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Assessment as a main tool to evaluate knowledge of students
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Abstract

The term assessment has various definitions depending on its context. In training
settings, an assessment is insightful detective work, a diagnostic journey that uncovers
the unique landscape of knowledge, skills, and progress. It is the art of understanding
where learners stand, illuminating their growth areas, and paving the way for tailored
training journeys. Evaluations go beyond mere measurement; they involve a thorough
exploration to understand the true value of training materials. The term ‘evaluation’
originates from 'value', so it's not a quick look; it's a step-by-step process of measuring
and observing, akin to giving really good advice. This organized method, governed by
specific rules and criteria, acts like a report card for individuals, finished projects,
processes, or products
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TepMUH «OIIEHKa» UMEET pa3TUYHbIC ONPEAeNCHHS B 3aBUCUMOCTH OT KOHTEKCTA.
B ycnoBusix o0OydeHHsl OLIEHKa MPEACTABISIET COOOM ryOOKYIO IETEKTUBHYIO padoTy,
JMarHOCTUYECKOE ITyTEIIECTBUE, PACKpbIBAIOIIee YHUKAIbHBIN JIaHTIIAPT 3HAHUM,
HaBBIKOB U TpOrpecca. DTO UCKYCCTBO TOHATH, II€ HAXOAATCA yJalluecs, BBISIBUTH
o01acTh MX pOCTa M MPOJIOKHUTH MYTh ISl MHAMBUAYyAIbHOTO 00y4deHHs. OUeHKH
BBIXOJSAT 32 pPAMKH TIPOCTOrO0 M3MEPEHMs; OHU NPEANoNararoT TIIATeIbHOe
UCCIIeZIOBaHNE, YTOOBI TIOHATH UCTHMHHYIO IIEHHOCTh Y4eOHBIX MaTepuaioB. TepMuH
«OILICHKa» MPOUCXOJIUT OT CJIOBA «LEHHOCTH», TAK UYTO 3TO HE OBICTPBINA B3IJISAI; 3TO
MOIIArOBBIM TMPOIECC W3MEpPEHUs M HAONIONEHUS, CPOJHH Jade JCHCTBUTEIBHO
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XOpOIIEro COBETa. DTOT OPraHU30BAHHBI METOH, PETYIUPYEMbI KOHKPETHBIMHU
paBUJIaMU U KPUTEPUSIMHU, ICUCTBYET Kak Tabelb YCIIEBAEMOCTH JIJISI OTACIbHBIX JIUII,
3aBEPIICHHBIX POEKTOB, MPOLIECCOB WU MTPOAYKTOB.

KuroueBble ci10Ba: uccienoBaHme, IIEHHOCTh, OCBEIIEHUE, U3MEPEHHUE, ITPorpecc,
nasamadT, TMarHOCTUYECKUM TECT, MPOHUIIATEIBHOCTD, POCT, OLICHKH

Assessments have become integral to today's teaching, learning, and data-driven
decision-making efforts. Within the world of assessments, there are two paramount
ideologies at work: assessments for learning and assessments of learning.

Both forms of assessments serve a distinct and powerful purpose, and it's
important to understand how they play off one another and ultimately enhance
instruction, intervention, and student achievement.

Assessments of Learning

Assessments of learning are typically administered at the end of a unit or grading
period and evaluate a student’s understanding by comparing his or her achievement
against a class-, district-, or nationwide benchmark or standard, 1 as noted by the Eberly
Center for Teaching Excellence & Educational Innovation at Carnegie Mellon
University.

Benchmark assessments are examples of assessments of learning, where students
are assessed three times per year for universal screening (early identification).

Assessments for Learning

Assessments for learning — also described as assessments as learning — assess a
student’s comprehension and understanding of a skill or lesson during the learning and
teaching process.

According to the Eberly Center at Carnegie Mellon, this provides educators with
ongoing feedback and allows them to:

Identify at-risk students early
Adjust instruction accordingly and immediately

Monitor student progressl
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Frequent progress monitoring is an example of assessments for learning, where a
student’s academic performance is regularly assessed between benchmarks to
determine if the current instruction and intervention is positively impacting student
achievement or if adjustments need to be implemented.

Can a teaching strategy utilize both assessments for and assessments of learning?

Certainly. Assessments for and of learning both have a place within instructional
and intervention plans. When the two are balanced and administered properly, a
comprehensive assessment strategy develops that details:

How a student is progressing with key foundational skills and measures

Where a student’s achievement level is compared to state standards and end-of-
year targets

Catherine Garrison and Michael Ehringhaus, PhD, authors of Formative and
Summative Assessments in the Classroom, point out that the more information we can
gather about students as they engage and advance in the learning process, the more
equipped educators are with vital insight and data to adjust instruction and intervention
plans. This will help every student continue to move forward in their education.2

How Data-Driven Assessments Fuel Student Success

“If assessment is to be a positive force in education, it must be implemented
properly. It cannot be used to merely sort students or to criticize education. Its goals
must be to improve education. Rather than ‘teach to the test,' we must 'test what we
teach."”

-Lockwood and McLean, authors of Why We Assess Students -- And How: The
Competing Measures of Student Performance3
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When discussing how assessments for learning and assessments of learning help
you and your team of educators evaluate the impact of teaching and learning, it’s
beneficial to ask yourselves if you’re administering the right assessments and measures
via the right technology.

This crucial question can help you understand if you’re truly fueling your
instructional decisions and promoting student progress with effective, reliable, easy-to-
understand data.

A data-driven assessment process will fuel student success by empowering all
educators to:

Identify students with specific needs early

Adjust instruction and set appropriate goals to close their learning gaps
Track the effectiveness of their intervention and instruction

Monitor student progress

Report responsiveness to intervention

Predict performance on key indicators

You can drive improved learning outcomes for your students and help them make
significant gains by establishing a seamless assessment for and of process.

Discover an all-in-one web-based benchmarking and progress monitoring
assessment system that allows you to screen all of your students with short, accurate
assessments that:

Evaluate a student’s understanding by comparing his or her achievement against
a class-, district- or nation-wide benchmark or standard, and
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Assess a student’s comprehension and understanding of a skill or lesson during
the learning and teaching process.

measure a student’s academic achievement and competency development

promote timely and specific feedback to students so they can evaluate their
progress

identify students with academic difficulty to support and provide remediation as
needed and identify and recognize outstanding students.

These goals are achieved by the following objectives:

Objective 1: Student evaluations must be based upon learning objectives that are
competency-based and criterion-referenced when possible.

Objective 2: Performance-based assessment must be a component of course and
clerkship evaluation plans.

Objective 3: Formative evaluations and feedback must be incorporated into the
evaluation process.

Objective 4: Summative evaluations of students’ learning must be based upon
competency-based objectives.

Objective 5: Evaluation by individuals, other than teaching faculty [e.g., students
(self and peer), patients, nurses], when possible, will be incorporated into the evaluation
process.

T4



“CONFERENCE OFNATURAL AND APPLEIED-SCIENCES IN SCIEN-FIFIC

INNOVATIVE RESEARCH”
Issue 6. June 2024

References

Armitage, L., & Burgin, S. (2015). The Pink Poodle, swimming pavilions and
Miami lIce. In T. Hundloe, B. McDougall, & C. Page (Eds.), The Gold Coast
transformed: From wilderness to urban ecosystem (pp. 131-139). CSIRO Publishing.

Bond University. (2018, May 2). Tackling social media risks and opportunities at
Bond [Video]. YouTube. https://youtu.be/ZeWW-VnOUnU

Brand, J. E., Todhunter, S., & Jervis, J. (2017). Digital Australia report 2018.
Interactive Games and Entertainment Association. https://www.igea.net/wp-
content/uploads/2017/07/Digital-Australia-2018-DA18-Final-1.pdf

Commonwealth Scientific and Industrial Research Organisation. (n.d.). Overview
of gene technology research at CSIRO. https://www.csiro.au/en/Research/Farming-
food/Innovation-and-technology-for-the-future/Gene-technology/Overview

Dellios, R. (2019). Security Landscape. In S. Romaniuk, M. Thapa, & P. Marton
(Eds.). The Palgrave encyclopedia of global security studies. Palgrave Macmillan.
https://doi.org/10.1007/978-3-319-74336-3_282-1

Fritzon, K., Doley, R., & Hollows, K. (2014). Variations in the offence actions of
deliberate firesetters: A cross-national analysis. International Journal of Offender
Therapy and Comparative Criminology, 58(10), 1150-1165.
https://doi.org/10.1177/0306624X13487524

Stapleton, P. B. (2017). EFT for Teens. Hay House.

Taylor, A. (2017). Troubled everyday: The aesthetics of violence and the everyday
in European art cinema. Edinburgh University Press.

Watt, B. D., O'Leary, J., & O'Toole, S. (2017). Juvenile fitness for trial: Lawyer
and youth justice officer professional survey. Psychiatry, Psychology and Law, 24(2),
191-204. https://doi.org/10.1080/13218719.2016.1220036

74



