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Annotatsiya

Ushbu magola o‘quvchilarning o‘qilgan matnni tushumishini baholashda stresssiz

usulning ahamiyatini yoritadi. An’anaviy test va sinoylar o‘quvchilarda xavotir va

olmasligini ko‘rsatadi. Stresssiz baholash usuli es@ o‘qu
muhitda o‘qilgan matnni erkin tushunish va ifo i
ushbu metodologiyaning afzalliklari, noforma'y va [
o‘quvchilar motivatsiyasi va ishtirokini oshirishdagi i
yondashuv o‘quvchilarning o‘qish ko‘nikmalariné: samarali Tivojlar
beradi. : \ ‘ |

Kalit so’zlar: o‘qish tushunchasi, stresssiz bahelash, ofquvchi moti
noformal baholash, tushunish ko‘nikmalari. | |

Abstract

This article highlights the importance of the no stress method for. assessing
students’ reading comprehension. It demonstrates that traditional tests and
examinations often increase anxiety and stress, preventing learners from “fully
demonstrating their true understanding. The no stress assessment method provides
learners with a comfortable and supportive environment to comprehend and express
their understanding of texts freely. The article emphasizes the benefits of this
methodology, including informal and continuous assessment techniques, and its role in
enhancing learners’ motivation and participation. This approach helps effectively
develop students’ reading skills.
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INTRODUCTION

The stress-free approach to measuring reading comprehension is a contemporary
and student-centered approach that prioritizes useful and encouraging evaluation over
stressful testing environments. Reading comprehension has historically been assessed
using standardized exams, timed practice, and structured question formats, all of which
can make students feel intimidated and afraid of failing. This kind of environment
might have a detrimental impact on learners' ability to perform well and show their
genuine comprehension of a text. In contrast, the no stress approach attempts to foster
a peaceful and encouraging atmosphere where students feelscomfortable interacting
with the reading material. The notion that reading comprehensmn IS a complicated
cognitive and emotional process is the foundation of the 40 stressqnethod. Students use
thelrprlor knowledge personal experiences, and kff ge skills to understand texts. If
_nts arg ikely to make good
use of these resources. ThIS method places a hlgh prlorlt' on crgating ag bmforf;able,

rather than as a judgment.

The use of informal and formative assessment methads is.one of the funymen, I
aspects of the no stress approach. During discussions, reading activities, and fallow+up
assignments, teachers keep an eye on their pupils. Open-ended ‘questions, thoughtful
dialogue, text retellings, and creative responses like drawingurole-playing, or.concise
written thoughts are all used to evaluate understanding. Learners-can‘express their
understanding in a variety of ways through these exercises without the. anxiety ‘of
providing a single right answer. Consequently, assessment becomes more adaptable
and inclusive, catering to a variety of learning preferences and skills. Integrating
evaluation into daily classroom tasks is another crucial component of the no stress
approach. Reading comprehension is assessed on a continuous basis rather than at a
specific point in time. Students are encouraged to express their opinions, share their
ideas, forecast results, and relate them to real-world scenarios. Teachers can better
understand learners' progress and lessen pressure through this continuous process.
Feedback emphasizes strengths and areas for development over errors and is delivered
in a encouraging and helpful way.
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In this approach, the learner's emotional well-being is crucial. A learner's desire

to read grows when they feel at ease and encouraged. They are now more open to
guestioning, taking chances, and delving into texts. The stress-free approach helps
students gain confidence and independence by fostering a positive outlook toward
reading and evaluation. This ultimately results in better comprehension abilities and an
increased wish to interact with texts both inside and outside the classroom. In the no-
stress approach, the instructor acts more as a facilitator and mentor than as an evaluator.
Teachers foster a safe learning environment by appreciating each student's
contribution, being patient, and employing supportive language. They pick texts that
are age-appropriate and engaging and that correspond to the students' interests and skill
levels. Teachers make sure that evaluation is enjoyable and feels natural rather than
frightening by doing this. In summary, the no stress technique for gauging reading
comprehension is a valuable alternative to conventional testing methods. By lowering
anxiety and highlighting supportive evaluation, this stra egy enables students to show
their genuine comprehension of texts. It fosters a god learfting environment by
encouraging drive, confidence, and optimism. The n@’stress@pproach’is a usgful way

to encourage genuine reading comprehension ahd lif ng | "hingéabilities as
- - . i ;. &
education continues to shift towards learner centered methods. £
|

LITERATURE REVIEW AND METHODQLO

In the educational and psychological literature, patticularly in lear

conventional evaluation methods often induce worry, which has‘a detrimental impact
on students' cognitive abilities and understanding. Research ‘enssecond language
learning has shown that emotional variables like confidence, motivatien;.and'worryare
essential to the growth of reading skills. Stress during assessment can limit-a:student's
attention and memory, which results in poorer learning outcomes. Scholars
consequently favor assessment methods that lessen stress and aid in natural language
processing. The no stress approach's theoretical underpinnings can be found “in
constructivist learning theory, which sees learning as an active process of creating
meaning. From this viewpoint, genuine activities that mimic actual reading experiences
are the most effective way to gauge understanding. As efficient methods for
comprehending students' reading skills, researchers emphasize the significance of
formative assessment, self-assessment, and peer assessment. Additionally, the
literature emphasizes that qualitative evaluation techniques, such as observation,
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conversation, and reflective response, offer more insightful data about learners'

comprehension than standardized tests. Teachers can use these methods to take into
account individual variations and learning environments. Furthermore, research on the
emotional aspects of education emphasizes the link between effective reading
comprehension and a positive classroom atmosphere. According to academics, a non-
threatening environment promotes deeper interaction with texts and uninhibited
expression of interpretations. Studies on alternative assessment methods reveal that
allowing students options in how they show comprehension lowers their stress and
enhances their performance. This corpus of work backs the notion that evaluation
should be seen as an essential component of learning rather than as a distinct evaluative
step.

The qualitative and formative assessment principles form the foundation of the
no stress method of evaluating reading comprehension. Theé'approach'involves.ongoing
monitoring of students' behavior during reading as '(h'ments group debates, and
izedé” ests Aeachers _.assess
dries, and original

further encouraged to reflect on their own comprehension, which' fostérs seﬂ‘?f-
awareness and accountability for their education. Because collaborative conversation
frequently uncovers depth of understanding, peer interactiomis utilized as an additional
evaluation resource. In general, the literature and methodology behind the no stress
approach highlight the importance of emotional comfort, authenticity;.andsongoing
feedback in evaluating reading comprehension. This method offers a more fair ‘and
humane assessment of students' reading skills by aligning evaluation with learning
processes.

their understandlng techniques and areas where they may ‘heed aSS|stance. Lear, !ers I

RESULTS

Using the no-stress approach to evaluate reading comprehension has had
favorable effects on both students' academic performance and their emotional
involvement in reading assignments. When evaluated using this method, students show
increased engagement in reading exercises and subsequent conversations. They are

220



FAN, TA'LIM, TEXNOLOGIYA VA ISHLAB CHIQARISH
INTEGRATSIYASI ASOSIDA RIVOJLANISH ISTIQBOLLARI
RESPUBLIKA ILMIY-AMALIY JURNALI
VOLUME-2, ISSUE-10
able to express their thoughts more freely because there is no pressure, which leads to

more nuanced text interpretations and a greater comprehension of meaning. Students
are more likely to participate in the reading process by sharing thoughts, making
predictions, and asking questions. Reducing assessment-related anxiety is one of the
most notable outcomes. When their understanding is assessed using informal and
supportive approaches, learners feel more at ease and self-assured. This emotional
solace results in enhanced attention and memory for the material presented in the texts.
As a result, students can more effectively comprehend implicit meanings, recognize
key ideas, and make connections between them. The improvement is especially evident
among students who had previously found traditional testing methods challenging.

The no stress approach also aids in fostering good reading practices. Students
exhibit a greater desire to read and interact with different kinds of texts. Reading is
now associated with discovery and pleasure rather than a fear of failure because
assessment is incorporated into routine classroom in :ctlon ThIS shift'in mmdset

improves both the cognitive and emotional components of evaluating readlng
comprehension. It fosters a positive learning atmosphere, beosts learners' self-esteem,
and facilitates a more accurate and meaningful assessment of reading comprehension
abilities.

THE LIST OF USED LITERATURES:

1. Alderson, J. C. (2000). Assessing Reading. Cambridge University Press.

2. Brown, H. D. (2007). Teaching by Principles: An Interactive Approach to
Language Pedagogy. Pearson Longman.

3. Cummings, L. (2014). Reading Assessment in the Classroom: Strategies for
Success. Routledge.

221



FAN, TA'LIM, TEXNOLOGIYA VA ISHLAB CHIQARISH
INTEGRATSIYASI ASOSIDA RIVOJLANISH ISTIQBOLLARI
RESPUBLIKA ILMIY-AMALIY JURNALI
VOLUME-2, ISSUE-10
4. Harmer, J. (2015). The Practice of English Language Teaching. Pearson

Education Limited.

5. Krashen, S. D. (1982). Principles and Practice in Second Language Acquisition.
Pergamon Press.

6. McNamara, D. S., & Magliano, J. P. (2009). Toward a Psychology of Reading
Comprehension. Routledge.

7. Nation, I. S. P., & Newton, J. (2009). Teaching ESL/EFL Listening and
Speaking. Routledge.

8. Oxford, R. L. (2011). Teaching and Researching Language Learning Strategies.
Routledge.

9. Ur, P.(1996). A Course in Language Teaching: Practice and Theory. Cambridge
University Press.

10.Wallace, C. (2003). Critical Reading in Language Education. Palgrave
Macmillan.

11.Zilola, A., Bahodir, N., & Munisa, Y.

COMMUNICATION COMPETENCE. Theoretlcal aspects
pedagogical sciences, 2(11), 90-93 f ‘ ¥
13.Jalilovna, A. D., & Abdurakhmanova, Z. (2023):THE FUTURE OFE GL' H
LANGUAGE. Hayunsrii ®okyc, 1(1), 257-268. - |
14.Zilola, A., Sohibxon, S., & Afruza, A. (2023). THE CULTURAL LEGACY
ADVERTISING, BROADCASTING. AND CINEMA/lJournalhofi\Academic
Research and Trends in Educational Sciences, 2(2), 220-224.

222



