10BaHKE;

o B cunoxueix cinysasx — MCKT, MP-anruorpadguio s OUEHKH
COCYJIUCTBIX CTPYKTYD;

o OnexrpoHeiipomuorpadputo (OHMI') npu momo3peHMH Ha KOPEHIKOBBIM
CUHJPOM.
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XUpypruyeckoe JIeUCHHUE BBIMOIHSIOCH M0 HEHPOMOHUTOPUHIOM (KOHTPOJIb

COMAaTOCEHCOPHBIX M MOTOPHBIX BBI3BAHHBIX IMOTEHIIMAIOB), C HCIIOJIb30BAHUEM
MUKPOXUPYPTrUYECKON TEXHUKU U COBPEMEHHBIX HEMPOHABUTALIMOHHBIX CUCTEM.

PapukanpHOCTE pe3exkumu omnpenensnu no naHHeiIM MPT ¢ koHTpacrowm,
BBITIOJTHEHHBIM B TIepBbIe 48 "yacoB mocie onepanuu. JJist OlleHKH HEBPOJIOTHYECKOTO
BOCCTAHOBJICHHsI MCIONb30Banu mkamy McCormick u MOIUGUIIMPOBAHHYIO HIKATY
ASIA.

[TocneomnepalluoHHOE  JICYEHUE  BKIIOYAJIO IMPOTUBOOTEYHYIO  TEpPAIHUIO,
HEHUPONPOTEKLNIO0, AHTUOMOTHUKOTEPANHNI0, CUMIITOMAaTHUYECKOE JICUEHUE, PAHHIOK
peaduIuTalHUIo.

Pesyabrartbl. [lonHoe ypanenue omyxonu (gross total resection) ynanoch
BBINOJIHUTE ¥ 60% mnanuenToB (n=18). CyOToTanbHas pe3ekiys Oblia BBITIOJHEHA Y
40% mnauueHToB (n=12), NpeuMylIeCTBEHHO MpHU HHTp%MéZ[yJ’IJ’IHpHBIX OIyXOJISIX,
TECHO CBA3AHHBIX ¢ (YHKIMOHAILHO 3HAYMMOMN NapEHXI /’ :

[TocneonepamOHHBIE OCIOKHEHUS. ’

OcnoxHeHus ObUIM 3apETMCTPUPOBaHbI y 23%f

«  TpaH3MTOpHOE ycuieHHue napeza — 10%j

Ol CITMHHOTO MO3ra.

¢ BPEMCHHBIC HAPYIICHUS YyBCTBUTEIHHOL
o nukBopes — 3%);
o HH(EKIMOHHbIE OCIOKHEHUSI — 3%0.

B T€UeHHE 2—6 Heneb Ha (POHE KOMIUIEKCHOM TepaHI/II/I 3" ;‘;
,‘ Vi

BnusiHue onepanyy Ha HEBPOJIOTMYECKHUM CTaTyE .\\ |
o  YIIy4llIeHHE ABUTATEIHbHON DYHKIINHN U ‘IyBCTBI/ITeI.J"ILHléCTI;I" OTMEYE
MareHTOB. \ i

o VY 18% cocrosiHue ocTanoch 0€3 3HAUMMbIX U3MCHEHHUH. : ! _

e« YV 10% Habmomazoch  YXyJIUICHHE HEBPOJIOrMYECCKOro™, ‘cTaryea,
MPEUMYIIECTBEHHO MTPH TITyOOKO PaCIIOI0KEHHBIX HHTPAMETY UISIPHBIX onyxon';lx; |

OCHOBHBIMH (haKTOPaMH, BIMSIOIIMMH Ha HCXOJ JTCUCHHS, ABIIIHACH: :

e THII ONYXOJI (MHTpA- VS DKCTpaypayibHasi);

e CTEINEHb €€ aAre3un K CHMHHOMY MO3TY;

e BO3pACT MAIMCHTA;

e HCXOJHAs BBIPAXKEHHOCTb HEBPOJOTMYECKOT0 JePUInTa;

e HCIMOJIb30BAaHUE UHTPAOIIECPAIIMOHHOTO HEHPOMOHUTOPHUHTA.

BoiBoabl. KiroueBbiMu  (pakTopaMu, ONpEASTSIONIMMU  HCXOJ JICUEHHS,
SBJISIFOTCS. MOP(OJOTHYECKUN TUI W JIOKAIHM3AIUS OIyXOJH, CTCTICHbh €€ aJre3uu K
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RESPUBLIKA ILMIY-AMALIY JURNALI
VOLUME-2, ISSUE-10
TKaHsAM CIMHHOTO MO3ra, BO3pacT MAalUMeHTa, BBIPAXKEHHOCTh HMCXOIJHOIO

HEBPOJIOTUYECKOTO JAepUIMTA, a TaKXKEe HCIOJIb30BAaHUE HHTPAONEPALUOHHOIO
HEUPOMOHUTOPUHTA. KOMIUIEKCHBIW W WHAMBUAYAJIW3UPOBAHHBIM IOAXOX K
JUArHOCTUKE U JICYCHUIO OIyXOJIEM LIEMHOr0 OTHEeaa CIMHHOIO MO3ra IO03BOJIACT
YIYYIIUTh (PYyHKIMOHAIBHBIE PE3yJbTaThl, CHU3UTh PUCK OCJIOKHEHHUI W MOBBICUTH
Ka4eCTBO KU3HH MAI[UEHTOB.
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«FAN, TA’LIM, TEXNOLOGIYA VA ISHLAB CHIQARISH
INTEGRATSIYASI ASOSIDA RIVOJLANISH ISTIQBOLLARI» NOMLI
KONFERENSIYANING 2-TOM, 10-SON (DEKABR)
MUNDARIJA

1 | EFL DARSIDA TALAFFUZ KO'NIKMALARINI 5-10
RIVOJLANTIRISH Abduraxmanova Zilola Yoqubjon gizi,
Rashidova Sevinchoy Davronbek qgizi

2 | MUKAMMAL O'QISH DARSINI QANDAY TASHKIL 11-16
QILISH KERAK  Abduraxmanova Zilola Yoqubjon qizi,
Rashidova Sevinchoy Davronbek qgizi

3 | Faol o'qgish strategiyalari 17-22
Abduraxmanova Zilola Yoqubjon gizi, Toshpo'latova Xonzoda
Zafarjon qizi

4 | ZAMONAVIY KONTRATSEPSIYA USULLARI, 23-25
AFZALLIKLARI, KAMCHILIKLARI.

Samarova Munira
y A y 4

5 | MEXANIK SARIQLIK HOLATIDA O'T YO'LLARI - P76-27 4
TO'SILISHI DARAJASIGA QARAB YUZAGA KELADIGAN y
GIPOKSIYA VA HUJAYRAVIY DISFUNKSIYA

MEXANIZMLARI Bekova Nodira, Xudoybergenova Munavvar
6 | Faol o'gish strategiyalari '
Abduraxmanova Zilola Yoqubjon gizi, Abdujabborova Maftuna
Esonboy qizi

7 | BARKAMOL SHAXS TARBIYASINING MA’NAVIY -
MA’RIFIY ASOSLARI
Normurodova Umida, Jovliyev Jo‘rabek Alisher o‘g‘li

8 | CHET TILLARINI O'QITISH NAZARIYASI 39-42
Zilola Abduraxmanova Yoqubjon qgizi, Sobirova Sevinch Hayot qizi

9 |NO-STRESS METHODS FOR ASSESSING READING 43-48
COMPREHENSION  Zilola Abduraxmanova Yoqubjon qizi
Sobirova Sevinch Hayot gizi

10 | YANGI TUG'ILGAN CHAQALOQLARDA TUG'MA 49-51
PNEVMONIYADA KLINIK BELGILAR VA
LABORATORIYA PARAMETRLARINI DINAMIK
BAHOLASH Shamsiev Furgat Muxitdinovich, Musajanova
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Ra'no Anvarbekovna, Ismoilova Shamsiya Sohibnazar gizi,
Xudoynazarov Haydarqul Sohibnazar o'g'li

11

CHET TILLARINI O'QITISHDA TINGLAB TUSHUNISH
MASHQLARINI LOYIHALASH

Alibekova Dilfuza Najmiddin gizi, Zilola Abduraxmanova
Yoqubjon gizi

52-56

12

Chet tillari ta'limida ""intensiv 0'qish"* atamasining izohi
Alibekova Dilfuza Najmiddin gizi, Zilola Abduraxmanova
Yoqubjon gizi

57-60

13

TIL O'RGANISHDA KENG O'QISH
Xamidova Mashxura Abror qgizi, Zilola Abduraxmanova Yoqubjon
qizi

61-65

14

CHET TILLARINI O'QITISH USULLARI VA
TAMOYILLARI

Xamidova Mashxura Abror qgizi, Zilola Abduraxmanova Yoqubjon
qizi

66-70

15

HOMILADORLIK VAQTIDA PATALOGIK VAZN
ORTISHI: AKUSHERLIK VA PERINATAL ASORATLAR
(SURXONDARYO VILOYATI MISOLIDA)

Ismoilova Madina

16

O'QUVCHILARNING MATN, AUDIO VA RASMLARNI
QANDAY QAYTA ISHLASHINI O'RGANISHGA BO'YICHA
TADQIQOT ISHI

Zulpanova Sabrina Sardor gizi, Abduraxmanova Zilola

17

IKKINCHI TILNI O'ZLASHTIRISH TAMOYILLARIGA
ASOSLANGAN MASLAQLARNI TUZISH
Zulpanova Sabrina Sardor gizi, Abduraxmanova Zilola

18

Rus va qirg'iz komikslarida interjektsiyalarning
lingvopragmatik funksiyasi
Sobiralieva Zamira Mametovna, Mamytova Gulmira Zikirboevna

19

Faol o'qish strategiyalari
Maftuna Erkinova, Zilola Abduraxmanova

92-98

20

REAL DUNYODAGI O'QISH STRATEGIYALARI
Farangiz Normamatova, Zilola Abduraxmanova

99-105

21

Chet tillarini o'qitishda (FLT) o'qitish vositalarining roli
Farangiz Normamatova, Zilola Abduraxmanova

106-113

22

TINGLAB TUSHUNISHNI O'QITISHDA
TEXNOLOGIYADAN FOYDALANISH
Charosxon Axmedova, Zilola Abduraxmanova

114-118
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23

IKKINCHI TILNI O'ZLASH NAZARIYALARINING
TAHLILI Charosxon Axmedova, Zilola Abduraxmanova

119-124

24

IMMUNITET VA YUQUMLI KASALLIKLAR: COVID-19
TAJRIBASI  Nozanin Qudratova

125-130

25

BOSHLANG'ICH SINFLARDA KREATIV METODLAR
ASOSIDA DARSLARNI TOSHKIL ETISH
Baxor Ismoilova, Nilufar Boynazarova

131-134

26

GAPIRISHDAGI TO'SIQLAR VA ULARNI YENGISH
STRATEGIYALARI Malika Husinova, Zilola Abduraxmanova

135-143

27

“INTENSIV O‘QISH” ATAMASINI TUSHUNTIRISH
Malika Husinova, Zilola Abduraxmanova

144-150

28

CHET EL TILLARINI O'QITISH METODIKASI O'QUV
DASTURI TALABLARI. O'ZBEKISTONDA CHET EL
TILLARINI BILISH BO'YICHA CEFR STANDARTLARI
Shahina Nizomova, Zilola Abduraxmanova

151-158

29

KUCHLIROQ, TEZROQ, YAXSHIROQ O'QISH: O'QISHNI
O'RGATISH UCHUN 5 TA MASHG'ULOT
Shahina Nizomova, Zilola Abduraxmanova

159-166

30

ESL DARSIDA ADABIYOTDAN FOYDALANISH
BO'YICHA YANGI MASLAHATLAR
Dilafruz Rustamova, Zilola Abduraxmanova

F167-122°

31

CHET TILLARINI O'QITISHNING MAQSADLARI. CHET
TILLARINI O'QITISHNING AMALIY, UMUMIY TA'LIM,
TARBIYAVIY VA RIVOJLANTIRISH MAQSADLARI
Dilafruz Rustamova, Zilola Abduraxmanova

32

ALOQA TO'SIQLARI VA ULARNI YENGISHNING
SAMARALI STRATEGIYALARI
Abduraxmanova Zilola, Quvonova Mohichehra

33

O'QISHNI TUSHUNISHNI BAHOLASH UCHUN STRESS
YO'Q USULLAR Abduraxmanova Zilola, Quvonova Mohichehra

138-194

34

ESL sinfida adabiyotni integratsiyalashga INNOVATSION
YONDASHUVLAR Mardaqulova Dilbar Abdug‘ofur qizi, Zilola
Abduraxmanova Yoqubjon gizi

195-199

35

Faol o'gish strategiyalari Mardaqulova Dilbar Abdug‘ofur qizi,
Zilola Abduraxmanova Yoqubjon qgizi

200-204

36

CHET TILLARINI O'QITISH UCHUN QO'LLANMALAR
Abduraxmanova Zilola Yoqubjon qizi, Toshpo'latova Xonzoda
Zafarjon qizi

205-209
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37

TIL O'QITISH METODIKASINING TARIXIY
RIVOJLANISHI Abduraxmanova Zilola Yoqubjon qgizi,
Oblayorova Yulduz Sharof gizi

210-216

38

O'QISHNI TUSHUNISHNI BAHOLASHNING STRESSSIZ
USULI  Abduraxmanova Zilola Yoqubjon gizi, Oblayorova
Yulduz Sharof gizi

217-222

39

O'ZBEKISTONDA CHET TILLARINI O'QITISH
METODIKASI DASTURLARI VA CEFR GA ASOSIDAGI
TIL STANDARTLARIGA QO'YILADIGAN TALABLAR
Akramova Munisa Asliddin gizi, Zilola Abduraxmanova Yoqubjon
qizi

223-227

40

SURUNKALI YIRINGLI O'RTA OTITDA IMMUNITET
O'ZGARISHLARINING KLINIK AHAMIYATI
O'ktamov lbrat G'ayratovich

228-229

41

“O'TGAN KUNLAR” ASARI MISOLIDA LEKSIK-
STILISTIK VOSITALARNI TAHLIL QILISH
Xaydarova Shoira Toxir gizi, Murodova Sevinch Muxtor qizi

230-235

42

O'QUVCHINGIZGA KERAK BO'LGAN ENG ZARUR
O'QISH KO'NIKMALARI  Abduraxmanova Zilola Yoqubjon
qizi, Xamragulova Odina To ychi qgizi

236-242

43

LEKSISANI O'QITISH TAMOYILLARI
Abduraxmanova Zilola Yoqubjon gizi, Xamragulova Odina
To ychi gizi

44

DARSLARDA INTERAKTIV O'YINLAR TASHKIL QILISH:
O'QUVCHILARNI DARSDAGI FAOLLIGINI OSHIRISH
Abdigahhorov Davlatbek Muzaffar o'g'li

|

45

Emili Dikkinson she'riyatida tabiatning ramziyligi
Husenova Aziza Abubakirovna

952-254

46

Qirg'iziston va Tojikiston Respublikalari o'rtasida madaniy
diplomatiyani rivojlantirish mexanizmlari
Feruza Nazarova

255-260

47

TURKMAN MILLIY MADANIY MARKAZINING
QORAQALPOG'ISTONDA MILLATLARARO
TOTUVLIKNI MUSTAHKAMLASHDA O'RNI VA
AHAMIYATI  Opaev Baymurat

261:263

48

HODGKIN LYMPHOMASINING MORPHOLOGIK
TURLARINI YOSHGA BOGLIG XOLDA XORAZM
VILOYATIDA TARKALGANLIK DARAZHASINI
ORGANISH Qadamova M.A.

264-266
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49 | LINGVISTIKADA MAQOLLARNI O'RGANISH: 267-272
TUZILISHI, MA'NOSI VA MADANIY AHAMIYATI
Feruza Samixdjanovna Mirzayeva, Mohinurbonu Nodir gizi
Murodillayeva

50 | MEDIAMATNNING PRAGMALINGVISTIK TADQIQI 273-275
Yusupova Farangiz Dilshod gizi, Ergashev Abduhalim
Abdujalilovich

51 | QANDLI DIABETLI BEMORLARDA ORGAN 276-279
ASORATLARINI ERTA ANIQLASH VA
MONITORINGNING AHAMIYATI

Hamroqulova Ganjina, Shomurodova Shirin, Hasanov A'zamxon
Baxronovich

52 | QALQONSIMON BEZ YALLIG'LANISHINING 280-282
ETIOLOGIYASI VA KASALLIK JARAYONINING KLINIK
BAHOSI. Ismatova Sevara, Ibodullayev Avaz

53 | BO'YIN ORQA MIYASI O'SMLARINI DAVOLASHNING 283-285
KLINIK KURSI VA ZAMONAVIY USULLARI
Alixo‘jaeva G.A., Sabirov J.O., Qambarov O.Z.

TO PLAM
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